Discourse on Madrassa Education Reform in Pakistan:... 1

Discourse on Madrassa Education Reform in Pakistan:
Challenges to State Narrative and its Implications

Dr. Fazal Rabbi *
Dr. Shahid Habib ™

ABSTRACT

It is generally perceived that madrassa produce extremism which
possesses a threat to the peace and security of the state and to the world
as well. Government along with local and International community
wants to eradicate extremism and terrorism through reforming Madrassa
education. The purpose of current study is to answer the question “why
attempts of Madrassa reforms were unfruitful”? By focusing on it, study
is divided into three phase such as to find out; different narrative on
Madrassa reform, potential barriers in the way of reform and
skepticisms associated with reformist policy.

The main objective of current study is to understand the problems
regarding Madrassa reform through realistic approach by addressing main
question what are the challenges in developing alternative narrative on
Madrassa reforms and its implications? The main investigation has three
driving questions that what Madrassa reform means in point of view of
different actors? What are main obstacles in the process of reform? And
what are skepticisms about reform?

In this qualitative study stakeholder interviews have been
conducted. Results of the study indicates that Government narrative
with regards to Madrassa education reform is to bring them into
mainstream whereas religious community think that there are hidden
agendas behind the modernization of Madrassas. They viewed
madrassas reforms to dilute the attention of religious sector from
religious education to western education. Similarly, it viewed that
changes in curricula, financial control, regulatory change, and vested
interest are the main hurdles in the way of reform.
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Introduction

In ancient Islam, Madrassas were the center of both secular and
religious education. People particularly Muslims from different level of
society advanced towards and enrolled in such institutions to enhance their
knowledge about basic principle of sharia/lslam as well as knowledge on
other fields of life. Infect the concept of modern institutions such as
universities came up from the madrassas.) The notion of division in
secular education (need-based and market oriented education) and
Madrassa education (religious based education) is hardly ever noted in the
history of Islam but this strict division has been a topic of discussion
thought-out history of sub-continent after colonial rule.? Previously, the
madrassa based education system primarily focused on the process of
authentic and extensive scholarly research as compared to contemporary
madrassas which are largely centered on basics such as memorization of
Quran, Tafseer, Hadith, figah, and Usul-ul-figah.®

Soon after the independence, the government of Pakistan established
Augaf department under the ministry of religious affairs, to engage the
clergy in policy making and integrate with other segment of society.®
Generally, religious scholars (clergy) focused on sectarian prejudices rather
than to the part of main stream politics and policy making process.
Therefore, sect specific education and Fatwa at every public issue®® cause
intolerance in society and inflexibility in religious thoughts. In late 1950’s
religious leaders from different sects realized that there should be
uniformity and coordination of Madrassa activities within one school of
thought across the country.® Therefore, they established five boards like
secular education system to represent major religious school of thoughts.
The main objectives of these boards were; to develop a standardized
religious based curriculum, hold annual examinations within the Madrassa,
registration of Madrassa, and issue degree certificates of Islamic
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proficiency. Madrassa of respective sects voluntarily registered themselves
under these boards which was purely an initiative of the Ulema (religious
scholars) of respective religious sects.). Governments have recognized
these boards soon after its establishment. Therefore, these boards are
responsible for the registration and regulation of madrassas of their
respective school of thought. It is pertinent to mention that all Madrassas
are not registered with their respective school of thought board. These
boards don’t have the authority to force Madrassas for registration as it is
purely voluntary basis.®

No doubt that Madrassa had great contribution in preserving the core
of Islam but at the same time it also seized to modernize and resurrect the
lost identity of Muslim.® The religious ranks associated with Madrassa
claims that madrassas are producing religious professionals (clerics) as
other secular institutions are producing professionals like doctors,
engineering so on and so forth. They also argued that secular educational
institutions are teaching curricula devise by the west.

Madrassa reform is the need of hour to challenge the existing
narrative that madrassa education is producing extremists and terrorists.
Therefore, madrassa reforms provide alternative narrative and bring
religious community in the public policy making process.””) For this
purpose, governments convince some leading Ulemas (clerics) whereas
some leading Ulemas have serious concerns and reservations on Madrassa
reforms. There is trust deficit between government and religious
community which indicates some leading Ulemas along with religious
political parties are not satisfied with the madrassa reforms. Apart from
this, there is no mandatory mechanism for the madrassas registration
before establishment of madrassa. Government always encourages
Madrassa management for voluntary registration. Therefore, Madrassa are
thus neither directly regulated nor directly registered with government of
Pakistan. The status of registered Madrassa is enjoyed by those that have
sought formal affiliation with one of the five boards of their respective
school of thought. It is estimated that only few percent of Madrassas are
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registered with their respective boards.”) Most of the Madrassa are not
registered and act autonomously. Therefore, it is difficult to know the
actual number of registered and unregistered Madrassas in the country.

In the past, government made little efforts to reform Madrassa
education by upgrading it to the level of formal education. Therefore, these
reforms mostly focused to give equivalence of Madrassa education to the
formal education like equivalence. Governments along with other actors
have failed to develop narrative on the Madrassa reforms. Therefore, no
serious efforts were taken to change the structure and system of Madrassa
education in the country. APS incident (attack on army public school in
Peshawar in December 2014) spotlights the need of Madrassa reforms as
well as alternative narrative in the country. Government along with all
political parties have formulated national action plan to deal with
extremism and terrorism in the country. Therefore, Madrassa reform is one
of the points in 20 points of National Action Plan. Government of Pakistan
started an initiative to reform Madrassa like structure, registration, rule and
regulation as well as curricula modification. The main objective of current
study is to understand the problems regarding Madrassa reform through
realistic approach by addressing main question what are the challenges in
developing alternative narrative on Madrassa reforms and its implications?
Beside this, we have three driving questions for the main query. These are
the following;

1. What Madrassa reform mean in point of view of different actors?

2. What are main obstacles in the process of reform?

3. What are skepticisms about reform?
Literature Review

It is popular proverb which are associated with Holy Prophet (¥)

that “Seek knowledge though you may have to travel to china” (Hadith-e-
Zaeeef). By focusing on this premise, in the period of Muhammad () and
rightly guided caliphs, mosques were used to be hub of gaining scientific,
public policy and religious knowledge. Most of public policy and
administrative issues were discussed and solved in mosques in those
glorious regimes. After the passing of Muhammad (%) and His pious
caliphs, religious education system was controlled and managed by Imams
(founders of new school of thought) and interpretation of various religious

Qadeer Tanoli, “Provinces miserably fail to registered Madrassas,” The Express Q)
Tribune, 30 August 2018
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matters was done by Independent thinking (ljtihad). The followers of
each Imam established their own schools to spread their respective Imam’s
Figah (sectarian views). The founders of these schools were very flexible
in their views and approaches for the interpretation of Islamic thoughts and
never claimed to be perfect.®)

The concept of first Madrassa in the history of Islam was driven in
11™ century in the regime of Nizam-ud-din and known as Madrassa
Nizamia.®® The syllabus of first Madrassa was designed in that time which
pertained translation and interpretation of teaching of Quran and Hadith
with more focusing on Figahi Issues and teachings.”” The syllabus of
Madrassa Nizamia also pertain the need-based and market oriented
subjects such as mathematics, astronomy and other social sciences
subjects. Similarly, in sub-continent syllabus of religious education was
designed in 17™ century by Mulla Niazmiddin Sehalvi which is known as
Dars-e-Nizami.® It focuses on two aspects such as “revealed sciences”
(wahhi) and “rational sciences” (ma quiat).® The revealed sciences
revolve around the translation and interpretation of Holy Quran, Hadith,
and Islamic jurisprudence; whereas the rational sciences cover Arabic
Persian basic linguistic, literature and grammar issues like, logic, rhetoric,
and philosophy.

In the eighteenth century after the independence war in 1857, East
India Company got full power in sub-continent; they introduced modern
secular education in English language. They replaced Persian as official
language by English and also changed the legal system of the country from
Islamic to British. Before this, most of administrative works and legal
matters were settled by clerics and Qazi (religious scholars).” In the

Mumtaz Ahmad, “Madrassah Educaiton in Pakistan and Balgladesh”, Religious Q)
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CRS Report for Congress, January 23, (2008AD),1-6,
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consequences of all premises, leading Ulema established first recognized
Madrassa in 1867 in sub-continent known as Dar-ul-Ulum Deoband and
after passage of time, it become one school of thought known as Deobandi.
Dars-e-Nizami after slight changes was adopted as proper course in Dar-
ul-Ulum.®Y The main objective of establishing Dar-ul-Ulum Deoband was
to secure Islamic heritage, education, teaching and freedom of Muslims
thoughts through peaceful movement. After that, two types of education
were being followed in sub-continent; one was secular education and
second was Madrassa education. Secular education was administered by
British government and Madrassa was run by Islamic scholars on the basis
of Muslims donations and charity.

Replacement of Persian as official language by English isolated the
Muslims from governmental jobs and change in legal system also restricted
Islamic religious scholar from public policy and administrative issues of
country. Realizing this fact, Sir Syed Ahmed khan established modern
educational institute known as Aligarh College. The main objectives of this
institute were to deliver contemporary knowledge to Muslims students and
bring them into mainstream professions by involving them in existing
infrastructure of that time. The idea of modern education was severely
opposed by traditional Ulema by criticizing them that they are doing
advocacy of British government and want to impart ideology of west in
mind of Muslim society. He was also declared the enemy of Muslim
heritage and Islamic thoughts. However, it disclosed the avenues for
Muslim students, opportunities and chances to take part in administrative
issues of country and public policy processes. Realizing the importance of
contemporary education, in 1891, Muhammad Ali Mungri established the
institute named as Nadvat-ul-Ulema. Its primary focus was to establish
bridge between secular and religious education system but this institute
could not realize the importance of integration and coordination of both
educational system. Based on Modern education, Muslim learnt English
and successfully carried out freedom struggle for an independent Muslim
State.

After the independence in 1947, Pakistan was blessed by two
diversified type of educational system in heritage such as secular education
and Madrassa education. After the few years, government of Pakistan
established Augaf department under the ministry of religious affairs, to
engage the clergy in public policy and integrate with other conventional
education system. By and large, clergy was excluded from public policy

Aziz Talbani, ‘“Pedagogy, Power, and Discourse: Transformation of Islamic ")
Education,” Comparative Education Review 40, No. 1 (1996AD), 66-82
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processes and restricted to only religious thoughts (sectarian education)
after the passage of time. In fact, the main reasons of their isolation and
divergence were; out-dated sect specific curricula, widely use of Fatwa at
every public issue which cause violence in society and inflexibility in
religious thoughts.

First attempt after the independence about the Madrassa education
reform was made in the regime of general Ayub Khan in 1961. For this
purpose, committee for the revision of curricula of Madrassas was formed
under the supervision of ministry of education. The main objective of that
committee was to; bring them in mainstream education and get control on
financial and administrative issues of Madrassa under government
supervision. The committee proposed that contemporary and need-based
subjects should be included in curricula of Madrassas along with religious
subjects to meet the challenges of growing and emerging trends of market.
Due to lack of sincerity, fear about loss of control and political objectives of
clergy, initiative of reform could not gain the fruitful results. This attempt was
declared as conspiracy of government to weaken the strength and influence of
religious political forces in country. After the Ayub Khan, first elected
government of Zulfigar Ali Bhutto took initiative of Madrassa reform in 1975.
Likewise, pervious attempt, the result of this initiative was unfruitful and
government of Z.A Bhutto was replaced by Martial law of general Zia with
help of clergy in the result of Pakistan National Alliance (PNA).

In 1978, General Zia ordered the ministry of religious affairs to
prepare the report on Madrassa that how to reform it and engage the clergy
in mainstream education. In this report, ministry informed general Zia that
all previous efforts to unite and reform Madrassa had failed due to
skepticisms about reform that it is an effort to dilute the intention of
religious sector from core Islamic values like Jihad,® preach and religious
education toward secular education and western way of life. In previous
initiatives of reform, strongest opposition came from Deobandi school of
thought’s Ulema and they want to maintain status quo since they came into
force. In this report, participants also suggested to; bring them into
mainstream education by including need-based and market oriented subject
and integrate them with mainstream profession by providing jobs
opportunities in conventional schools, colleges and universities. They also
proposed to establish National institute of Dini-Madaris for the better
communication and coordination of various schools of thought. Some

(1)  Nosheen Ali, “Books vs Bombs? Humanitarian development and the narrative of
terror in Northern Pakistan,” Third World Quarterly 31, No. 4 (2010AD), 541-559
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leading Ulema from various schools of thought opposed these suggestions
and process of reform.

After the few years, Soviet Union attack on Afghanistan, this issue
was placed back and government of Zia focused on rhetoric of protection
Islam and Afghanistan as political expediency and engage clergy specially
Deobandi school of thought in Afghanistan Jihad.” That time, in the
curriculum of Madrassah, four thoughts about Jihad were included which
are the base of extremism. The purpose of inclusion of these thoughts was
to motivate Jihadists against Russian aggression. These fundamental
thoughts are: 1. Polytheism or apostasy committed anywhere in world, all
are punishable by death and we have an authority to prosecute
punishment.2. Muslim was bon to be subjugated and none other than
Muslims have the right to govern which mean all non-Muslims
governments are illegitimate. 3. Muslims all over the world should be
under the rule of single Islamic government which is called Caliphate.
Separate and independent Muslims states have no legitimacy. 4. Notion of
modern and sovereign state is polytheism and has no room in Islam.?
After the completion of Afghanistan Jihad, Madrassas were used as source
of training of jihadist which causes extremist and terrorist views in the
society. Most of jihadists of Afghanistan were used in Kashmir conflict
zone. So on and so forth, the activities of jihadists were continuously
increasing in Pakistan from 1988 to 2002 and these jihadists were also
supported by Taliban government in Afghanistan. Existing curriculum of
Madrassa, religious norms and thoughts have deeper penetration on
thinking and behavior of seminaries. It indicates that structural influences
on behaviors are at high degree.® Peter M. Senge (1994) presented a theory
‘structural influences behavior’, where he stated that structure influence
the behaviors of people in both way positive and negative. Due to such
influence for long run like Madrassa from 1867 to date, people associated
with such type of structure become the prisoner of their own thinking or
system. He proposed that this issue can be resolved by redefining the scope
of influence through new structure.

Behuria, “Sects Within Sect”, 70-71 ()

Javed Ahmed Ghamidi, Root Cuase of Terrorism and ISIS, (Al-Mawrid a M)
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After the 9/11, USA decided to attack on Afghanistan. Most of
previous jihadists were recruited for again Afghanistan jihad. Now that
time, most of Madrassas in tribal areas of Pakistan were the source of
recruitment of jihadist for Afghanistan. Now Government of Pakistan and
international community specially America, were keenly interested to
reform in the Madrassa curriculum specially four thoughts which were
inductive during Afghan Jihad. Now it is the perception of international
community that non-reformed Madrassa are quickly rising as major source
of training for extremist and Jihadist.”) General Musharaf advised the
ministry of religious affairs to reform the Madrassa education and designed
the National Education Policy. The main focal points of policy were to;
bridge gap between contemporary education and Madrassas, equate their
degrees with conventional education system, provide the valuable books
for research and integrate both educational system with each other.
Madrasah Reform Project (MRP) was introduced in 2003 with mutual
understanding of federal, provincials and local educational authorities for
executing a multi-million rupees project for reforming 8,000 Madrassas
within five years.®”) Owing to the lack of understanding between both sides
in the past, the present (MRP) initiatives seem to have met the same fate at
the completion of its five years tenure. Five years on, the pessimist outlook
has been prove right, and the government has decided to wrap up the
project after having targeted only a small fraction of some 8,000 Madrassas
(as per the Education and Planning Commission) in the country. The
Ministry of Education is forthright in admitting its failure ‘In the last five
years we reached out to only 507 madaris.”®

In the early days of Islam, same Madrassa was used to be the hub of
gaining knowledge to include scientific, administrative, artistic, religious
etc subjects. After colonial rule in sub-continent, the populace connected
with Madrassas has created sphere around them and tends to stay within it.
Later in order to preserve its core they got limited to sectarian based
curricula only. They are neither prepared to get out from this circle for
diverse knowledge nor integrated with other educational system.®) They
seldom go for higher education and tend to adjust themselves in the

(1)  Aisha Ismail and Shehla Amjad, “Determinants of terrorism in Pakistan: An
empirical investigation,” Economic Modelling, 37, (2014AD), 320-331
Klasra, “Curricula of 8,000 madaris being changed”. (V)
Nasrullah Tahir Dogar, “Madrassa Reforms-Problems and Prospects,” NDU )]
Journal, 1, (2010AD), 1-25
(4) K. R. McClure, “Madrasas and Pakistan’s education agenda: Western media
misrepresentation and policy recommendations,” International Journal of
Educational Development 29, No. 2 (2009AD), 331-346
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existing religious sphere. After the terrorist attack on Army public school
in Peshawar in December, 2014, government strictly decided to redefine
the scope of influence in term of complete Madrassa reform through
National Action Plan. Madrasah education is becoming emerging unsolved
issue in Pakistani society. Madrassah has drifted away from its own prime
objective like imparting education and become involved in other hidden
activities such, as training of Jihadist, Refutation of other sects and
creation of extremist views against each other contrary to its main
objectives. Madrassa reforms are widely believed to be the only remedy to
overcome this problem.

Methodology

This research intends to explore the factors which have strong roots
in maintaining the status quo on the reforms in Madrassas education in
Pakistan. An extensive literature review explored the genesis of the
Madrassa and traced its historical context from the early Islamic era to
date. For this a qualitative framework was designed in consultation with
the target respondents and people working on this area. The contents and
questions were deliberated and discussed in detail before gathering data.
This framework of data collection helped in sensitizing respondents on
these issues central in resisting change through sustained discussions and
meetings. The clerics represent a diverse mix of various schools of
thoughts, rural-urban spread, and comprehensive mix of representations
from government, civil society and other stakeholders. Researchers
employed interviews, conducted focus groups discussions, face to face
interviews, discussions and roundtables.

Discussion and Analysis

Question: 1 What Madrassa reform mean in point of view of different
actors?

a. Government Narrative

Reforming madrassas has a significant importance in the prevailing
situation. Therefore, new developments at international level which started
from the terrorist attack of September 11, 2001 (World Trade Center)
highlighted the importance of madrassa reforms not only for Pakistan but
also for the whole Muslim World. Madrassa reforms are the need of time
to counter militant jihadist ideologies and to bring madrassa students in the
main stream.

Madrassa education reform means to; bring Madrassas into
mainstream education and have strong regulatory check on financial and
administrative issues of Madrassa by the government. Therefore, curricula
reform in the dire need of time to create alternative narrative. Therefore,
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contemporary and need-based subjects should be included in curricula of
Madrassas. In this way, we can bring madrassa students at par with the
students of other school system as well as to meet the challenges of
growing and emerging trends of market.

It is dire need to create alternative narrative on terrorism and
radicalization. For this purpose, government along with all the opposition
parties has formulated and approved ‘National Action Plan’. Madrassa
reform and main streaming madrassa students is one of the point in 20
points of National Action Plan (NAP). Beside this, Government also want
to integrate madrassa students with mainstream profession by providing
jobs opportunities in conventional schools, colleges and universities as
teaching staff in Islamic and Arabic studies. This will create enabling
environment for effective communication in every segment of the society.
Madrassa reforms are the effective way to bring isolated segment of the
society in the main stream. This will create enabling environment to
improve the living standard of the unheard segment of the society as well
as break communication barrier among segment of the society. With the
integration of contemporary educational system, it can assist them to
develop a sense of analytical thinking, creative thinking, and innovative
ideas development. Therefore, madrassa reform/ main streaming will
provide equal opportunities to madrassa students to become knowledge
worker exiting in knowledge era. It leads to create enabling environment of
peaceful coexistence and foundation of peaceful and just society.

b. Clerics discourse

Clerics (associated with madrassa) strongly opposed the madrassa
reforms. They have adopted critical approach towards madrassa reforms
and resist to include need base subjects. They have criticized the secular
education which they thought of western agenda. Therefore, madrassa
reforms are considered as attack in religion without giving any deliberation
to the reforms and its intent. This shows that religious actors have fear to
loss the existing status quo which is challenged by madrassa reforms.
These clerics (religious community) are of the view that well qualified
individuals along with religious education is not as good Muslims as they
are and may pose threat to the religion as well as fulfill the western agenda.
In addition to the perceptions explained, the religious ranks also feel
connected with the respected scholars / religious saints who are identified
on the basis of old ways. They believe that there is neither any role model
for the new ways of Madrassa education nor any earlier precedence of
modernization of Madrassas exists in the recent history. These perceptions
and attitude is the hindrance in the madrassa reforms. Clerics (associated
with madrassas) are in favor of status quo and against the modern
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education therefore, those who run Madrassas regard modernization of
Madrassa as westernization.?) Beside this, they believed that madrassa
reform is not required since religious needs of the society are already
fulfilling by the current madrassa system. There is a huge risk involved in
modernization of Madrassa as compared to its benefits. They are often
careful to camouflage this by claiming that such Madrassa reforms are
supposedly counterproductive or ‘anti-Islam’ and so on.

Question: 2 what are main obstacles in the process of reform?
I. Change in Curriculum

All the madrassas have same traditional structure of the Dars-i-
Nizami. The course of study in all madrassas expect that of the Shia,
revolves around the teaching of Hanafi figh. Most of the syllabus/texts are
more than 500 years old.® Clerics (Ulemas) taught texts with the help of
commentaries and notes penned by medieval Hanafi Ulema for non-native
students particularly for South Asian students because of their limited
knowledge of Arabic. They have no longer explained the original text.
Therefore, they have to learn by heart which makes students to use their
memory instead of analytical skills. This system is functioning with the
efforts to preserve the old traditions. This led to the stagnation of
knowledge which earned criticism from scholars both western and
Pakistani. Therefore, it is dire need of time to introduced comprehensive
madrassa reform which enables madrassa students to be part of main
stream education system along with religious education.

Most of madrassas are following standard syllabus for Dars-e-
Nizami. Therefore, the syllabus has been modified over time without
change in the basic essence.®) Literature on madrassa reforms shows that
unnecessary subjects in Dar-e-Nizami should be reduced to make room for
the non-religious subjects (subjects of the modern and secular education
system). It will be difficult to study large number of subjects of both
streams (religious and other educational subjects). Therefore, the religious
subjects can be diluted a little without reducing its core contents. Persian
grammar, Arabic grammar, chirography, Figah (jurisprudence), mantaq
(logic), fun-e-khatabat (rhetoric), Arabic literature, detailed and old
interpretations, and llm-al-Kalam (Scholaristics) may be dilated to include

P. Brykczynski, “Religious Modernism, Nationalism, and Antisemitism in Polish Q)]
Catholicism and Egyptian Islam,” Journal of Religion and Society, 16, (2014AD),
1-25

Abdul Rauf Igbal & Ms. Sobia Raza, “Madrassa Reforms in Pakistan: A Historical Q)]
Analysis,” IRSA Papers, 17, (2015AD), 27-50

Dogar, “Madrassa Reforms-Problems and Prospects”, 7. (V)
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non-theological subjects at basic level. Hence, these subjects may be taught
in detail at higher secondary and graduation level only to those who choose
to become Alim/ Mufti. However, the core contents of religious curricula
i.e. tajvid, basic Arabic grammar, tafseer, Hadith, syrat-e-nabvi, aqa’id
(beliefs) & Islamic history must remain the same. The Islamic text which is
taught in Madrassas is based on books known as Dars-e-Nizami.

Madrassa education is producing traditional clergymen and vanguard
of various sects. This indicates disconnect with modern education which is
required for the contemporary job market. Therefore, madrassa reform is
very much important to bring student into mainstream as well as connect
with the job market. They can only get jobs if they have required skills
which come from contemporary education system. On the other hand,
clergymen and defenders of Madrassa considered entire syllabus of Dar-e-
Nizami essential for the religious education. They wanted to follow the
footsteps of their forefathers and interested to maintain status quo. Beside
this, they perceived that research of their predecessor’s is very much
relevant for the current needs and knowledge economy. They also
considered this ultimate truth which requires no further research. This
tendency has seized their ability to analyze, correlate and apply logic
without rigidity which resistance to reform. Apart from this, the religious
ranks associated with Madrassa often give their arguments that medical
colleges produce doctors, engineering college produce engineers so on and
so forth. Similarly, Madrassa produce religious professionals (clerics)
which required no reforms in madrassa curricula.

ii. Financial Control

Financial needs of the madrassas are mostly met through the charity
and zakat. People gave their zakat and charity to the madrassa
administration to meet the financial needs of the madrassas. Sometimes,
some individual chooses to give a Madrassa a big grant or well-off
households take it upon themselves to meet the needs of Madrassas and
their students. Beside this, madrassas received huge funds on special
events like on Eid ul Fitr, Muslims give fitrana (eid donations) and on Eid-
ul-Azha, Muslims often donate the skin of the sacrificial animal to the
Madrassas. Therefore, the funds generated through collected animal skins
are good enough to meet the madrassa expenditure for five to six months
without any assistance. They have also regularly raised funds on jumma
prayers. Apart from this, Some Madrassas have permanent sources of
income, such as land, buildings, shops and other property that produce
regular returns to meet the financial requirements. Registered madrassas
received funds from Government as well.
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Madrassa administrator known as Muntazim is responsible for the
financial matters. He is normally second to the Madrassa head and
performing various activities like coordination, treasurer, book keeper, and
funds management etc. He carries out all the expenditures on the approval
of Madrassa Head and keeps the record updated. Besides this, there is no
system to carrying out any audits especially the external audits. This
indicates that there is no check on the financial expenditure on activities.
There are also serious concerns over foreign funding to different sects in
the country. Therefore, clergy (who own and run madrassa) have very
strong control over madrassa’s affairs like management, funding, and other
activities. Ullmas (religious leaders) have hegemony over madrassas and
are hesitant to check and balance on their activities including financial.
Whenever government and civil society have talked about madrassa
reforms, it was usually unwelcomed by the religious community. They
highly criticize the madrassa reforms and labeled it as western agenda
against Islam. Beside this, madrassa reforms will challenge the hegemony
of the clergy. Madrassa reforms is creating fear among clergy (Ullmas who
are running madrassas) for the loss of power both financial and social
status. Madrassa reform will enable the government to regulate madrassa
activities including syllabus. This will also enable government to have a
strong check and balance on financial matters as well as conduct external
audit.

Iii. Change in  Regulation (State  Authority  over
institutions/madrassas)

Madrassas syllabus and examination is regulated and control by the
Boards of the respective sect. These boards are autonomous bodies
recognized by government and its functions are not directly controlled by
the government. Government institutions like ministry of education and
religious affaire are coordinating activities of madrassa boards. The
Ministry of Education is responsible for issuance of equivalent certificates
to the Madrassa students through HEC. However, respective Wafag-ul-
Madaris of different sects are responsible of organizing central
examination of registered madrassas under them. Degrees of these
registered Madrassas are recognized, and equivalence certificates are
issued only to those Madrassa students. Apart from this, neither Wafaq-ul-
Madaris nor madrassas have any linkage and coordination with boards of
education (federal / provincial) for curricula development as well as to
assist their students for higher education other than religious subjects
(means non-theological subjects) i.e. humanities, arts and natural / social /
management sciences.
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Madrassa reform is the dire need of time and to successful
implementation of National Action Plan (NAP). Government should have
registered and regulate madrassas across the country. Government should
have strong check and balance on financial matter of madrassas as well as
external audit is important to monitor the activities of the madrassas. This
will help to regulate the madrassas activities which will ensure strong
check on the promotion of specific ideology. Beside this, madrassa reform
will integrate religious and formal education sectors. Government should
establish madrassa education boards at both federal and provincial level.
Wafag-ul-Madaris along with other madrassas should be under madrassa
education board. There should be uniform curricula both in madrassas and
formal education sector. Curricula development and revision is vital step in
madrassa reform which has significant impact to bring madrassa
mainstreaming. Madrassas should include non-theological subject along
with religious subject in the madrassa education. There is dire need to
include need base subject in the madrassa education which is the need of
labour market. This will help madrassa students to get equal opportunity in
the job market and bring them in the mainstream. This will also enable
them to become the productive member of the society.

Religious ranks have certain concerns over madrassa reforms such as
loss of social status, loss of financial control, check and balance on
madrassa activities, and lack of skills and expertise to deal with reforms.
They are very reluctant to secular education as they perceive it is western
agenda. Therefore, government should create enabling environment for
madrassa reforms as well as address the concerns of the religious ranks.

iv. Vested Interest (political interest/influence/gain)

Generally, religious ranks (associated with madrassas) have critical
approach towards madrassa reforms. They are reluctant to madrassa
reforms as mentioned above because of their vested interest. In 2001-02
madrassa reforms initiative has been taken by the Musharraf Govt.
Therefore, religious ranks from all the sects agreed to established Ittehad
Tanzeem ul Madaris-e-Deeniya. The main purpose of this organization is
to resist any modernization adventure undertaken by the government. This
opposition, to any substantial reforms of Madrassas, is because of their
political expediency to maintain their political status in society. The
religious ranks support to maintain status quo since they fear that they will
lose their existing status / respect and there by lose their existing quality of
life. They also feel that there will be a loss of power / control & influence
in society. The other individuals will take over their domain and will hurt
their interests. They are often careful to camouflage this by claiming that
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such Madrassa reforms are supposedly counterproductive or ‘anti-Islam’
and so on.

At times, those who run Madrassas also get under the peer pressures
and pressures from society/environment. They feel that if they will support
the modernization of Madrassas there will be strong reaction against them
and their survival under such circumstances may not be possible. On the
face of it they show resistance along with others even if their thoughts
correspond to the idea of modernization. Many religious scholars, who
understand the need for reforming the Madrassa structure on modern lines,
set the issue aside on the pretext that it is a controversial issue which
should be avoided rather than asking for troubles. There is a great
segregation among religious ranks and have divided into various sects and
sub-sects. This confuse the people that which brand of religion is correct
and to be followed.

Presently Madrassas are not playing that an effective role which it
should be playing through its education to reduce sectarian divide and
conflicts in society. Rather few Madrassas are spreading extremism on the
name of jihad. The main purpose of the religious education is to create a
positive social impact on society. It should have a major role in peace and
stability. In contrast, no worthwhile impact is viewed. This has kept
religious ranks away from the corridors of power to make any worthwhile
impact. Few religious ranks which have the accessibility to power structure
are driven by political expediency. They maintain their domains through
generations as in case of tribal leaders and by design keep their people
unaware / uneducated in apprehension of any possible resistance if they get
education.

Question: 3 what are skepticisms about reform?

There are many skepticsims which are assoiciated with Madrassah
reform such as; first, loss of power and control, second, overload of current
tasks, third, pressures of daily activities and limited resources, fourth, lack
of skills and experience need to manage the change effectively, fifth, fear
of job loss, and last the disagreement with the new way and skepticism
about the need for change. Similarly, fundamental norms, values and
skepticism about updated and need of scholarly education are major
hindrances in Madrassa’s reforms. The Modern education in the Madrassa
is perceived as western based education and it is totally against the
fundamental norms and values of the Madrasah structures. Madrassa
students perceive social issues from their own perspective which often
leads to imbalance in the public policies. The reality behind such thinking
is lack of update knowledge about public policy, lack of interaction with
different thoughts of people and lack of system thinking. They perceived
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that it is westernization and risk in modernization of madrassa is more than
maintaining status quo.

Most of them perceived that religious ranks feel connected with the
respected scholars / religious saints who are identified on the basis of old
ways and there are neither any role model for the new ways of madrassa
education nor any earlier precedence of modernization of madrassas exists
in the recent history. Majority of them thought that religious ranks are
doubtful with regards to the soundness of modernization plan and feel that
there are hidden agendas behind the modernization of madrassas.

There is a fear among religious ranks that there will be a loss of
power/control by individuals taking over their domain. Due to this,
religious ranks think that modernization of madrassa is not required since
religious needs of the society are already met. Another common argument
given by the religious ranks to pose resistance is the lack of resources and
experienced staff / teachers to establish Madrassas on modern lines. They
contest that if the Madrassas are to be modernized within the existing
resources there will be extra burden of work. Such an argument often loses
its strength when they decline grants from government in anticipation of
any intrusion in their sphere.

Conclusion

Government was unable to provide basic services like health,
education and social welfare. Consequently, this has created a huge gap
between demand and supply of basic services. Therefore, madrassas attract
students from low social strata of society by providing free education,
food, shelter, and clothes. This creates an enabling environment for the
madrassas to provide education to the unheard segment of the society to
inculcate their philosophy which creates religious intolerance among
different sects. This has impact of Pakistan society which is battling hard
against the menace of extremism and intolerance.

Madrassas are therefore, the only viable educational option for poor
strata since they cannot afford to provide basic services. Although,
Madrassas made great contributions in providing education to poor
segment of the society but at the same time it also failed to provide them
need base education which is the requirement of labor market due to
specific curricula. Therefore, this only creates employment in religious
circles like in madrassa and mosques etc. This has kept religious ranks
away from the corridors of power and civil society movements.

Madrasah reforms are widely believed to be the only remedy to
overcome this problem. This will enable religious ranks to get out of their
shell and interact with other segments of society by joining various
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professions. This will bring madrassa students in the main stream and give
equal opportunity in the employment. This will also improve the quality of
life and access to basic services. This will create enable environment for
madrassa students to mingle with other segment of society which enable
their colleagues to understand religious views without fears, perceptions,
and prejudices. This will not only empower the poor segment of society
but also bring together a diverse group of people close enough to
understand each other. In a result, it will reduce fraction, frustration and
conflict in the society. This will also help to make peaceful and tolerance
society which creates enabling environment to counter extremism and

radicalization.
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ABSTRACT

Women’s rights and freedom is one of the most debated subjects
and the flash point of contemporary world. Women maintain a significant
place in the society catered to them not only by the modern world but also
by religion. Yet, the clash between Islamic and western civilization is that
they have defined different set of duties for them. Islam considers women
an important participatory member of the society by assigning them
inclusive role, specifying certain fields of work to them, given the
vulnerability they might fall victim to. Contrarily, Western world allows
women to opt any profession of their choice regardless of tangible threats
they may encounter. Apparently, the modern approach seems more
attractive and favorable, but actually this is not plausible from Islamic
point of view. Intermingling, co-gathering and sexual attraction of male
and female are creating serious difficulties and problems for both genders,
especially for women. Women are currently running many movements for
their security, rights and liberties under the umbrella of “Feminism”. Due
to excess of freedom and lack of responsibility, a radical movement came
into existence which was named as ‘Radical Feminism’. This feminist
movement is affecting the unique status of women in the whole world,
especially in the west. This study seeks to explore radical feminism and its
major impact on socio-religious norms in addition to its critical analysis
from an Islamic perspective. Analytical research methodology will be
adopted in this study with qualitative cum quantitative approach. This
study reveals that the radical feminism has some notorious impacts on
ethical, social and religious norms of the society, with especial reference to
Muslims. Thus, it is a dire need of time to encounter these impact and
consequences in the light of legal and moral approaches.

Keywords: Radical Feminism, key impact, norms, critique, Islamic context
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Introduction

Islamic and Western thoughts are the leading thoughts of the
contemporary global society. One claims historical glory and divinity
while other represents itself as supreme civilization of the modern world.
No doubt, both have unique status according to their contribution, as one
has served as social and technical side of the humanity while other has
contributed to the religious and moral side of the human being. The crucial
issue is that both thoughts have different views due to their different
foundational sources. Therefore, one is called divine and the other is
secular. Though both have exclusive contributions, but sometimes they
contradict each other completely on certain issues. One of the flash point
of the modern world is women's rights, its freedom and feminism.
Perceptibly, women are the most important part of the society and have
most integral and significant status in both Islamic and Western thought.
But both thoughts deal with them in an entirely different way. For
example, Islam considers women as most significant part of the society and
assigns them exclusive roles, but identifies separate fields of works and
contribution from men for their security and sensitivity. Contrary to this, in
Modern Western thought, females are free to do anything in any discipline
without any limitations or restrictions. In other words, they desire to claim
absolute freedom and opportunities equal to men in every field of life,
which might be difficult to exercise even in Modern West. Apparently, this
approach seems more attractive and glamorous for women, but actually
this is not beneficial for them from an Islamic standpoint. The complete
gender equality and sexual radicalism are creating serious difficulties and
harms for both genders, especially for women.

Keeping this in view, humanity could not bear this radical form of
feminism. Consequently, the modern society is bearing its burden in the
name of feminism. Actually, it is not only a feminist movement, but an
extreme step to evolve other movements in the name of women rights
which is not only harming the human ethics and family system, but also the
status and importance of women in all religions, especially Islam. Radical
feminism after establishing itself in the West, now it is spreading
throughout the world. It is affecting the women’s status and importance.
The Western thought does not only support such movements, but also
reflects image of humanity based on secularism and materialism, which
further demolishes divine objectives of human beings. It’s also an
interesting matter from some years feminism in Pakistan also gets hype. In
this emerging scenario this is dire need to analyses the impact of radical
feminism on socio-religious norms of the society. So, this research paper
aims to explore the socio-religious impact of radical feminism on human
society as well as critical analyses radical feminism from Islamic context.
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Understanding of Radical Feminism

The term feminism has no unanimous definition in the entire world. It
has a variety of meanings and interpretations. Scholars define and explain
feminism according to their own socio-political and religious jurisdiction
and norms. But one thing which is common and considered a standard in
feminism is gender equality. Scholars and experts of sociology and gender
studies consider it as a milestone of the feminist movement. According to
research study of M. Ishag, “Feminism defines itself in geo-political and
socio-cultural context with an emphasis on gender equality. These varying
contexts of feminist contemplation spawns disparate understanding of the
term equality, what is it and how it can be achieved?”®

It means the basic tenets and agenda of the Western feminist
movement, including the so called Muslim feminism, has to make women
free from male suppression and dominance. There was entirely different
behavior of women in the history. In other words, you can say that they
were standing against male supremacy and practically, an ideological war
was declared against suppression of male in different fields of life: social,
political, religious and cultural. Rowbotham describes this issue as under;

“In 1789 the outbreak of French Revolution meant that individual
rights, reason, citizenship, and the sovereignty of the people were no
longer simply ideas, but part of an assault on hereditary power. Their
abstract quality was shed as they became part of politics. They gained
historical legitimacy and lost their innocence, all in a few short years. It
is hard for us to imagine the impact of such an extraordinary event.
Power, which had seemed absolute, was overturned. The new dawn of
liberty brought fervor of hope™.?

Furthermore, the Merriam-Webster Dictionary defined the term
feminism as “the theory of the political, economic, and social equality of
the sexes. Thus feminism is a collection of movements and ideologies
aimed at defining, establishing, and defending equal political, economic,
and social rights for women”.®) Modern Feminism essentially represents a
culture and phenomena according to which women are being treated
differently from men. So they believe that they should be the advocates of
female rights, equality and demands. According to Oxford English
Dictionary, “A feminist means an advocate or supporter of the rights and

equality of women”.*

(1)  Ishag Muhammad and Sadaf Fouzia, “Islam and Feminism: Contextualizing
gender equality with reference to Pakistan”, PJIR, No.2,17 (2016AD),1-18

(2)  Rowbotham, S. Women in movement: Feminism and Social Action, (New York:
Rutledge, 1992AD), 27

(3)  Webster, M., ed., Webster’s Encyclopedic Dictionary (London: Random House
Inc., 1994AD), 523

(4)  Allen, RE, (ed.), The Concise Oxford English Dictionary (Oxford: Clarendon
Press, 1990AD), 466
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Moreover, after crossing the different boundaries of cultures,
civilizations and faiths, this movement has produced different versions;
one most important and extreme among them is radical feminism. They see
the dominance of male as suppression of women. Thus, radical feminism
reacts against the patriarchal hierarchy and supremacy of men, hence
named as radical feminism. In addition, it drastically affects the human
society and is different from other form of feminism and female
movements carried out for their rights and demands. In simple words, due
to radical behavior and extreme action, it is named as a radical feminist
movement. A reputed Western scholar, Echols, defines radical feminism in
this way, “Radical feminism sees the male-controlled capitalist hierarchy
as the root cause of women's oppression and thus advocates for a total
uprooting and reconstruction of society”.® A scholarly input of Peter
Besong tells ,“The reason this group gets the radical label is that they view
the oppression of women as the most fundamental form of oppression, one
that cuts across boundaries of race, culture, and economic class”.®

According to the opinion of a well reputed scholar of the western
world. “Radical feminism is a perspective within feminism that calls for a
radical reordering of society in which male supremacy is eliminated in all
social and economic contexts”.® It is perceived from the above discussion
that radical feminism is an extreme movement that opposes male
dominance and favors gender equality. It is also incurred from many
studies on feminist issues that women are very sensitive when it comes to
their identity. In fact, this movement blots their identity. Accordingly, this
radicalism creates craziness and status complex in the society in the name
of women rights and feminism.

Major Impact of Radical Feminism

Radical feminism is affecting human beings and civilized societies of
the contemporary era in general and Muslim societies especially. Initially,
beginning it was confined to the Western world, but nowadays its
venomous impacts have spread all over the world. Its consequences and
impacts are so deep that the Western society has started to lament this
growing menace. Here, Prof. Talibul Hashmi rightly comments;

“It’s an unbelievable fact that the Western feminist movement has
influenced in this century not only Europe and America, but also to the
majority of Muslim countries including Asia and Africa. Now, this

moment has become unbreakable part of Western civilization. The
major objectives of this movement are to get absolute gender equality.

(1)  Echols, A., Daring to Be Bad: Radical Feminism in America, 1967-1975
(Minnesota University Press, 1989AD), 416

(2)  Peter Besong and Samuel A., “A Critique of Feminism”, AJSMS, 2:5 (2014), 33-38

(3)  Willis, Ellen , “Radical Feminism and Feminist Radicalism”, Social Text,
9/10(1984AD), 91-118
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They have liberation for any activity. They demand equal rights and
opportunities in any filed and discipline”.(l)

Although, the above mentioned thoughts, as shared by a Muslim
scholar, are unacceptable to western critics, yet it is rightly described. Now
the situation has become worse than the past because an updated version,
the radical feminism has emerged. Factually, it is the fruit of absolute
liberation of Western thought and now it has become a serious threat, not
only for Muslim societies, but also for the Western world. They are having
this feeling that the women should keep their original duty to help out the
men and keep household responsibilities. Actually, this movement
completely challenges the social and moral norms of the society and
creates a serious conflict which has not been seen before it. A scholar

shares his concern;
“In so far as recent feminist theory challenges, the public/private
dichotomy both as a normative principle and as an institutional
arrangement, comes into conflict with liberal political theory. For the
latter, some form of this distinction is essential to uphold principles of

individual right and justice » @

The upcoming points will present major impacts and influences of
the Western radical feminism on the society. Following are the alarming
impacts of this movement.

1. Absolute Gender Equality and Radical Feminism: The most
important slogan and demand of radical feminism is absolute gender
equality. Different political and social slogans are meant to exploit the
public, but this bright slogan could not prove a remedy for women’s plight.
Absolute gender equality is the foremost objective and agenda of the
radical feminist movement. Yet, it could not help achieving the desired
goal even after a long struggle. The bright slogans and politicizing of
matter is not actual success. It is also observed that the helplessness of the
women could not be mitigated after launching the so-called radical

feminism; in reality, it has increased the women’s troubles on every level.
“Humanist male and female embraces the enlightenment position of
rationality and humanism at its starting point. But women have been
unjustly expelled from the honor which they deserve as human beings,
on the foundation of the sinister supposition that they have lesser

wisdom than men ”.(3)
Some scholars argue that the absolute gender equality is the solution
of this clash but, unfortunately like other slogans, the slogan of gender
equality is to exploit women. Danny Fredrik validly observes;

(1)  Alvy, Surayya Batol, Tehrik e Niswan aur Islam (Lahore: Manshurat, 2007AD),17

(2)  Seyla B. &Drucilla C., Feminism as Critique, (Minnesota Press, 1996 AD), 10

(3)  Paul, Suzanne, Feminism/Postmodernism (New York: Rutledge Chapman and Hall
Inc., 1990AD), 107
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“The contemporary radical feminism is not actually concerned with
equality for women at all; that in truth it is a movement of puritanical
sex oppression which utilizes the problem of women’s equality as

concealment”.

Seemingly, it is an open fight against male oppression and many
violations can be seen from feminist side in the name of women’s rights
and liberty in many countries of the world generally and especially in the
Western world. There are many examples of radical feminism activities
and violation but a new incident in France compels the world’s scholars to
rethink about the limitless of women's freedom. The two top most feminist
activists with slogans written on their bodies attacked a Muslim ceremony
in France. According to an online newspaper, Daily Mail; “this is a
shocking moment when two topless feminist protestors storm Muslim
conference in Paris (France), before they are dragged off and kicked on the
floor”.®) In another incident, they were absolutely naked; they painted
hateful slogans on their bodies. The FEMENS® website tells, “No one can
enslave me, no one can possess me, and | am my own Prophet, sexism is a
kind of racism, hell with your morals, etc., and some other radical slogans
which exempted due to its Vulgarity”.(4)

We also observe this thing now in Pakistan also. Some years before
some in Pakistan some west based NGOs launched a radical feminist
activity in the name Aurat March®. In this year the slogans were near
about same which we observed in French feminist movement. Majority of
Pakistan’s women rejected it and say it a shameful activity in the name of

feminism and women’s rights. According to a women Magazine:
“Feminism in Pakistan consist of "good feminism" and "bad feminism"
or "hyper feminism. These new terms were observed after 2018 Aurat
March, a controversial rally held by several independent women and
women's organizations like HWA® in Lahore and Karachi for women
liberation.” 2

(1)  Danny Fredrik, Radical Feminism, (London: Libertarian Alliance, 1992AD),18, 3

(2)  http://www.dailymail.co.uk/news/article-3232721/ Accessed: 18/6/2017.

€)) FEMENS: It is a West based feminist movement. It was founded in Ukraine in
2008 and now exists in Paris. They want absolute freedom of women all over the
world in all spheres of life.https://femen.org/

(4)  http://femen.org/news/page/1#post-content/ Accessed: 19/6/2017.

(5)  Pakistan Aurat March: In 2018, some feminists’ women organized a rally on
women's right. A mixed reaction was in society. Some people supported it but a
large number of people negated it because in their view, there were gender racist
and sarcastic culturally inappropriate placards carried by feminists in rally which
overshadowed the real issues of Pakistani women and hence the new terms "Good
Feminism" and "Bad Feminism” was created. https://www.bartleby.com/

(6) HWA Foundation: It stands for Human Welfare Association. HWA foundation is
an indigenous civil society organization working for marginalized communities



http://www.dailymail.co.uk/news/article-3232721/
http://femen.org/news/page/1#post-content/

Radical Feminism and its Major Socio-Religious Impacts... 51

From this discussion, we can easily observe that this path goes to
moral and ethical decline and anarchism instead of human liberties and
rights. We must revise our approach to absolute women freedom. Although
this group claims for unlimited freedom for women all over the world, but
actually they are slaves of their desires and wishes. Glancing through the
pictures available at their website, one may feel shameful as it is like
pornography and cause panic and frustration if seen by a gentleman.

Muslims, Western scholars, and people all over the world do not like
and appreciate it, instead they dislike and criticize it. It is not a suitable
way to get your rights and protest against male suppression of women.
Western comments against this radical feminist activity are enough to
answer their radicalism in the name of feminism and women rights. Many
Western women are victims of this so called absolute liberty. One example
of them is of Monica Luniski. Some days before she conducted a press
conference entitled, ‘The Price of Shame’. The title of press conference
and her dreadful story tells how infinite and radical freedom destructs the
life of a Western woman. Monica Lewinski was an important member of
the past legacy of the Whitehouse (USA) in Bill Clinton era. She describes
her story after 20 years (2006-2016). Her press conference titled ‘the Price
of Shame’ was shocking and a question mark on media ethics and the
Western limitless freedom. The story cannot be described here due to
serious moral issues. Nonetheless, a piece of advice she shared with the
women demanding the absolute freedom was to stop looking for such
liberty as it is neither available in the so called free Western world nor
beneficial for human beings, both male and female. Freedom is a God’s
gift with the terms of responsibility;

“We speak a lot about our right to free speech (including other female
rights and freedoms), but we want to (should) speak more about our
liability (responsibility) to freedom of speech. We all desire to be
listened to, but let’s admit the divergence between talking up with
purpose and talking up for consideration”.

Obviously, women have right to get respect, equality and other
sociopolitical and economic rights equally. Since human wishes and rights
have no limits; so, one should not forget the duties and responsibilities
which are part of this journey. Russell Letty’s valuable commented as;

“We need to build a new cooperative social order out beyond the
principles of hierarchy, rule and competitiveness. Starting in the
grassroots local units of human society where psycho-social
polarization first began, we must create a living pattern of mutuality

and groups in remote areas of Sindh province of Pakistan. The organization
established during 2004 and was registered in 2005. http://hwa.org.pk/

(1)  http://affinitymagazine.us/2018/10/02/feminism-vs-hyperfeminism/25/8/18

(2)  www.womenyoushouldknow.net/monica-lewinsky/Accessed: 23/6/2017.
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between men and women, between parents and children, among people
in their social, economic and political relationships, and finally,

between mankind and the organic harmonies of nature”.

Islam addresses the dispute of gender equality, by taking some
important steps. It considers men and women being equal, but allotted
different tasks and given these tasks, their rights and duties may differ. It is
not discrimination, but a fair division of rights and duties according to their
natural role and ability. Even a blind knows that physically and mentally
male and female are not equal then how can they exist in absolute equality
in this world. Surely, they are equal in virtues, respect and dignity in this
world and the hereafter. But their way forward and duties are different
from men due to their physical, biological and moral obligations. Though
this should remain in mind that both genders have rights and
responsibilities and they will get equal reward for their conducts and
virtues from Allah. Almighty pronounces this fact in the Nobel Quran;
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Whoever works righteousness, man or woman, and has Faith, verily, to

him will We give a new Life, a life that is good and pure and We will
bestow on such their reward according to the best of their actions.

Moreover, Islamic teachings bind them with some moral and
religious obligations to guard their dignity, respect and uniqueness. Islam
wants to use women's position for social and family reforms and
transformation, but the West likes to see them free and wants to use them
for human entertainment, which is basically objectification of women. Due
to their high status and respect, Islam considers women an important part
of the society and assigns them very important roles to contribute in the
transformation of society. Many verses of the Quran and Ahadith of the
kind Prophet (%) emphasize the importance of women in Islam. Therefore,
the Nobel Quran recommends their duties and rewards in this way;
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“And women shall have rights similar to the rights against them,

according to what is equitable; but men have a degree (of
advantage) over them. And Allah is exalted in Power, Wise .

According to this verse of the Quran, God grants equal rights and
dignity to both male and female, but sometimes grants sovereignty and
authority to male over female. Here comes a misconception regarding this

(1)  Russell, Letty M, Human Liberation in Feminist Perspective (Philadelphia:
Westminster, 1974AD), 62

(2)  Sarah An-Nahal:97

(3)  Sarah Al-Bagarah:228
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verse which Islamic scholars try to eliminate. Muhammad al-SabiinT states,
“Almighty Allah grants male and female equal rights and respect and if
there is any authority is granted male over female then it is due to physical
power and to manage the house hold issues and problem which female
cannot do rightly”.(l)

Likewise, many other verses of the Quran reveal the concept of
gender equality between male and female, indicating clearly that no tone of
the two genders is superior to the other. The real issue is that pertaining to
the physical and moral obligations and responsibilities of men, they are
given a rank higher than women otherwise women are not less respectable
than males in any case. The Nobel Quran declares about it in this way;
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The Creator of the heavens and the earth: He has made for you
pairs from among yourselves, and pairs among cattle: by this means
does He multiply you: there is nothing whatever likes unto Him, and
He is the One that hears and sees.

Take into account, Islam considers the gender equality in
responsibilities and obligation, not in any the matter of respect and status.
A research on feminism clarifies the situation of male and female equality,

“Islam regards men and women as equal beings, despite of their
biological differences in spiritual, social, economic and legal contexts.
The Qur’an employs clear evidences of equality of both genders that are
responsible for their own deeds.”

In contemporary era, many demands, protests and political slogans
from the feminist movements are presented. Some of them are
controversial and these controversial demands and slogans are not the
solution of women's rights. In fact, they should work for better
understanding of male and female according to the divine instructions of
Almighty Allah. Furthermore, there is a need of reconstructing social
contract between male and female for happiness and peace of the world.
Otherwise the conflict and clash of male and female will destroy the social
and moral values of the society. The current radical feminist activities are
not the solution; instead these activities increase their problems day by day.
The feminist leaders as well as political figures use these movements for
their secular agenda and are not ready to give them honor and dignity.
Islam gave them significant rights at the time when the world was not
familiar with the word “right”. The most important right among them is the

(1)  Sabani, Muhammad Ali, Safwa al-Tafasir, (Lebanon: Maktaba Asriyah, n.d.), 667

(2)  Sarah Ash-Shira:11

(3)  Muhammad Siddique & Sadaf Mahmud, “Islam and feminism: contextualizing the
gender equality”, Pakistan Journal of Islamic Research, No.2, 17 (2016AD),1-18
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right to divorce and marriage of their choice. One of the most important

judgments of the Prophet (£) describes it clearly:
“Ibn e Abbas reported that a girl came to Prophet Muhammad (:£), and
she reported that her father had forced her to marry without her
consent. The Messenger of God gave her the choice . . . (between

accepting the marriage or invalidating it)”. s

Moreover, as compared to the West, Islam gives dignity and honor to
women as mother, sister, daughter and wife. They can work for their needs
but are not recommended to work, trade and job. They do not earn money
for their fathers, brothers and husband even for family and kids, but they
get inheritance from all of them.
2. Radical Sexual Liberation: Open and free sex philosophy is another
most momentous and most dangerous impact of radical feminism on
human society. Actually, this is the result of Western absolute freedom and
fake slogans for woman's liberty. As a result, the Western society has
become society of animals. Even animals may feel shame to express their
sexual emotions, but the contemporary Western society has crossed the
limit of humanity. They refer it to as their freedom, but in reality it is
craziness and shame in name of being human. According to Dr.
Muhammad Sajjad’s valuable comments, “The most dangerous element of
the contemporary Western thought is animal philosophy of sex. This
ideology exempts out all impacts of positive human values”.®

In simple words, according to this philosophy everyone is free to
fulfill his or her sexual desire in any way, even male from male and female
from female. The most dangerous and dreadful aspect of this philosophy is
that they do not feel any hesitation or shame to make it public. According
to this philosophy, marriage is an orthodoxy and story of ancient times.
This theory says that marriage is a personal and a social contract between
male and female and now in post modernism, it can be among more than
two males or two females. This extremist trend frees the sacred
relationship of marriage from all kinds of moral and social sanctions.
These concepts have been received from Greek and Roman civilizations.
As Merriam Jamilah critically evaluate this issue, “What values has
modern Western civilization to offer? In the West the purpose of life is
happiness, pleasure and enjoyment, even if this can attain at the expense of
others”.®) These issues actually related to a capitalist and materialistic
theory of the western world. Syed Abt al-Hassan Nadvi sees this issue as;

(1)  Sahih al-Bukhari, Hadith no. 6968

(2)  Sajjad, Muhammad, Islamic and Western Thoughts, (Islamabad: AIOU, 2001),151

(3)  Jamillah Maryam, Western Civilization Condemns by Itself, (Lahore: Yusuf Khan
& sons, 1971AD), XV
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“During the industrial revolution when an employee had to stay alive
on the meager means provided by the capitalists, he started to work with
his women and children to fulfill the material requirement of his family.
This unethical change affected the females because in the beginning

they were not happy to work in co-environment. )

At that time the feminist movement by men and Malthus theory of
Population growth® played a vital role to bring females into this
competitive environment. Now, this is the result of the unnatural
philosophy that the male and female have become sex workers and the
sacred relationship of marriage has been badly damaged. Male and female
are living without marriage, so much so they give birth to children. In this
way they think that they are free from all kinds of moral and social
responsibilities and sanctions. Therefore, many shameful western theories
have joined this movement. As a backup of this movement Western
scholars have been presented these theories with hard struggle and proud,
but as a result these theories have been becoming venomous for human
beings in contemporary era. The Western society has reached at the height
of social evils where the return, if not impossible, is extremely difficult.
Because the secular minded Western scholars inculcate the poison of
infinite liberty and secularism awfully Malthus orates this philosophy;

“The human Population is continuously increasing, but the resources

are decreasing. So to overcome this issue, try to control the human
population scientifically to save the human resources and fulfill the

human sexual requirement freely without legal marriage”. 3
It simply means that it is the fulfillment of sexual needs and
requirement without any responsibility and legality. Many other Muslim
scholars also show their concerns regarding this illegality and immorality

seriously. Therefore, Prof. ‘Abdul-hamid Siddiqui rightly speaks,
“The Malthus theory of Population adds fuel to fire. The strong family
system is demolished and its destructive effects mostly affected the
human society in two ways; 1- sexual anarchism and 2- shirking the

responsibility of children”. @

(1)  Nadvi, Insani Duniya Par Muslamanin kay ‘Urij-0-Zawal ka Athar (Karachi:
Majlis Nashriwyate Islam , 2009AD), 245

2 Malthus theory of Population growth: There are two types of 'checks' that can
reduce a population's growth rate. Preventive checks are voluntary actions people
can take to avoid contributing to the population. Because of their religious beliefs,
he supported a concept that called moral restraint, in which people resist the urge
to marry and reproduce until they are capable of supporting their family. This often
means waiting until a later age to marry. He also wrote that there are 'immoral’
ways to check a population as vices, adultery and prostitution. https://study.com

(3)  Malthus, Thomas Robert, An Essay on the Principle of Population, (London:
Reprints Foundation 1993AD), 1-31

(4)  Siddiqut, ‘Abd al-Hamid, Reconstruction of Humanity and Islam, (Lahore: Islamic
Publishing house, 1976AD), 47.
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Therefore, the scholars consider it the fight against nature. Thus, it
can be depicted that the contemporary Western civilization with its
excellent materialistic development tries to demolish the natural human
institution. On the rapid social and moral destruction of the Western
society, many of the Western scholars also have showed their concerns.

Majority of the West are not happy on the destruction of moral and

social values. According to Professor Sorokin Pitirim’s views;

“In the past, the family was an important and biggest institution of
children upbringing. In the present age, most of the families are without
children, if some have children, they send them to nursery and daycare
centers in their infant ages. In this way, the most vital and important

objective of the family dies”. @

Despite sexual distortion in the Western society, they insist that it's
their natural sexual right. Every sensible person knows that sex is a human
need and Allah Almighty manages this issue for humans through legal
marriages. Islam justly manages it and provides a legal way to express it.
Islam presents a practical approach to handle this issue. Even if a person
can afford and fulfill their rights and other requirements, he can marry two,
three or even four times but unlawful sexual relationship is strictly
prohibited, which is a strange and unethical yet a popular trend in recent
times. Contrarily, the so called western civilization considers more than
one marriage as a violation of women’s rights, but there is no objection on
more than one or several illegal sexual relations with women in the name
of entertainment and relationship. In simple words it’s like a shame for
humanity. Islam strictly forbids the adultery in any case. Quran indorses it;
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Nor come nigh to adultery: for it is immoral
and an evil way.
Once the beloved prophet (¥) to his humble followers likewise;
“O Muhdjirin, there are five things with which you will be tested, and 1
seek refuge with Allah lest you live to see them: Immorality never

appears among a people to such an extent that they commit it openly,
but plagues and diseases that were never known among the

predecessors will spread among them”.

Thus, according to the true prophesy of the last Prophet (£), the
several difficulties and evils have been spread in the Western nations
where illegal intercourse is allowed. Many reports and studies tell that
due to this sexual anarchism, the West faces many unseen devils.

(1)  Sorokin, A. Pitirim, The Crises of Our Age, (Boston: E.P. Dutton, 1942AD),169

(2)  Sarah Al-Isra:32

(3) Majjah, Muhammad bin Yazid al-Qazvini, Sunanlbn-e-Mgjjah, Kitab-al-Fitan,
Bab al-Fitan , (Riyadh: Darussalam, 2008 AD), Hadith no;1558
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Consequently, the unlawful sexual intercourse and rapes are
increasing day by day in America and Europe. Thus, Dr. Zakir Naik states,
“The United States has one of the highest rates of rape in any country in
the world. FBI reports in the year 1990, every day on an average 1900
cases of rape were committed in the U.s.A”W

In this way the present Western society has become a cancer for
human ethics and morals. Therefore, the scholars claim that the building of
Western civilization has reached near its demolition, due to its materialism
and human enmity. Here it seems reasonable to quote Allama Igbal on the
accountability of Western civilization.
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Your civilization will commit suicide with its own dagger;
Because a nest built on a slender bough cannot last.

The Western civilization due to its destructive and secular approach
has become a killing venom for the entire humanity nowadays and it may
become more dangerous in the future due to its misleading and misguided
approach.

3. Destruction of Family System: Another most important and notorious
impact of the Western radical feminism is destruction of family system,
specifically in the Western world. Feminism does not believe in the family
system. They have established an anti-family society, and some experts
consider it like a practical attack to destroy the family system. According
to a Christian scholar Shan Wallock’s views;

“Radical feminists are anti-family by being anti-men, anti-husbands,

anti-fathers, and anti-gender-roles that have been in place since God

created man and woman and that have been practiced for 6000 years.

They have a militant agenda, and in pursuit of it they want to eradicate

the two-parent family. And the reason they want to destroy it is this due

to their Marxist view that the family is a repository of gender-

oppression. Men are bourgeois, women are proletariat”.(3)

Now, due to these destructive activities and impacts on the families,
the family system of the West is totally destroyed and no cure has been
found for it, because the absolute liberty and radical feminism trends are
the major hurdles to achieve it. Women are not ready to take responsibility
for this important issue and as a result, they produce a generation of illegal
children which are not only harmful to Western society and for mankind.

(1) Naik, Zakir, Answers to Non-Muslims: Common Questions about Islam, (India:
IRF, 2001AD), 12

(2)  Igbal, Allamah, Voice of the East (Payam-e-Mashriq), (Lahore: Metontile Electric
Press,1922AD),38

(3)  Radical feminism: http://www.thebibleistheotherside.org/ Accessed; 19/6/17
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Moreover, due to excessive participation in social activities and
public gatherings, the divorce rate is increasing day by day in the Western
countries. The Western family system is going towards destruction and
they are now trying to spread this destruction around the whole human
world. A study report presents very dangerous numbers and critical
situation of the American society on divorce issues;

“In America, each year, over 1 million American children suffer the
divorce of their parents; moreover, half of the children born this year to
parents who are married will see their parents’ divorce before they turn
to 18. (So), the devastating physical, emotional, and financial effects
that divorce is having on these children will last well into adulthood and
affect future generations”. @

The report also suggests that American society must care for the
family system, saving it, raising generations through the institution of the
family and teaching them the core principles and importance of the family
system. Furthermore, the report suggests that family is the most significant
social institution and a generation cannot be nourished with defunct
system. Radical feminist movements and some other related factors are
threatening the family system. So, there must be strategies to revive this
institution because without it, a good society cannot be established. Now
the west is compelled to call up the society for legal marriages for the
stability of society and social norms. Western scholar Wilkin Richard
urges;

“We must call upon society at all levels to return to basic truths
regarding the family: truths that have been recognized for centuries
and validated by scientific research in modern times. The best way to
improve society is to improve its families. By contrast, the quickest way
to destroy society is to weaken its families » @

Here, an interesting story is worth sharing, when the erstwhile
American Lady Hillary Clinton came to Pakistan, she visited a school in
Islamabad. She asked a girl, “What is your biggest problem in the school”.
The girl replied; “We do not have enough high quality labs for research”.
The girl also asked Mrs. Clinton; “What is the biggest problem of
American school girls?” She responded with the shocking answer; “The
biggest problem faced by our school girls is that theg/ have (an illegal)
child when they reached the age of matriculation”.®® Notice how it is
admitted by a high representative of the Western civilization. It means they
are actually going towards moral decline. Even the Western societies now

(1)  Patricia H. Shiono & Linda Sandham Quinn , “The future of Children”,
Epidemiology of Divorce, No.1, 4 (1994AD),15-28

(2)  Wilkins, Richard G., Social Role of Family, (Brigham University Press, 2004),10

(3) Rashidi, Moulana Zahid, “Roshan Khiyali ka Islami aur Mghrabi Tasawwur ”, al-
Shri‘ah,No.2, 18, (2007AD), 2-5
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wish to adopt the marital status and revise their approach towards the
single marriage and describe the benefits of marriage in a most likely way.
“Married people are generally healthier, they live longer, earn more,
have better mental health and better sex lives, and are happier than
their unmarried counterparts. Furthermore, married individuals have
lower rates of suicide, fatal accidents, acute and chronic illnesses,
alcoholism, and depression than other people”. @

Now in the West and as well as in the modern countries of the East,
the family system is losing its importance and the societies have become
more mechanical and materialistic, if compared with the previous history
of the world. Every kind of relationship revolves around economic issues.

A converted Muslim scholar Allama Muhammad Asad rightly observes;
“In West, the family system is breaking fatly. It is basically an industrial
society and its administration is being rapidly done on mechanically
way. In this society a relationship between father and son is not socially
or morally established but economically. This society is killing the
sacred relations and impacts of what are the recommended rights of

family relationships”. i

The present trend in the West is alarming for the humanity. So it is
necessary to find the solution to this problem otherwise this cancer will
penetrate the body of whole humanity. It should not be taken lightly, as it
is seen and understood. We must care about family system especially when
this evil has been crossing the border from West to the East. It is noted
from the reports of different institutes and organizations that the gap
between poor and rich is increasing day by day and the economy of an
individual is falling, more interesting issue is that the reports tell the major
factor behind this uncertainty and poverty is decreasing trend of getting

married. According to Patrick Fagan’s valuable notes;
“Analysis of the social science literature demonstrates that the root
cause of poverty and income disparity is linked undeniably to the
presence or absence of marriage. Broken families earn less and
experience lower levels of educational achievement. Worse, they pass
the prospect of meager incomes and family instability on to their

children, making the effects inter-generational ”.

Once the Eastern family system was considered a role model but
nowadays the family system is going to distort which is a distressing
situation. Particularly, the American family system is at a decline. An
eminent Western scholar Bertrand Russell observed at that time; “In
different spheres of our society, the biggest ethical breakdown occurs in

(1)  Nock, Steven , The Marriages in Men’s Live ( Oxford University Press, 1998), 11

(2)  Asad, Allama Muhammad, Islam at the Crossroads, (Spain: Dar al-Andlus,
Gibraltar, 1982AD), 50

(3)  Patrick F. “How Broken Families Rob Children of Their Chances for Future,”
Heritage Foundation (1999) Report#1283.
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the sphere of those (teenagers) who are the most important for us. It is an
open fact; if our moral and social system goes on in the same way, the next
generations will ethically become the most corrupt and dangerous”.® It is
making Western society selfish and utilitarian totally. The security and
feeling of the relationship are entirely changed. Every member of the
Western world is working and dying to attain more benefit. They don't care
about the family and other relations. Keeping this scenario in mind, the
Western civilization is based upon the materialistic merits and demerits
instead on morality and spirituality, so it cannot survive for long time. A
renowned Muslim scholar ‘Abdul Rehman Kawakbi writes;

“A Western man has total materialistic approach and is very hard in

dealings. His conduct is full of selfishness, malevolence and revenge. So

it seems that he has nothing in moral principles and kind passions. He
has rude and brutish behavior. Any weak person has no right to live in

his sense. Only power and wealth is a base of every honor”.(z)

On the other hand, Islam promotes the family system and
recommends the legal marriage to save and support it. Many verses of the
Quran and the wise traditions of the kind prophet (¥) are directly related to
the safety of family system through the institution of marriage. Almighty
Allah pronounces in the Nobel Quran;
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“And among His Signs is this that He created for you mates from among
yourselves, that ye may dwell in tranquility with them, and He has put
love and mercy between your (hearts): verily in that are Signs for those
who reflect”.

The wise Prophet (%) many times advised his companions for
selection of good and beloved wives. “Hazrat Abdullah bin ‘Amr reported
Allah's Messenger (£) as saying, “The whole world is a provision, and the
best object of benefit of the world is the pious woman”.

The above verse of the Quran and related Hadith of the Holy Prophet
(2) tells us how Islam focuses on the selection of good wife to protect and
produce good generation. A wise and beloved wife is a God’s gift which

values man’s respect, dignity and assists him to solve issues of the society

(1)  Bertrand Russell, Principles of Social Reconstruction, (USA: Cornell Library,
1916AD), 117

(2) Kawakbi, ‘Abdurrahman, Taba'y al-Istibdad wa Msarty al-Istibad, (Beirut: Dar
Nafaes, 2006AD), 107

(3)  Sarah Al-Rum:21

4 Muslim bin Hajjaj al-Qushayri, Sakih Muslim, Kitab al-Radha’, Bab khair-al-
Mata, , Hadith No: 1269, Hadith No: 1269



Radical Feminism and its Major Socio-Religious Impacts... 61

and go forward in moral and physical race of the world. This is however
not possible without a strong family system.

4. Decline of Moral Values: The 4™ most notorious impact of the radical
feminism is destruction of moral and ethical values. The interest in the
spiritual and moral activities is decreasing day by day in women due to
their so called club activities and lack of interest in religion as the modern
Western thoughts has no concern with revealed ethics. So, their concept of
ethics is entirely different from that of Muslims. The Western scholars say
that morality is not a unifying issue and it differs from society to society
and culture to culture. The theory of Materialism has been replaced by the
theory of Neo-Materialism or Unitarianism. In simple words, the result of
all human efforts is to get utility and benefits. Pros and cons of every issue
are related to the rewards. It means that the merits and demerits of this
world are the universal values for the Western school of thought. A
renowned Western scholar Johan Stuart Mill presents his views regarding

the doctrine of utilitarianism® amorality which stands for materialism;
“The faith that the basis of morals is utility or the greatest happiness
principle holds that actions are right in proportion as they tend to
promote happiness, wrong in proportion as they tend to produce the
reverse of happiness”.?

It means happiness and self-interest has no moral values. Everyone is
free to achieve the goal of happiness by any possible means. As the
Western society does not have any unanimous criteria of goodness and
badness, so every person has set his own criteria of goodness and badness.
So, there everyone has a right to achieve his self-interest and happiness the
way he deems right, without any moral sanction.

Actually the religion and spirituality ties a person with a strong rope
of hope which does not break even in the tense and difficult situation. But
when a person does not have the belief in Almighty Allah then he instantly
exhausts and commits suicide for salvation of these grievances and
difficulties. As a result the rate of suicide in Western countries is
increasing and interest in life is vanishing. After renaissance movement
and the age of industrialization, the Western civilization was lacking in
certain values, but now, after advent of feminist movements, rest of the
values seem to fade away. The divine ethics has not remained a concern of

the Western society at any period of time in the history. A report tells us;
“Suicide in USA has surged to highest levels in nearly 30 years, a federal
data analysis has found, with increases in every age group except older

(1)  Utilitarianism: It’s a western philosophy that determines right from wrong by
focusing on outcomes. It is a form of consequentialism. Utilitarianism holds that
the most ethical choice is the one that will produce the greatest good for the
greatest number. https://ethicsunwrapped.utexas.edu/

(2)  Mill, John Stuart, Utilitarianism, (Kitchener: Batoch Books , Canada, 2001AD), 9
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adults. The rise was particularly steep for women. It was also substantial
among middle-aged, sending a signal of deep anguish from a group whose

suicide rates had been stable or falling since 1950 .

More shocking is the fact that between the ages of 15 to 24 years
suicide is critically observed higher than others. According to many reports
and studies, there are more than 30,000 people who commit suicide in
America each year which is highest rate in the world. Scholars reveal that
the excess of wealth and worldly luxuries are priority of the Western
society and they do not care about morality and ethics. In simple words, we
can say that they have become animal in the garb of human.

It is very dangerous that the reasons of suicide in the Western world
are lack of moral teaching, the weak role of religious institutions and
destruction of family system including increase in the divorce rate. The
scholars of West and East are crying on this human dilemma and are
searching the solution of these issues. Most Muslims and Christian
scholars consider the radical feminism and absolute liberty behind this
destruction. Actually the radical feminism has challenged all social and
religious existing norms which are very painful and shocking not only for

Muslim societies but also for Western societies. Nachescu investigates as;
“Radical feminists challenged the traditional understanding of politics
under slogan of ‘personal is political.” This opened room in the political
arena for human experience that was previously relegated under the
personal sphere. Women wanted to create a sense of class consciousness
and sisterhood among participants, for this reason they emphasized
similarity and avoided differences. They were a grass-root movement that

wanted to transform the women and society through radical actions”. @

Although these are views of a western scholar, but very valid and
relate to the values of the Muslim as well. This analysis is also an
awareness and warning for Muslims because nowadays some secular and
materialistic Muslims families are trying to follow the Western lifestyle
which is a way towards destruction. We must follow the rules established
by Allah for success and wellbeing in this world and the hereafter.

Islamic and Western thoughts have entirely different and opposite
dimensions. One is based on divine revelation and the other is based on
man-made experience and human intellect. This direction and strategy
shows the dimension of priorities of Islamic and the Western thoughts. The
Islamic priority is the safety of moral and social values, whereas the
Western thought and civilization focuses on maximum human rights and
liberties without moral limits. This difference of priorities has produced
clash between Islam and West. When we try to compare the Western and

(1)  https://www.nytimes.com/2016/04/22/health/us-suicide-rate/Accessed; 9/7/17.
(2)  Nachescu, Voichita, “Radical Feminism: History and Space in Political
Imagination of Second-Wave Feminism” JSR, , No.1, 3, (2008AD), 29-177
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Islamic impacts of freedom on both thoughts, they differ from each other
in most of the issues. The important matter is that after the rejection of
religious and moral values, they could not get any solid moral foundation
of human society. Therefore, in the West, we see a kind of internal war of
ideas and anarchism in the society. Despite having plentiful materialistic
resources, every person is dissatisfied and hopeless from his future and
life. Carl Jung presents a scenario, “I have very clearly felt that I am
hopeless to any reasonable future of this world. It was a censorious dream
that we live in a peaceful, happy and harmonious world which has been
broken”. The modern Western society due to its deeds is continuously
running on the lines of destruction. What is the cure for this mental and
physical sickness? Let us come to Allah’s refuge and blessings;
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And race towards forgiveness from your Lord and a Garden as wide

as the heavens and the earth, prepared for the righteous.

Every society depends and lives on the basis of morality. Islamic
standpoint of morality is very clear. In Islam, the revelation is the base of
every moral and ethical value.

Obviously, Islam focuses on women’s respect, equality and human
dignity. For that purpose, the Quran very deeply focuses on the creation of
a child from one man and woman. Also, the rights and status of women are
equal to men, but some things differ in status because both male and
female have their own field of work to contribute and carry out respective
responsibilities. In other words, Islam grants equal status to male and
female ideologically, but practically gives more authority to men to
manage socio-political and socio-religious issues. One important Hadith of

the Prophet (%) presents a beautiful solution for equality of humanity;
“Indeed you have rights over your women, and your women have rights
over you. As for your rights over your women, then they must not allow
anyone whom you dislike to treat on your bedding (furniture), nor to
admit anyone in your home that you dislike. And their rights over you
are that you treat them well in clothing them and feeding them. "

This Hadith of the kind Prophet (%) presents a beautiful solution of
feminine issues. Islam gives equal rights to women but marks certain limits
for their own wellbeing. If anybody considers it inequality and prejudice
against women then it is the fault of their understanding and perception.
Practically, radical feminism is just a political slogan to exploit women, by
demanding a set of rules which cannot be implemented successfully

(1)  Carl Gustavo, Modern Man in Search of Soul, (London: Rutledge, 2001AD), 235

(2)  SarahAle ‘Tmran:133

(3)  Tirmidhi, Muhammad bin ‘Isa, Jam ‘al-Tirmidhi, Kitab al-Radha’, Bab Ahkam al-
Radha’ (Riyadh: Darussalam, 2007AD), Hadith no: 1163
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anywhere in the world. Therefore, the actual salvation of the humanity lies
under the sacred teachings of Allah. If we follow them with true spirit, we
will succeed and if we ignore them, we will fail.

Conclusion

The above study perceives that the radical Feminism is a toxic fruit,
resulted from the Western secular thought and drastic liberty. West allows
and claims absolute liberty for human beings, especially for women; so
that everyone feels free to fulfill their desires as he/she want and wish
without any divine instructions. Principally, Radical feminism challenges
all political, social, natural and moral laws which revolve around male
dominance. They also believe in an open sexual relationship, as well as gay
and lesbian rights. The most notorious impact of the movement is that it
has damaged the status and respect of women. The pathetic point about
radical feminism is that it is highlighting the unnecessary issues in the
name of women’s rights and liberty, but actually this drastic liberty has
created uncountable problems and issues for human being collectively.

It is also observed, there is seen a flood of difficulties and evils
under the umbrella of radical feminism. Which socially, morally and
politically is damaging the status and dignity of women. The very sad
situation is that there is no cure of this evil found in western thought at all.
Ultimately, Islam is a complete code of life, which was sent to provide
solvation and mercy for all grieves of humanity. Islam grants all kinds of
women's rights and liberties which are the guarantee of women's safety,
respect and dignity. Moreover, Islam respects women as a mother, sister,
daughter and wife. Likewise, Islam does not compel women to earn,
however, if a woman wants to do job, it does not prohibit her, but facilitate
her and ensure her security and sanctity at all and in any cost. It’s also an
interesting fact that Islam dos not put liability of earning on women but it’s
their right rather than a duty. Hence, it’s recommended there is a dire need
of time to critically evaluate the issues, aims, impact and consequences of
radical feminism in Muslim socio-religious and sociopolitical context.

L B2
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ABSTRACT

Psychosocial nurturing of children is linked with Parenting and
personality development theories and child development theories too report
evidences of influences of parenting on children nurturing. The purpose of
this paper is to explore existing parenting styles in current literature and
how these parenting styles influence upon and form the personality of the
children in their early years. The paper aims to examine parenting with
reference to authoritarian parenting, authoritative parenting, permissive
parenting and uninvolved parenting. It discussed the expectations and
responsiveness of the parents which determine their behavior and style.
Through parenting, psychosocial nurturing of the children is determined
and it was explained in existing literature and analyzed in Islamic
teachings. The study followed a critical interpretivist method which
examined the literature and conducted content analysis. The study
examines the parenting concept and parenting style in Islamic teachings.
Islam lays special emphasis on communication and attitude of the parents
towards their children particularly in early childhood. Parenting style in
Islamic teaching displays a loving and guiding mode. It is less demanding
and more responsive in early years. Parenting in Islamic teaching
encourages developing tolerance, harmony and peace. It shows flexibility
to accept children’s dispositions and tries to discipline their inner faculties.
Islamic teachings expect from parents to be responsive with love and
passion. It gives children freedom to talk, walk, think and act in a carefree
environment where they can become socially and emotionally strong.
Parenting in Islam accepts children’s interests and attitudes with positive
responses and respects their rights with warmth and love. It particularly
develops moral awareness so that children can distinguish between right
and wrong and also understand that they need to abide by rules and
regulations. Lastly literature also reports that parenting in Islam does not
allow any sort of harassment, coercion, frightening and unjust environment
for the little angels.
Keywords: Parenting, Responsive Parenting, Parenting Styles, Parenting
in Islam.
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Introduction

Child’s personality is immensely influenced by the environment in
which the child is brought up. The family of the child plays a significant
role in shaping the personality of the child. The family which gives trust,
autonomy, support and freedom of dialogue and expression to its child, he
shows confidence and enjoys good relationships with other children. On
the other hand, a family environment which is quarrelsome and tense
makes the child confused and nervous. The child undergoes behavioral
problems and feels unsafe in the family and society. Child’s present and
future success depends on critical role the parents play. Parents also exert
enormous influence on emotional health and development of the
children®. Child’s family, his home environment and social surroundings
are important sources that affect his development®.
Parenting

As compared to domain-appropriate parenting practices, parenting
style is known as an international measure of parenting
practices® Previously parenting styles were known as “a group of attitudes
which are directed towards and conveyed to the child and create an
emotional environment to express the behaviors of parents®. There are
four main parenting styles that have been identified with two aspects
including responsiveness and demandingness whereas parenting styles
include being authoritative, authoritarian, permissive and neglecting®,®.

As a whole it can be reported that parenting is known as a process
that helps in supporting and promoting social, intellectual, physical and
emotional development of a child from infancy to adulthood.
Parenting Styles

Parenting style is the way in which parents raise their children.
Parenting styles are known as a way in which parents interact with children

(1)  Gerdes, L. Bringing up parents and children,(Pretoria: University of South Africa,
1998AD).

(2) Gupta, R. M., &Theus, F. C., Pointers For parenting for mental health service
professionals,(England: JohnWiley, London, 2006AD).

(3) Baumrind, D. “Rearing competent children”In W. Damon (Ed.), Child
developmenttoday and tomorrow(CA:San Francisco, Jossey-Bass,1989AD), 349-
378

(4) Darling, N., & Steinberg, L..Parenting style as context: An integrative
model.Psychological Bulletin,(1993AD), 113, 487-496

(5) Baumrind, D. “Child care practices anteceding three patterns of preschool
behavior”’Genetic Psychology Monographs,75, No.1, (1967AD), 43-88

(6) Maccoby, E. E., and, J. A. Martin., “Socialisation in the Context of the Family:
Parent—Child Interaction.” In Handbook of Child Psychology,(1983AD),
Hetherington,E. M.Socialisation, Personality, and SocialDevelopment,(New York:
Wiley,1-102
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and disciplined their children for social behavior” as well as and four
parenting styles are also identified by the Louw and Louw which are
authoritative Parent, Authoritarian Parent, Uninvolved Parent and
Permissive Parent®.

The concept of parenting style is generally defined as the behavioral
capabilities of parents for growing their children. Parenting style also
depends on the level of parental control on the behavior of a child and also
level of accepting a child®. Parenting styles are quite different from each
other and depend on the extent to which parents set rules for children and
also provide guidance for those rules. Parents also explain the rules to
children and clarify the demands and expectations from them. Along these
all they also have control and power over the children and give emotional
support to them for better social development. It is known that
authoritative parents focus on the compatible discipline and set the limits
along warmth and emotional support. Compared to Authoritative parents,
Permissive parents are known as those who encourage the emotional
closeness with children and give them freedom of action. As compared to
Permissive Parents, Authoritarian parents are known well for high level of
psychological control and stern discipline but they provide low support and
demonstrate less emotional availability®. Parental acceptance is described
by many of the aspects including warmth and responsive behavior along
active listening, emotional and behavioral involvement in the life of a child
and appraising them for their good actions®.

It is noted by Baumrind that there is difference between two
dimensions of family educational style i.e. parental demandingness that is
described as the demands of parents for mature and responsible behavior
from their child and parental responsiveness that is described as the level to
which parents respond to the needs of their child. Combination of these
two educational styles dimensions is further categorized into four
educational styles that are;

1. Authoritarian; parents in this style are more demanding and less

responsiveness

(1) Papalia, D. E., Olds, S. W., & Feldman, R. D.4 child’s world — Infancy through
adolescence, (New York:McGraw-Hill, 11™: 2008AD).

(2) Louw, D., &Louw, A. Child and adolescent development.(South Africa:
University of the Free State,Bloemfontein,2007AD).

(3) Yaffe, Y. “Intergenerational transmission of parental authority in second
generation of Holocaust survivors in Israel: A pilot study”,Journal of Educational
Sciences & Psychology,7, No.1,(2017), 79-92.

(4)  Baumrind, D. “Current practices of parental authority” Developmental Psychology
Monograph, 4,(1971AD), 1-103

(5)  Maccoby, E. E. “The role of parents in the socialization of children: An historical
overview”,Developmental Psychology, 28,(1992AD), 1006-1017
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2. Permissiveness; parents are low demanding and more responsive
3. Authoritative; parents are high demanding and more responsive
4. Indifferent; parents are low demanding and less responsive®™.

Parent with the permissive educational style shows a little interest
towards understanding the child communication and don’t give much
importance to the emotions of a child. It is believed by the permissive
parents that feelings of children are illogical and these parents are also
known as dismissing parents and behave like they don’t want to solve the
problems of their children.

Discussing about the authoritarian parents who are also known as the
disapproving parents, use this parenting style for lecturing the children
disciplining or punishing them for their emotional expressions®

Authoritarian parents do believe that children use negative emotions
to manipulate their communication/ideas and negative emotions do have
bad effect on their character traits. The authoritarian scale is comprised of
three aspects including physical coercion, verbal hostility and non-
reasoning strategies. Uninvolved parents want to be permissive and don’t
set limits for children. These parents are also known as the Laissez-faire
parents. These parents do offer little guidance to children but do not give
proper attention towards the teaching of problem solving skills among
children®.

Whereas an authoritative parent who is also known as an emotional
coach utilizes the emotional moments at the time when listen to the child.
Authoritarian parents do emphasize on the use of calm words of affection
by helping the child for labeling the emotion and also guide for emotion
regulation. The Authoritative scale is reviewed in three main aspects
including warmth/support, regulation and autonomy granting.

There is a need for the culture acknowledgement within the parenting
styles. As compared to eastern western individualistic societies aim to
promote the democratic parental styles in last decades™®. Also many of the
Arab populations have classified that the authoritarian parenting styles

(1)  Baumrind, D. (1991). “Effective parenting during the early adolescent transition”In
P. A. Cowan & E. M. Heatherington (Eds.), Advances in family research, 2,
(NJ:Hillsdale, Erlbaum),111-163

(2)  Ayers, H., &Prytys, G.An A To Z practical guide to emotional and behavioural
difficulties. (London: David Fulton,2002AD).

(3) Gottman, J. The heart of parenting.How to raise an emotionally intelligent
child.(London: Bloomsbury,1997AD).

(4)  Campbell, J., & Gilmore, L. “Intergenerational continuities and discontinuities in
parenting styles”,Australian Journal of Psychology,59,No.3,(2007AD), 140-150
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keep cultural values and practices on priority in the family'™.It is also
found that 67.5% female students of a Saudi college have reported that
they are physically punished for many times in their life®.So four types of
parenting styles have been identified by many of the researchers and each
style focuses on a different approach of growing up a child and can be
classified with many of the characteristics.

Responsive Parenting

Responsive parenting is also known as aspect of parenting style that
is mostly defined as when parents try to understand the role of environment
in the development of a child. It is shown from the research that this
parenting style has a power to promote the natural developmental track of
high-risk children including with low-income backgrounds and pre-mature
births®.Compared to responsive parenting unresponsive parenting style is
known as threatening the development of children specifically those who
are at high risk developmental problems .

Responsiveness is known as an aspect of supportive parenting that is
defined in many of the researches as playing an important role in the
provision of strong foundation for best child development ©®.Responsive
parenting style is also critically highlighted in some of the recent
researches by identifying the connection between early responsive
parenting and larger hippocampal volumes for the development of pre-
school children. In the preschool age the brain is linked with the best
development of many psychosocial factors including stress reactivity®.
Connection between early responsive parenting style and increased volume
in the hippocampal region suggested that the time period of early

(1)  Dwairy, M. “Introduction to special section on cross-cultural research on parenting
and psychological adjustment of children”,Journal of Child and Family
Studies,19,No.1,(2010AD), 1-7.

(2)  Achoui, M. “Taa’dib al atfal fi al wasat al a’ai’li: waqea’ waittijahat (children
disciplining within the family context: reality and attitudes),”Al Tofoolah a
Arabiah,16,No.4,(2003AD), 9-38

€)) Newton, E.K., Laible, D., Carlo, G., Steele, J.S. &MCGinley.Do sensitive parents
foster kind children, or vice versa? Bidirectional influences between children’s
prosocial behavior and parental sensitivity. Developmental Psychology,
2014;50:1808-1816. doi:10.1037/a0036495

(4) Barnett, M. A., Gustafsson, H. Deng, M., Mills-Koonce, W. R., & Cox, M.
“Bidirectional associations among sensitivity parenting, language development,
and social competence”,Infant& Child Development, 21,(2012), 374-393

(5)  Ainsworth M, Blehar M, Waters E, Wall S. Patterns of attachment: A
psychological study of the Strange Situation. (Hillsdale, NJ: Erlbaum;1978AD).

(6) Luby JL, Barch DM, Belden A, Gaffrey MS, Tillman R, Casey B, Tomoyuki N,
Suzuki H, BotteronKN,“Maternal support in early childhood predicts larger
hippocampal volumes at school age”,Proceedings of the National Academy of
Science,109, No.8,(2012AD),2854-5849.
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development is an important period to support the responsive parenting
practices particularly in high risk family environment. These practices help
to enhance the parent-child relationship for best social development.

In the infant-toddler years of a child development, many forms of
the sensitive-responsiveness take place that are known as the foster
attachment security™,and positive relations between the child and the
parents. It encourages the cooperation, compliance and conscience
development of the children .

Responsive Behavior

Responsive behaviors in the responsive parenting style encourage the
mutual engagement and interdependency between parent-child relations.
Responsive behaviors help children to learn the more actively and play an
important role in the learning process®®. Responsive support is parental
scaffolding that engages the child actively in problem solving and also
considered fundamental to support the development of self-regulation and
executive function skill of a child®.

Implementation of problem solving, language and social-emotional
skills by children is mostly supported by the parent-child interactions. It is
also observed that the channel through which responsiveness supports the
development of a child may be dependent on the parenting style across the
development®.

Accepting the interests of a child with responses mostly supports the
learning of a child by facilitating the development of mechanisms to deal
with the stress and environment novelty. With the consistency of positive
experiences a trust and relationship is developed between parent and child,
and this relationship helps the child to generalize the learning in new
situations for new experiences. This relationship will help the child to be

(1) De Wolff MS, Van lJzendoornMH.,“Sensitivity and attachment: A meta-analysis
on parental antecedents of infant attachment”, Child Development,68, No.4,
(1997AD), 571-591.

(2)  Kochanska G, Forman DR, Aksan N, Dunbar SB.,“Pathways to conscience: Early
mother-child mutually responsive orientation and children's moral emotion,
conduct, and cognition”.Journal of Child Psychology and
Psychiatry,46,No.1,(2005AD),19-34

(3)  Goldberg WA, Clarke-Stewart KA, Rice JA, DellisE.,“Emotional energy as an
explanatory construct for fathers’ engagement with their infants”,Parenting
Science and Practice,2,No.4,(2002AD),379-408

(4)  McBride BA, Schoppe SJ, RaneTR.,“Child characteristics, parenting stress, and
parental involvement: Fathers versus mothers”,JournalofMarriage and the
Family,64,No.4,(2002AD),998-1011

(5) Landry SH, Smith KE, Swank PR, Assel MA, VelletS.,“Does early responsive
parenting have a special importance for children's development or is consistency
across early childhood necessary?”,Developmental Psychology,37,No.3(2001AD),
387-403
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consistent with the learning activities and with parents’ interests™”. So, the
parent’s interest and acceptance increase with effective-emotional
behaviors, promoting self-regulation and cooperation and other important
behaviors for developing positive attitudes in the child.

During childhood and adolescence period of a child, parenting style
proves critical in the psychological and behavioral nurturing of a child.
Respecting the development of appropriate needs for autonomy is
considered an important aspect in the western world. It is investigated by
many of the researches that child with less supportive parenting style do
face child negativity and difficulty®and with greater responsive parenting
style children are emotionally positive, have good social behavior and
social competencies ©.

It has also been investigated that the psychological attributes of
parents also affect the children development in the ways they manage to
their children. A number of studies that investigated major personality
characteristics found that higher levels extraversion, agreeableness,
conscientiousness and openness to experience and lower levels of
neuroticism were in relation with greater warmth and behavioral control,
whereas higher levels of agreeableness and lower level of neuroticism were
linked to support autonomy. These meta-analysis results were also in
relation with the results of a meta-analysis of influence of parental
psychological problems on parenting®.

Responsive Parenting in Islam

Parenting concepts have strong roots in Islamic teaching which help
in effective parenting; provide guidance to grow up their children in an
effective way. According to Islamic teaching children are taught to do not
differentiate between others but to respect others with their faith and do
follow your own Islamic beliefs. These teachings will help children to be
tolerant and peaceful in the society. Parent learning can be combined with
the application of Islamic teachings for successful parenting.

The Prophet (¥) said:

(1)  BaumrindD.,“Rearing competent children. In: Damon W, ed”Child development
today and tomorrow,(CA: Jossy-Bass,San Francisco, 1989AD),349-378

(2)  VygotskyLS.,Mind in society: The development of higher psychological
processes,(United Kingdom: Harvard University Press,Cambridge, 1978AD).

(3)  Bernier A, Carlson SM, Whipple N.,“From external regulation to self-regulation:
Early parenting precursors of young children’s executive functioning”,Child
Development,81,(2010AD),326-339.

(4)  McCabe, J.E.“Maternal personality and psychopathology as determinants of
parenting behavior: A quantitative integration of two literatures”,Psychological
Bulletin, 140,(2014AD), 722-750.
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Take good care of your children
and bring them up well.

He (%) also said:
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A person follows the way of his intimate friend;
so let one of you see who his or her friends are.

The compilers of the Hadith reported that Al-Aqra’ bin Habis saw

the Prophet, (%), kissing (his grandsons) Al-Hasan and Al-Husayn. He

said:

z
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I have ten children and | have never
kissed any of them.

The Prophet, (%), said to him:
Oddg a3 2 B g5 0 BURITHN
What can | do for you if Allah has removed
mercy from your heart?

He () also said:
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Knowledge comes

only through
learning.

()
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®)

IbnMajah, Sunan,Book of Good Maners, Chapter “Taking good care of the parents
and being benevolent with the daughters”,HadithNo0.3671, 2/1211. Narrated on the
authority of Anas bin Malik. Al-Harith bin Al-Nu’man who has been weakened by
Abu Hatim.

Abu Dawud,Sunan, Book of Good Manners, Chapter “Who a person is exhorted to
sit with”,Hadith No.4833, , 4/261. Narrated on the authority of Abu Hurayrah, May
Allah Be Pleased With Him; Al-Tirmidhi,Sunan, Book of Ascetics, Chapter 45
(untitled),Hadith No.2378, 4/589, Narrated on the authority of Abu Hurayrah. Abu
‘Issa said: this Hadith is hasansahih (agreeable and authentic).
Al-Bukhari,SahihThe Book of Good Manners,Hadith N0.5997, (Dar Taug Al-
Naja, 1422H),7/8

Al-Bukhari,Sahih, The Book of Good Manners, Chapter “Compassion towards the
child, kissingit and embracing it”, Hadith N0.5997, 4/79. Narrated on the authority
of Abu Hurayrah, May Allah Be Pleased With Him.;Al-Tirmidhi,Sunan,Book of
Righteousness, Chapter “What has been narrated about showing mercyto the
child”,HadithNo0.1911, 4/318. Narrated on the authority of AbuHurayrah. Abu
‘Issa said: this Hadith is of the category ofhasansahih (agreeable and authentic).
Al-Bukhari, Sahih, Book of Learning, Chapter “Knowledge must come before
saying oracting as evident from the verse in which the Almighty Allah says (Know
that there is no god but Allah) thus starting with knowing”,1/62.; Al-Khatib,
, Tarikh (History), 5/201
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He () also said:
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Facilitate things for the people (treat
them in the most agreeable way); do not
make things difficult for them; give
them glad tidings and do not repulse
them.

Social and emotional attachment through love and kindness

Developing mental and epistemological abilities among children in
early childhood is considered one of the most important aspect of
parenting. These abilities can be developed principally with the help of
individual and group games either with family members or friends under
the supervision of parents. It is reported that the Prophet (£), was once
praying when his grandson Al-Hasan mounted his back, prompting the
Prophet to prolong his prostration. When the prayer was over, his
companions asked him:

“Why did you prolong the prostration?”

The Messenger of Allah said:
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RRAPE
My son mounted me, and |
feared toppling him.

In the early childhood stage children needs to be treated with
kindness and sympathy at schgol. Allah’s Messenger, (¥), said to A’ishah:
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O A’ishah! Kindness will invariably make things more beautiful while
its lack will make them ugly.

Fairness from Parents
It has been emphasized in Islam to treat your children fairly. Prophet
Muhammad (%), said,

(1)  Ahmad Bin Hanbal, Musnad, Hadith N0.365, 1/283, Narrated on the authority of
Ibn Abbas, May Allah Be Pleased WithThem Both. Al-Bukhari,Al-Adab al-
Mufrad, 245/1320

(2) Abu Y’ala, Ahmad bin Ali, Musnad, MusnadAnas bin Malik, Hadith
No0.3428,(Dimishg: Dar Al Mamoon, 1984AD),150/6

(3) Abu Dawood, Sunan, KitabulAdab, Baabfirifg, Hadith No0.4808, (Beruit: Al-
Maktabatuasariah,),255/4
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Fear God and treat your
children fairly.
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Be just: that is nearer to piety; and
fear God.
Islam demands practicing parenting
It is commonly reported that most of the parents think that oral
instructions about dos and don’ts are enough for effective upbringing of
children. They judge that upbringing of children is only take care of the
children and no need to do anything else for children upbringing. These
types of parents do consider that in early childhood child is still an infant
and cannot understand other things about upbringing. But the fact is that
children do not wait whether their parents know about upbringing process
or not or they want to take any initiatives or not. In the early childhood
mind of a child is quite active and works like a camera which capture the
moments and situations happen in the environment. In the age of five or six
a child has a certain character.
In fact a child is known as a mimicker who tries to copy the actions
of parents and other things happen in the environment. Child shows a
degree of respect for parents and tries to copy their life style. So it is
necessary for parents to transform themselves from outside and inside and
make their behavior like a role-model and avoid bad habits for effective
parenting.
Islam Promotes Friendly Parenting
Home is known as a nest for a child because he feels much attached
with home. With friendly parenting, this nest would also remain a warm
lap for a child and he will feel secure and safe in this nest. Raising the
children in a satisfying environment and inculcating the good qualities and
capabilities among children will truly result in a good citizen and human
beings. At the same time if parents do fight for most of the time then child
will also lose its calmness and will feel unsecure and restless at home.
Those parents who argue and fight frequently at home ignore the
feelings of their child. In such home environment child gets frightened
thinks about why parents are behaving like this. These children become
weak in feelings and have also don’t have a good body. Most of the time
they look heart-broken and like to spend their time in
loneliness.Sometimes daughters of such parents have a firm impression

(1) Muslim bin Hajjaj, SahihKitabulHibaat, BaabKrahat-e-Tafzeel..., Hadith
No0.1623, (Beruit: Dar Ihyaaalturas),1242/3
(2)  Surah Al-Maidah:8,Al-Bukhari,Al-Adab al-Mufrad, 245/1320.
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that every man as rude as her father is and change their thought for
marriage.
Care of Child in Mother’s Womb

A woman becomes a mother at the moment she gets pregnant and
she takes the responsibility of the development of a child in her womb. It
cannot be denied that germ of a father acts like a seed in the womb of a
mother but the arrival of a child in the world depends on the mother.
Welfare, illness, strength, weakness, looks and character all are decided in
the womb of a mother and then these are established from the outside of a
mothers’ womb. It is said by Holy Prophet (£8):

O b8 NS SRUINCEFR
The Fate, good or bad, of a person
is decided when he is in the Womb
of a mother.

. The foundation of the child’s morals and future success begin when
he is in the mother’s womb. The period of pregnancy is considered as the
most beautiful life time of a woman. A careful mother tries her best to
provide the good environment for harmonious development of the child in
the womb.

Sense of belongingness

From the beginning phase of life a child is influenced with the sense
of belonging and wants this sense to be with him throughout his life. The
child tries to adopt the morals and attitudes from his surroundings and later
on the sense of belongingness helps child to make friends and play with
them.

Parents need to support their child during all circumstances, even if
they cannot perform a task for him just treat him in a gentle and caring
manner. Do not try to criticize the child and don’t threaten him for his
mistakes by saying that you will leave him alone or go away from him.
This kind of acts can affect the psychological development of a child.
Affection

It is always under discussion that like nutrition child also needs love
and affection or not. Children do not care whether they are living in a
palace or a hut but they are only looking for love and affection from their
companions. Feeling of love and care encourage children to move towards
the path of growth and well-being. Feelings of love help child to be a good
human being.

It is also proved from the psychological point of view that the
children who get more love and affection from parents during early years

(1)  Nisai, Ahmad binShoib, Sunan,Kitab al-nikah, Baab al-azal, Hadith No.3328.
(Halb: Maktab Al-matboaat Al-Islamia, 1986AD),106/6
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have stronger cognitive and physical strength and control than those who
may lack in love and affection from parents. Children who don’t get proper
love and affection can be a victim of inferiority and cause of anger,
shameless, short temper and depression.

The Prophet of Islam said:

(’)«(..6,5 gy WSVl 150 ST
Respect your children and

cultivate in them the best of
manners.

One person told to the Prophet:
“I have not kissed any child till today”
When that person left the company of the Prophet, he told to his
companions,
xS 5l G 0538 1 s b
A person who is not kind to children and

not respectful to elders is not from amongst
us.

Children need love and care of the parents not only in words but also
expect that parents should play with them and spend time with them.
Children feel and think to be kissed and hugged by the parents with
passion and emotions.

The Prophet of Islam has observed:
Ol § St &) WS 83381 ks 585
Express your feelings to him, I like you fo
Allah. This expression of love brings you
closer to each other.

1. Teach examples of Muslim Heroes: Emphasize on the teaching of
Muslim heroes’ examples instead of batman or superman. Tell
them about the history of Ali bin Abi Talib and other famous
Muslim heroes. Share with them the real sacrifices of Muslim
heroes for a peaceful society.

2. Allow children to sit with adults: It is good for children to sit
among the adults especially when they have Islamic talk. It is also
practiced by the Prophet (£) that they preferred to put the children
in front of the row when speaking about the Islam.

(1)  IbnMajah(Author Name??),Sunan,Kitab al-Adab, Hadith No.3671

(2)  Tirmizi, Muhammad bin Isa, Sunan, Abwab Al-birriwalsilah, Hadith No.
1919,(Egypt:Maktabah Mustafa Al-babi,1975AD),321/4

(3)  Al-Shaibani, Ahmad bin Hanbal, Musnad, Hadith No0:13535, (Mussisah Al-
Risalah,2001AD),169/21
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3. Engage children in decision making: It is very important to
engage the children while discussing something about family
matters. They will feel important which will help them to think
more positively and logically and will take part for the well-being
of family.

4. Praise them: Praise is one of the most important and powerful tool
for children to make them feel especial. They feel a sense of pride
if you praise them in front of others for their good actions. But do
remember only praise them for good deeds not wrong.

HazratAnas bin Malik™, a Companion of the Holy Prophet Muhammad
(%), narrates that the Holy Prophet (¥) said:

(’)«(..cibi \3....9-\3 (.f:‘ﬂji \}o;i»
Respect your children and
cultivate in them the best of
manners.

Play with your children as a child

The Messenger of Allah, () said,

M lilazild Sl siis O tay
Whoever has or is around children
should play with them as a child!

Children always love to play with their parents so it is important for
parents to spare some time daily from your routine to play with their
children. Playing with children develop a sense of attachment and bonding
with parents, they feel secure and special while playing with parents in
front of others. Some of the years ago a toy company did a survey in which
they asked a question from many of the five years old children i.e. what
would they like for Christmas? And it was interesting to reveal that many
of them want to spend time with their parents.

Love and Compassion for emotional satisfaction

The Messenger of Allah (%) said:

U1 Sahds ¥ 2850 B 1045 (03 1448185 131 5 2he™) § OLSl 18>0y
109) P o 1528 RS 13] 9 @5 3 Clenl 15
V) ez ds.z o 9%
()«(tne-’jﬁ)jvg‘

Have love for your children and show compassion towards them and
when you promise them something, then live up to your promise since
indeed they do not recognize you except as the one who sustains them.
Kids always live in their emotions and when someone promised them

to get something they get excited. They imagine the moment in their mind

(1)  IbnMajah, Sunan,Kitab al-Adab, Hadith N0.3671

(2)  Muhammad bin Ali, Man la yahzuruhufageeh, (Beruit: Muassash Al-
A’almililmatbuaat),484/3

(3)  Tabrasi, Hassan bin Fazal, MakarimulAkhlaq, (Qum: Sharif Razi,), 252
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when the promised would be fulfilled. So do remember children never
forget about whatever you promised them. It is advised to not make such
kind of promises to children that you are unable to fulfill because it affects
the emotional and psychological development of a child and they get
isolated from surroundings.

Teaching Faith through Dialogue
The Messenger of Allah (£) said,

) #En OF g cody (593 19500,
(\)«3\3.3-}21\
“Acquaint your children with religious

teachings (of Islam) before the disbelievers
get to them ”.

It is important for every Muslim to review your faith that how you
worship keeping in mind your rituals and traditions. Parents must take care
of their faith and beliefs because most of the time younger children are
unable to understand the concepts of the faith but they prefer to develop
their faith by words and actions of their companions and having exchange
of talks with them.

It is equally important for every parent to inculcate Islamic teachings
among children as soon as possible in younger age. Even a child does learn
Islamic teachings when he is in the womb of a mother as parents recite the
Holy Quran and listen the Islamic Teachings. The very first teaching of a
child is considered when he comes in the world and parents recite Adhan
and lgamabh in the right and left ear of a child.

The Prophet (£) once looked towards some young children and said:

G i 0T o OB T JUbY 5 Qb bW s ) St iy
AR Y sl bl e ¥ 0B G bl o ) U5l
st P o 152 5 phgnia AR 150085 18] 5 el e Gl

DT o 14 5 5 e 06 510
Woe be upon the children of the latter days from that which their
fathers will do (to them).” It was said, ‘O Messenger of Allah! From
their fathers who are polytheists? He replied, ‘No! From their fathers
who are believers however they do not teach them anything from the
(religious) obligations and whatever they teach their children from the
(transient) world, they only teach them that amount which will allow
them to “get by” with ease. Indeed, I am not from them, nor are they

from me.

(1)  Al-Kulayni, Muhammad bin Yagoob, Al-Kafi,(Qum: Dar ul Hadith),47/6
(2)  Al-Tabrasi, Merza  Husain  bin Muhammad, Mustadrikulwasaail,
(MuassasahAalulbait, Lilhyautturas),165/1
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This important statement teaches us to gain knowledge pertaining to
this world and the hereafter. It clearly demands that parents should not
only emphasize on spiritual side of the child personality but they are
expected to give the child opportunity to seek knowledge of the universe
and the society we live in. The parents are required to ensure imparting of
religious education and worldly knowledge also.

Conclusion and Recommendations

Parenting style brings a significant change in the behavior of
children. It is important for the parents to get necessary knowledge and
training before parenting a child. Thinking process and nature of a child
starts taking shape from birth, and foundation of its personality is laid down.

Various parenting styles reveal that warmth and responsiveness come

from authoritative parents and they also expect manifestation of mature
behavior. On the other hand, low responsiveness and coercive control are
exhibited by parents with authoritarian parenting style.
Parents with authoritarian style express low warmth and acceptance for the
child. They do not permit child’s autonomy. Disciplinary strategies are
frequently used with coercion such as verbal hostility, physical punishment
and non-reasoning.

Parenting style in Islam includes Tarbiyya through responsible
responsiveness and model actions demonstrating Islamic tenets in daily
routine activities. It also adds kindness, care, love and attention towards
the child’s gestures. Islamic parenting express expectations from the
children in term of doing the Permissible, obedience to the parents, respect
to the elders and showing good moral behavior.

Islamic parenting also suggests that awareness of right and wrong
should be developed in children. The children should learn and understand
boundaries of Islam and of the society. Parents, teachers and the
concerned guardians should be made aware of suitable ways of caring and
upbringing of the children through educational programs. Guidelines about
parenting in Islamic framework should be distributed among the parents of
early graders. Discussion, dialogue and debate should be encouraged and
promoted for positive parent-child relationship. Islamic parenting style
does not allow any sort of psychological or physical abuse.
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Discourse on Modernity and Tradition in Madrassa Education
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ABSTRACT

Despite being the torch bearers of the glorious tradition of Islamic
learning and ethical training, the madaris have been the target of Western
on slaught in modern times. As immense importance was given to the
acquisition of knowledge in Islam, the early centers of Islamic knowledge
were imparting education according to the letter and spirit of it, but with
the passage of time that tradition could not be upheld. Though Qarawiyin,
Al-Azahar, Nizamiyah are a few classical madaris where religious and
secular teachings were incorporated into one, the latter madaris separated
the religious from the secular (worldly) education. Formation of colonial
states made the condition worse. During the Afghan war, the madaris
flourished in Pakistan but after 9/11 they were deemed responsible for the
attack. The paper aims at producing a discourse on this transition of
madrassa education from tradition to modernity and intends to suggest
recommendations for the upgradation and revival of the educational system
of madaris.
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Islam appeared on the globe with the very voice of ‘Read’ (1qra).%
In the verse, the creation of man and importance of knowledge has been
described. It reveals the fact that the knowledge of creation and necessities
of created life is the man’s basic need. For this purpose, God is persuading
man to get sufficient awareness that may benefit man.

The glorious history of Islamic education is marked by the
establishment of educational schools called “madaris”. The word madrasa
means

“a place of reading or studying where persons read or study (a
college, a collegiate mosque, an academy)”. )

According to the Encyclopedia of Religion,

“Madrasa is an educational institution devoted to advanced
.. . .. . »(3
studies in the Islamic religious sciences. ®

The Encyclopedia of Islam states:
“a madrasa is an institution of learning where the Islamic
sciences are taught, and where tuition is free, food, lodging and

medical care is also provided. A4

Primitive Place of Learning

The call for knowledge and persuasion to spread it started from the
cave of Hira. Firstly, the Dar Argam in Mecca was the seat of this
propagation. At a time when open reaching was not possible, the Holy
Prophet (%) conducted his teaching and training here. He did not only
provide an explication to the creeds but also the Qur’anic text and early
practices of Islam were taught. The companions used to listen to the
Qur’anic verses here, learned them by heart, exchanged them with each
other and the scribes wrote them. Hence, the Dar Argam may be
considered as the primitive form of madrasa established in Mecca.®

Seat of Learning in Madina

Shortly after migration, the Holy Prophet (2) built a mosque in
Madina. This mosque was not only a place of worship but also a center of
learning. Here, the Prophet (%) used to teach them the Qur’an and the
companions also used to learn his sayings and traditions. They were

@ Strah Al-‘Alag:1.

(2)  Lane, Edward William, An Arabic — English Lexicon (Bayrt: Librairie Du Liban,
1388/1968),3/871.

(3)  Mircea Eliade The Encyclopedia of Religion, Vol.9 (London: Collier Macmillan
Publishers, 1987), 77

(4) P. Bearman et. al, The Encyclopedia of Islam, Vol.5, “Madrasah,” by R.
Hillenbrand, (Leiden: E.J. Brill, 1986AD),1124

(5) S. Dr. Dawood Shah, Prophet Muhammad As a Teacher (Lahore: Darussalam
Publishers),60
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instructed about the religious duties and social responsibilities. The tribes
who came from far off places used to receive elementary lessons on Islam
here. There were nine other mosques in Madina which were frequently
visited by the Prophet and were used as teaching centers for the populace.
Hence, it was the beginning of the establishment of a madrasa.

Al-Suffah: A Residential Madrasa

After the Prophet’s () migration to Madina, a simple residential
facility in the form of a thatched platform, namely al-Suffah, was established
on a site contiguous to the east of the Prophet’s mosque. This was the first
classical example of a madrasa. According to Qatadah 900 companions used
to live here from time to time while some scholars say 400. Recitation and
memorization of the Qur’an, reading, writing and other sciences were taught
here. The students trained here were later sent to various tribes to teach them.
Among the teachers appointed by the Prophet (%) include Abdullah b.
Mas‘ud as a reciter of the Qur’an, ‘Ubadah bin Samit used to teach writing,
and ‘Abdullah b. Sa‘id b. al-‘As was a calligraphist.?Zayd b. Thabit, a
companion, was also commanded to learn Hebrew.®This shows a
revolutionary approach of the Holy Prophet (%) towards education that he
encouraged his companions to learn foreign languages. It was the prophetic
teaching that according to P.K. Hitti

“within a short span of time provided the best talent in all
walks of life. (4

With the Prophet's (¥) demise the revelation of Qur’an ceased but
the practice of teaching in mosques continued. In this era, the Qur’an was
complied and its copies were distributed to far off provinces. The pious
caliphs sent teachers to those provinces to teach the Book and deliver
lectures on the faith and practices. They taught in mosques and sometimes
students used to gather at their homes. As a result of conquests, new
territories entered in the Muslim domain and their education systems were
also assimilated. Hence, after Mecca and Madina, Kufah, Busrah,
Damascus and Fustat also became centers of Islamic learning. ©

(1)  S.Dr. Dawood Shah, Prophet Muhammad As a Teacher,60

(2) Ibid.

3) Muhammad bin Ismail Bukhari, Al-Jami ‘ al-Sahih, Kitab al-ahkam, Bab Tarjama al-
Hukkam wahal Yajoozu Tarjuma Wahid, Hadith no: 7195, (Darussalam, Lahore 1998AD)

(4)  P.K.Hitti, History of the Arabs (London: Macmillan, 1960AD), 37

(5)  S.M. Ziauddin. Alvi, Muslim Educational Thought in the Middle Ages (New Delhi:
Atlantic Publishers & Distributors, 1988AD),2
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Madrasas of Umayyad Dynasty

During the Umayyad Dynasty, the knowledge of Qur’anic text, its
commentary and the Prophetic teachings were conveyed to quench the
thirst of knowledge seekers. For better comprehension of these two basic
sources, the Arabic language, Arabic poetry, Arabic tradition, culture and
philology were made the part of syllabus. Also the sayings, decisions and
consensus of the companions of Holy Prophet were given place. During
this time, the need to derive legal opinion from the two basic sources,
Qur’an and hadith was felt and figh as a branch of knowledge was
established. Their education system was influenced by the translations of
Greek works on Alchemy, Medicine and Astronomy into Arabic by the
order of Khalid b. Yazid. Mosques were the centers of learning but a
special kind of madrasa made its first appearance, the Kuttab, in which
education in Qur’an and hadith was imparted to the children.®

Madrasa Education in Idrisid Dynasty

One of the oldest madrasa, al-Qarawiyin (Al-Karaouine) was
established in Fes, Morocco, during the rule of Idrisid ruler Yahya b.
Muhammad.@1t was associated with al-Qarawiyin Mosque founded in
245/859 by Fatima al-Fihr1 in the city of Fes, Morocco.® This is a typical
example to cite that along with men Muslim women also took part in
promulgating madrasa education. The madrasa initially taught Qur’an and
figh, however, it gradually extended its education to all subjects,
particularly the natural sciences. The variety of subjects and the high
quality of teaching drew scholars and students from all over the Muslim
world. A number of notable scholars taught here such as Ibn al-*Arabi and
Ibn Khaldan. Many great scholars studied here. The Jewish philosopher
Ibn Maymin, also known as Maimonides, (1135-1204) had been a student
here. The Christian Gerbert of Aurillac, who became Pope Sylvester Il also
studied here. The Belgian Nichola Louvain, Flemish Nicolas Cleynaerts,
and the Dutch Jacob Golius also studied Arabic here.®

Madrasa Education in the Fatimid Dynasty
Another example of a classical madrasa is Al-Azhar which began as
a mosque established in 959 in Cairo, Egypt, by the Fatimid commander

(1)  S.M. Ziauddin. Alvi, Muslim Educational Thought in the Middle Ages, 3

(2)  Mark Stevens, Merriam Webster's Collegiate Encyclopedia, (New York: Barnes &
Noble Booksellers, Inc. 122 Fifth Avenue, 2001AD), 574.

(3)  Anwar Mahmiid Zanatt, Mawsii ‘ah Tarikh al-‘Alam ( Al-Qahirah:Kutub al-‘Arabiyah,
2007AD),2/172.

(4)  http://muslimheritage.com/article/al-garawiyyin-mosque-and-university, Accessed:
13 December, 2016
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Jawhar aI-SiquIi.(l)It has been the center of learning for the ruling dynasties
and a number of notables were produced by this institution. The
development of Al-Azhar gives a lesson that if a madrasa is maintained
nicely, its education is upgraded and brought in coherence with the modern
research, both in the religious and secular circles; it can achieve higher
status as an institution and produce notable figures of the time.

Chain of Madrasas in the Abbasid Regime

The Abbasid regime marks the marvelous period of knowledge transfer.
The education was institutionalized as a system. Well organized institutions
were established. The knowledge of other civilizations was translated into
Arabic and made part of syllabus. This translation and absorption of scientific
knowledge made the great revolution of middle ages possible.

The madrasa Nizamiyyah of Baghdad was founded by the great Seljuq
vizier, Nizam al-Mulk, in 457/1065. Later, he created a system of state
madrasas, called the Nizamiyyahs, in various ‘Abbasid cities at the end of the
11th century.”) Under the patronage of the state, proper facilities were
provided to both, the students and the teachers, resulting in the success in the
promulgation of religious education. In addition to be a system of higher
learning in Islamic sciences, the chain of madrasas also served to produce
the learned men, the ‘ulama, jurists, and teachers who would spread to
different parts of the country to share culture and traditions and teach people
according to the instructions of the Shafi‘T school.

Many notables were associated with this madrasa. A great Muslim
thinker, Imam al-Ghazali (450-505/1059-1111) was invited from Tus to
Baghdad to teach here. He taught there from 1091 to 1095 when he left
teaching for his mystic journey.® Imam al-Haramayn, al-Juwayni (d.
478/1084) taught at the madrasa Nizamiyyah of Nishapur and among his
students were al-Ghazaliand ‘Ali b. Muhammad al-Tabari.*) Shaykh Sa‘di
also studied at the madrasa Nizamiyyah of Baghdad.®

@ http://ismaili.net/mirrors/242_azhar/azhar.htm, Accessed: 13 December, 2016

2 Michael M. J. Fischer,Iran:From Religious Dispute to Revolution (Wisconsin: The
University of Wisconsin Press, 2003AD),38.

(3)  James A. Beverley, ‘Ghazali, Abu Hamid’ in Religions of the World: A Comprehensive
Encyclopedia of Beliefs and Practices, edt Melton, J. Gordon &Baumann, Martin
(California: ABC-CLIO, LLC, 2010AD),1212.

(4)  Ozervarli, Mehmet Sait, ‘Juwayni’ in Medieval Islamic Civilization: An Encyclopedia edt.
by Josef W. Meri (NY; Routledge, 2006 AD),1/428

(5)  Murtaza Mutahhari, The Theory of Knowledge: An Islamic Perspective, trans. by
Mansoor Limba (London: ICAS Press, 2011AD),23
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Madrasa System of Turks

The Ottomans inherited the madrasa system of the Seljuk Turks
called “Ottoman medreses.” In Iznik, the first Ottoman madrasa was built
in 1331 by the second Ottoman monarch Gazi Orhan Beg. Famous
religious scholars like Dawud al-Qaysari, Taj al-Din al-Kurdi and ‘Ala’ al-
Din Aswad used to teach here.’When an Ottoman sultan established a new
medrese, he would invite scholars from the Islamic world. While scholars
travelled from Persia to the Ottomans, the flow of knowledge and exchange
of culture also occurred vice versa. Many Ottomans also travelled to Egypt,
Persia and Turkestan. This mobilisation of the students and teachers of the
madrasas of the medieval period became one of the major causes for
interconnecting people.

During the medieval period, the Muslims were at the zenith of all sciences
and all scholars came from the madrasa education. The great astronomers,
mathematicians, philosophers and physicians came from this system. There were
no separate institutions for social sciences or pure sciences. The Muslims adopted
the scientific theories of the Greeks, made discoveries and surpassed in all
domains of life. However, with the passage of time tides went against them. The
crusade wars, the destruction imposed by Tartars, and internal rifts among
Muslim rulers weakened the Muslim society. Their interest towards real
knowledge gradually faded and the knowledge of various scholastic opinions was
considered the sole authority and novelty was considered to be a heretic attitude.
Though various factors, e.g. internal differences, continuous hostilities, conspiracies
of the enemies, played their role but the stagnant approach towards knowledge was
the main factor of their decline.

At this epoch of the history, the western people transmitted the
Muslims heritage towards their nations. Based on the work of medieval
Muslims, they made great achievements and developed new theories,
whereas the Muslims got weaker and weaker and lagged behind in
education. After the formation of British colonial rule, a time was reached
when most centers of Islamic learning got occupied by the West. During
this decline an effort was made in India to revive the Muslim past heritage.

Madrasa Education in the Subcontinent

The madrasa education was very deeply rooted in India and was
firmly established during the Muslim rule. This was begun by the Arab
traders initially in the last part of 7" century when they settled along with
their families. Later, during the Arab rule in Sind, several madrasas were
formally set up in several towns in this region.

(1) G. Irzik & Giliven Glizeldere, Turkish Studies in the History and Philosophy of
Science (The Netherlands: Springer, 2005AD), 273
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After the establishment of the Delhi Sultanate in beginning of 13th
century and with the expansion of the Muslim state, a series of madrasas
were established in different parts of the country. Muslim rulers used to
built mosques and establish maktabs and madrasas with them in the
territories which came under their control. In the Tughlag period (14th
century) there had been about one thousand madrasas in Delhi itself.)

In the post-1857 period, in response to the onslaught of the western
culture and declining socio-cultural status of Muslims, the movement of the
establishment of madrasas thrived through formal institutions (maktabs&
madrasas), informal institutions (houses of ulema) and private teachers and
tutors (mu‘allim, mu’addib or atalig). The Sufis or mystics of the
subcontinent also showed keen interest in teaching and daily spared some
times for this purpose at their place of work or residence
(khangah).®Friedman traces that the Muslims were seen as a foreign race in
India whose monotheistic beliefs were challenged so openly by polytheistic
Hindus, so they strived to keep their religious beliefs and knowledge
preserved.®

The syllabus “Dars-i-Nizami” was introduced in Indian madaris by
Mullah Nizam-ud-din Sihalvi in the eighteenth century which was adopted by
all Sunni Hanafi madaris.”) From the nineteenth century, the madaris taught
standard text of only one particular legal school of Islamic law. With time, the
education at madaris was taken over by sectarian interpretation of Islam which
divided the society on theological grounds. For instance, in 1866, Dar ul
‘Ulam Deoband was established in Saharanpur district in Uttar Pradesh.®

And Madrasa Manzar-e-Islam was founded in 1904 in Bareilly, India
which belonged to the Barylwi school of thought.®

In the twentieth century, after the downfall of the Ottoman Empire
and the formation of Arab states the madaris suffered a strong set back.
The post-colonial states preferred secular schools of higher education
which ultimately undermined the madrasa system in the Muslim world.

(1)  Aba al-‘Abbas Ahmad Al-Qalgashandi, Subh al-A ‘sha (Cairo: Al-Maktabah ah al-
Amiriyah, 1913-1922AD),5/69

2 Prof. Zafarul Islam, Origins of Madrasas in India predates Muslim period, The Milli Gazette,
(Published Online: Dec 03, 2010),available at: http:/Amww.milligazette.com/news/178-origins-
of-madrasah-education-in-india-predates-muslim-period

(3)  FriedmannYuhanna, Islamic Thought in Relation to Indian context in R.M.
Eaon(ed.),India’s & Islamic Tradition 711-1750 AD,(New Delhi:Oxford University
press, 2003AD),50

(4) https:/len.wikipedia.org/wiki/Dars-i_Nizami

(5)  https://en.wikipedia.org/wiki/Darul_Uloom_Deoband

(6)  https://en.wikipedia.org/wiki/Manzar-e-1slam
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The graduates from the secular universities were given more prestige due
to which the enrollment in the madaris dropped and those who joined
madaris lagged behind in financial success.

However, during the Afghan war, the picture changed rapidly. The
number of madaris in particular those of the Deoband sect increased
rapidly under the patronage of General Zia ul Haqg backed by the US aid. A
network of madaris allowed a great social mobilization in the country but
the students were taught on more rigid anti-West and pro-jihad lines to get
a support for the Afghan Talibans.

Current Situation of Madrasa Education

In 2001, 9/11 attacks once again changed the whole scene altogether.
America blamed madrasa for recruiting jihadi elements and wanted the
president General Musharraf to control the spread of madaris. It was
deemed now that a more enlightened approach towards Islam was the ideal
one. The education imparted at the madrasa was considered orthodox,
obsolete and faulty. Despite the fact that no madrasa student was involved
in 9/11 and all of them were non-Pakistanis, madaris were declared
‘centers of religious militancy and radicalism’. They were thought to
propagate extremism, violence in the name of Sharrah and anti-West

sentiments. In the words of P.W. Singer:
“These schools teach a distorted view of Islam. Hatred is
permissible, jihad allows the murder of innocents, and the new
heroes are terrorists. Martyrdom through suicide attacks are also
extolled, and anti-western speeches are committed to memory.
The students are uneducated, young, dependent on the schools,
and cut off from contact with their parents for years at a time,
and thus highly susceptible to being programmed toward

violence.”

In line with the ‘war against terror’, the US attacked Afghanistan on
Oct. 7, 2001.They launched direct military action against Islamic Militants
and Jihadi Organizations to decimate them. And they asked the Muslim
countries to close the madaris noted for their anti-US character. The
military intervention did more harm than good. It raised anti-West
sentiments and now many victims of the attack also joined the ‘holy war’
against the disbelievers. Many madaris especially those along the Pak-
Afghan border remained problematic rather their character assimilated a
more jihadi element. The US wanted Pakistan to ‘do more’ against such
madaris forgetting the repercussions of this step. As it was impossible to

(1)  Ms Fatima Sajjad, Reforming Madrasa Education in Pakistan; Post 9/11 Perspectives,
in Journal of Islamic Thought and Civilization, 3:1,104-121
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totally eliminate the madaris spread throughout the length and breadth of

the country, it was stressed to introduce reforms.

The International Crisis Group’s Asia Report No. 36 suggested
“establishing a madrasa regulatory authority to be headed by
the interior minister; instituting curriculum reforms for
religious education institutions (REI) within six months;
immediately closing down madrasa affiliated with banned
militant organizations and prosecuting their leaders if involved
in incitement; requiring all madrasa at the time of registration
to come up with their annual income, expenditure and audit
reports while declaring their assets and sources of funding;
creating a nation-wide Financial Intelligence Unit to prevent
money laundering; keeping strict tabs on foreign instruments to
seek admission in Pakistani madaris; ensuring that madrasa
reform is not confined to urban areas but also covers small
towns and villages. @

The measures appeared to be attractive and alluring but have not

produced the required results so far due to the presence of mistrust in the
sincerity of the government. The madrasa authorities should also understand
the current scenario and should follow the instructions given by the
government. Following recommendations would help to improve the
condition of madrasa education.

Recommandations

1. There should be a Syndicate at the federal level which should

oversee all five wifaqgs and co-ordinate their activities. The
educational reforms should be implemented after consultation with
the wifaq representatives so that they are not dissatisfied with the
reforms. The issues of registration and financial assistance can also
be discussed in the Syndicate. It can also revise the curriculum and
propose an acceptable curriculum after consensus which should be
free of sectarian tinge and fundamentalist tone. The syndicate would
encourage the madaris to show flexibility and broadness of vision.
The revised curriculum should meet the needs and requirements of
this age. In addition to Qur’an, hadith and figh, some other
disciplines of knowledge should also be taught at the madaris like
sciences, literature, logic, fine arts etc. Modern languages especially
English should also be taught along with Arabic and Urdu. The
government should provide funds to religious institutions for
realizing these objectives.

1)

ICG Asia Report No.36,“Pakistan, Madrassas, extremism and the military.” July
29,2002
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3.

10.

There should be a department of Occidental studies in religious
institutions. The comparative study of the world religions should be
taught with due attention to the tolerance and pluralism that would
initiate cultural contact and religious and ideological dialogue
among various communities of the world.

The students of madaris should be provided training in some
technical skill or trade after completing certain stage of their
religious education so that they could support their families and play
more constructive role in the society.

The unneeded old books which do not hold any practical application
should be removed from the curriculum and new subject included
like Igbaliyat which would touch them with religion, philosophy,
history and politics.

Special workshops and orientation courses may be arranged on a
regular basis in the madaris. The teachers and students from the
madaris should be allowed to join conferences arranged by the
colleges and universities. This would broaden their view of life.

To achieve uniformity in education, a well-defined gradation and
entry-exit system is essential. No student leaving an institution
should be allowed entry into another unless he/she produces some
kind of NOC and educational certificate from the relevant Wifaq.
Students need to be provided better boarding facilities, quality food,
libraries, playing grounds and sports facility to promote co-
curricular activities among them.

The madaris should be upgraded to provide research facilities to the
students. Special degrees in Qur’an, hadith, figh and other Islamic
disciplines should be included. A maktab can be expanded into a
madrasa and then a madrasa into a jami ‘ah. Madaris can be given
funds to publish their research papers.

The madrasa having female students should also be upgraded and
provide the facilities available for male students.
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ABSTRACT

Muslim scholars have produced various writings in which the
process of conversion to Islam has been presented in the form of
narratives. However, less consideration has been given to the
understanding of nature of this process. Furthermore, the elements which
originate and shape this process have also been ignored in the previous
studies. After analyzing the sources concerning the study of conversion to
Islam, the current article argues that the previous studies, especially by the
Muslim scholars, were mostly written for Da ‘wah purposes. They did not
encourage the analytical dimension of the conversion studies. For a grasp
of the complex elements and the strategies underlying this process, the
Western scholars divide religious conversion into its diverse types while
providing different motifs. However, a critical analysis of their works
points out that some of these types and motifs are not applicable to Islam.
The current article points out the elements helpful in explaining the process
of conversion to Islam keeping in line with the Holy Qur’an and Sunnah.
Moreover, this paper also purports that the study of Hadith, spiritual
experiences of converts, and the opinions of the scholars supports the
concept of figrah to be used as a framework for a thorough understanding
of this process.

Keywords: Religious Conversion, Fitrah, Islam, Shahada.
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Methodology of Shaykh Abdur Rahman al Banna Al sa‘ati
in Alfath al-Rabbani

"G ) aols £ P15

#*C;’;}AJ‘/’U/I}’ “.’/7
ABSTRACT

Former Egyptian Muhaddithin of the each centuries have played a
well-regarded, venerated and esteemed role in services of Hadith and its
sciences. Their outstanding contribution in this regard has been appreciated
in each century of Islamic history. Those Muhaddithin have left valuable
work on Hadith and its sciences in their popular and basic sources of
Hadith for coming generations. Muhaddithin of 20th century were not less
than the former in their involvement in the field of Hadith. Their dynamic
and marvelous efforts are needed to be unveiled for scholars and students
of Hadith. al-shaykh Abdur Rahman al Banna Al sa‘ati is known as one of
the prominent Egyptian Muhaddithin in 20th century. He made
extraordinary efforts in the field of Hadith and its sciences through
compiling and writing various remarkable books in this regard. His
marvelous work in Alfath Al-Rabbani li Tarttb Musnad Al-Imam Ahmad
bin Hanbal Al-Shaybani on Musnad Imam Ahmad bin Hanbal in its
rearranging, categorizing and organizing its Hadith is deserved to be
cherished and focused on due to its significance and importance in the field
of Hadith. He is the first Muhaddith who presented the Ahadith of Musnad
in seven outstanding chapters to facilitate the researchers in their accessing
to the main theme of the Musnad. In this paper the life sketch of Al-Shayk
Abdur Rahman, his scholarly contribution in the field of Hadith and his
methodology in his renowned book alfath al-Rabbani has been discussed
and highlighted its valuable aspects.

Keywords: Egyptian Muhaddithin, Hadith and its sciences, scholarly
contribution, categorizing and organizing.
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Modern Philosophy of Human Rights in Islamic Perspective
OBy
a5
ABSTRACT

The concept of freedom and equality enshrined in democratic
systems though solves certain individual problems, but at the same time
many collective problems arise. In this context, these democratic values
become inconsistent with principles of Islamic political system because the
concept of freedom and equality in Islam is different from that in western
democracy.

The Islamic Shari‘ah has divided the obligatory duties into Huqaqul
Allah and Huqug-al-‘1bad and complying with them guarantee the success
in this world and the hereafter. Islam not only connects rights and
responsibilities with each other, but also determines their priorities. Those
societies where an imbalance is created in discharging duties and rights get
caught up in mischief and trouble as an unavoidable consequence as if
human beings play the main role in the construction and destruction of
societies.

Keeping in mind the above mentioned issues, the reality of modern
philosophy of human rights and its basic criterions and effects in Islamic
perspective has been reviewed to find the causes of failure of modern
philosophy in protecting the human rights in the contemporary era.
Similarly, explaining the concept of human rights in Islam in modern
perspective, a research-based analysis has been presented in this paper.

Keywords: God, Islam, Muslims, Human Rights, Equality, Dignity.
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