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ABSTRACT

This paper attempts to describe and explore the Islamic recruitment
and selection process of an organization as defined by the Islamic
Management Model based on the existing and available review of literature.
The Islamic Management Model is a holistic approach in which the leaders
‘surrender’ their authorities to ‘divine’ instructions and then use the
knowledge gained from these instructions for managerial practice in the
organizations. Here, ‘Surrendering’ to instructions means that organizational
leaders value responsibility and accountability for performing the duties in
the best possible way.

Specifically, recruitment and selection have been studied because
these have greatest impact on the overall success of any organization
considering the importance of selecting the right man for the right job.
Extant literature is available on the Islamic Human Resource Management
system however we find limited studies on the Islamic way of Recruiting
and Selecting, so this study adds contribution to theory by providing an
integrated review of the Recruitment and Selection process in the light of
Islamic Management model using basic principles from Qur’an and Hadith.
Also, this study has practical implications for managers who are directly
involved in the recruitment and selection process especially of Islamic
organizations and can help them to avoid hiring mistakes.
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Model.
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Introduction:

Islam provides a complete code of life universally applicable to all
human beings covering all aspects of human life”. The word ‘Islam’ has an
Arabic origin with meaning to surrender or ‘obedience’ i.e., mankind has to
surrender and be obedient to the will and purpose of Allah Almighty. The
teachings of Islam encompass the basic principles of Qur’an and Hadith.
Qur’an is the Holy Book comprising of all the religious texts of Islam and
the last revelation to the prophet Muhammad (%) through the angel Gabriel.
Qur’an provides all human beings with ‘divine’ guidance to achieve the real
purpose of life. Hadith is the set of words and practice by prophet
Muhammad (%) compiled to give a direction for the mankind as ordained by
Allah Almighty. The duty of a Muslim is to abide by these teachings®.

Human resource is the bloodline for any organization. Competent,
skilled and satisfied staff is an intangible asset that leads to its efficient
working. An effective system of human resource management, thus, is vital.
Human resource management is the combination of many functional areas
like hiring, staffing, recruitment, selection, training, development,
professional well-being, performance appraisal, rewards and compensation.
Every function is vital, however the recruitment and selection process has
the greatest contribution to the overall success of any organization because
competent and skilled staff can help achieve organizational objectives with
minimum input. If proper staffing is not done, it can waste organizational
resources and time leading to decreased productivity®.Same is the case with
an Islamic organization.

As per the Islamic perspective, human resource management has an
integral value since its implementation started as Islam grew from early
times. The importance and basic principles of managing human resources
is evident in many verses of the Holy Qur’an , Hadith of the Holy Prophet
(2) and thoughts of the imminent Islamic scholars, where Muslim human
resources are considered as valuable Islamic asset, rather just servants®,

The current business dynamics demands that many organizations, in
general, attempt to adopt Islamic values in their human resource system
based on the Islamic Management Model. This implies that all Muslims
must submit themselves to building and promoting Islamic management
model in organizations, which has become an important topic of today’s

Q) S.Alorfi, Human Resource Management from an Islamic Perspective, Journal of
Islamic and Human Advanced Research, 2, 86-92.

2 Abbasi, A.S., Rehman, K., & Bibi, A., Islamic management Model. African
Journal of Business Management 4(9), 1873-1882, 4-08-2010.

3) M. S. Razimi, A. R.Romle, &N. N.Kamarudin, The Processes of Recruitment and
Selection, In Human Resource Management from Islamic Perspective: A Review.
World Journal of Management and Behavioral Studies 5 (1): 05-13, 2017, 5 (1), 5-13
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debate. Also, the western communities are now trying to implement the
Islamic management concepts in the modern organizations.

Extant empirical literature is available on the studies of Islamic human
resource practices and positive organizational outcomes. However, further
research is needed regarding the theoretical Islamic perspectives of these
HRM practices™. This paper attempts to fill this gap by exploring the
recruitment and selection process, specifically, in the light of the Islamic
management model.

1. Islamic management model

Ahmed (1995) defined Islamic management system as a set of
comprehensive theories of human behavior and values rooted in the Qur’an
ic and Sunnah teachings®. The Islamic management paradigm is a holistic
approach that nurtures prosperity, civility and happiness in people from all
races and origins. A holistic approach is one that looks at the whole
organization, its system, the people and their culture. Such approach can
bring extraordinary results for the modern organizations when dealing with
challenges in complex environments of the contemporary era®. This model
is characterized by the following:

1. Are derived from the teachings of Qur’an and Sunnah

2. Provides a set of instructions for the organizational leader to
surrender the authority to

3. These instructions form a set of practice and theory that give rise to
a holistic approach for organizational management®

Authority

The Islamic management model states that the leaders have to
surrender their respective authorities to the instructions enshrined by Qur’an
and Hadith. Here, authority is referred to as the ‘power to command’, ‘power
to give orders for obedience’. The Islamic management model inculcates in
the managers to forgo their powers for exact obedience to the teachings of
Islam. This comprises of three important elements of leadership: humility,
responsibility and accountability.

@ N. M.Rahman, M. A.Alias, Relationship between Islamic Human Resource,
Management (IHRM) practices and trust: An empirical study. Journal of
Industrial Engineering and Management, 6 (4), 1105-1123

2 Fayaz Ahmad, Work Motivation in Organizational Setting: An Islamic
Perspective in F. R. Faridi, (ed.). Islamic Principles of Business Organization and
Management. (New Delhi: Qazi Publishers and Distributors, 1995AD)
(Published again in 1997 by S Abdul Majeed& Co. Kuala Lumpur, Malaysia)

3) Abbasi, A.S., Rehman, K., &Bibi, A., Islamic management Model. African
Journal of Business Management 4(9), 1873-1882, 4-08-2010
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Accountability

A leader must be held accountable to his followers for the decisions he
takes and actions he makes because he has accepted to lead™ and he is
accountable to deliver responsibility in the best way. This accountability
portrays trustworthiness and has become a symbol of responsible leadership
performance.
Responsibility

Responsibility is related to the actions prerogative to the demands of
the leadership position. Leaders must be well-aware of their responsibilities,
their targets, rewards and the consequences of their decision and actions.
Our Holy Prophet Muhammad () said,

“Whenever God makes a man responsible for other people, whether
in greater or lesser numbers, he will be questioned as to whether he
ruled his charges in accordance with God’s decrees or not. And that
will not be all. God will question him even about his family

members 2)
Humility
The hallmark of successful leaders is that they have high levels of
confidence and are very humble. They seek learning and guidance from
Allah Almighty. Hadrat Masa (AS) asked for Allah’s help to improve his
abilities and give him the power and capacity to help him accomplish his
tasks. This plea by Misa (AS) marks the characteristic of a leader to possess
humility and dependent on Allah for everything®.
“(Moses) said: ‘O my Lord! Expand my breast; Ease my task for me;”
Knowledge and Practice
It is knowledge that promotes the capability to perform better and
practice is used to translate them further to take the form of action. The
components of Islamic Management Model that constitute knowledge and
practice, built on the foundation of Qur’an and Hadith, for organizational
management are sincerity, proficiency, justice, truthfulness and patience .
Sincerity
Sincerity means completion of any task with the best of ability of an
individual for the reason that sincerity is the best and absolute value one
can show to an organization. Since, there is no in between, one is either

@ Abbasi, A.S., Rehman, K., &Bibi, A., Islamic management Model. African
Journal of Business Management 4(9), 1873-1882, 4-08-2010

2 Imam Ahmad bin Hambal, Musnad,Vol:3 (Beirut: Dar al-Afaq al-Jadidah, n.d),
135, 154,
3) Unus | (2005). The story of Musa and Harun, Lesson in leadership, International

Institute of Islamic Thoughts, Herndon.
4 A.S.Abbasi, K.Rehman, &A.Bibi, Islamic Management model. African Journal
of Business Management Vol. 4(9),4 August, 2010, 1873-1882.
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sincere or insincere. Sincerity leads to overall efficiency and effectiveness
of the organizational performance.

It is said in the Qur’an :

“Say: "It is Allah I serve, with his sincere (and exclusive)
devotion”

Proficiency

Employee’s proficiency is another major concern for an organization
usually two types of people exist; those who perform their duties well, but do
not demonstrate extra affection or commitment, and those who push
themselves beyond the routine duty and are willing to make sacrifices for the
organization. The qualities of such people is that they have izsan and want to
work tirelessly to carry out their duties and do more than their obligations and
organizations’ expectations. Proficiency means accomplishing tasks in a good
way or rather in a proficient way. This clearly implies that if the working
culture and workforce of an organization is built on proficiency then it will
boost the organizational performance and eventually organizational success,
as is said in the Qur’an :
“But thou shall do good, as Allah has been good to thee 2)
Justice

The Islamic management model deems important for all organizational
members to act in a fair and just manner and avoid favoritism. Justice is a vital
element and the foundation stone of the Islamic value framework. An
employee can be either just or unjust; again, there is no in-between.

Justice is a virtue upheld universally in all religions and societies.

Great emphasis is laid by Islam on the provision of justice and eradication of
all forms of exploitation, oppression, wrong-doings, inequity and injustice
from an organization and society, in general®. This is done to ensure that
the employees feel safe and protected so that they can perform their
organizational duties with complete attention, dedication and peace of mind,
hence contributing to increased organizational performance.
Truthfulness

Truthfulness, another important characteristics of Islamic system, is
the consistency between deeds and words in speech, resolution, action and
intention. Organizations cannot survive on foundation of lies and
deception®.Only truthfulness in speech is not sufficient and actions need to
be consistent with words. Islam has the privilege of addressing the concept
of intention that has not yet been conceived in contemporary theories of

1) Sarah Al-Zumar:14

2 Sarah Al-Qasas:77

3) A.S.Abbasi,K.Rehman, &A.Bibi, Islamic Management model. African Journal of
Business Management Vol. 4(9),1873-1882.

4 Confucius (400 BC), Without truth | know not how man can live.



Research FJournal Al Basirah(vol: 7. Issue: 2) 6

ethics. One has to be truthful from his heart and not for ostentation only.
Truth has manifold benefits and contributes to an overall organizational
culture with reliable and responsible employees.

A person can be either truthful or a hypocrite. It is noted that when
Hadrat Imam Bukhart (RA) came to a person forgetting a Hadith, he
observed that that man is deceiving his animal by forwarding his lap with
no grains. As a consequence, he refused to take Hadith from him and said:

“If a person deceives an animal, he can tell a lie to any one”.
Also, Al - Qur’an gives immense importance to truthfulness:
“That Allah may reward the men of ‘truth’ for their ‘truth’ and

punish the ‘hypocrites’ if that be His will”(l).
Patience

Allah delineated patience in Qur’an as a main distinct characteristic
of the Islamic system. Patience is defined in two aspects: First, the mental
patience, the firmness of mind which is required by a person to restraint
anger and to forgo bursts of crying. Secondly, the bodily patience, which is
the bearing of physical pain, owing to disease or an injury.

Patience is necessary in routine management activities. As part of the
everyday organizational routine, a manager faces many issues of
disagreements and deviations from the planned outcomes. Islam supports
that the organizational members must also treat each other with patience and
motivate each other to follow this virtue. Hence, Islam also emphasizes
patience in addition to having faith, and Truthfulness.

2. Human Resource Management

HRM (Human Resource Management) is the strategic approach to the
management of an organization where people are deemed the most valuable
asset who individually and collectively contribute to the organizational goals.
Islam defines HRM as a process to co-ordinate effectively the people and their
activities based on the teachings of Qur’an and Hadith. It comprises of HR
functions similar to that of the conventional human resource functions that
include recruitment & selection, performance appraisal, reward system,
training & career development and compensation.

The Islamic law is just, fair and unbiased, without discrimination and
irrespective of status and position in all activities of management, including

1) Sarah Al-Ahzab:24

2 M. S. Razimi, A. R.Romle, &N. N.Kamarudin, The Processes of Recruitment and
Selection, In Human Resource Management from Islamic Perspective: A Review.
World Journal of Management and Behavioral Studies 5 (1): 05-13, 2017, 5 (1), 5-13
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recruitment and selection. ®1slam has provided a comprehensive theory for
the recruitment and selection processes, emphasizing on just and fair ways
of hiring candidates along with criteria of certain characteristics in the right
candidate using the Islamic Management Model.

3. Recruitment

The process of recruitment starts with drawing attention of people
towards the company and a specific job through media like advertising. It
is the process by which a pool of capable and appropriately qualified
candidates is timely generated to work for the organization. It is vital that
the employees’ capabilities are matched with the requirements of job. In
addition to this, the requirement for recruitment is generated by forecasting
the number of employees needed by the company in the future, keeping in
view the turnover rates and making allowance for their compensation and
promotion and redundancies.

Islamic way of Recruitment

The Islamic way of recruitment is derived on the foundations of
justice and fairness because the employer has to undergo this function as a
duty and responsibility devoid of any nepotism and favoritism.

In the Holy Qur’an regarding Recruitment, it is stated as:
“Allah doth command you to render back your trust to those to whom
they are due; and when ye judge between man and man, that ye judge
with justice; verily how excellent is the teaching which He giveth
you! For Allah is He who heareth and seeth all things. O ye who
believe! Obey Allah and the Messenger, and those charged with
authority among you. If ye differ in anything among yourselves, refer
it to Allah and His Messenger if ye do believe in Allah and the Last

Day: that is the best, and most suitable for final determination (2

In Islam, recruitment is the process of attracting a pool of candidates for
a specific job in the organization. Islam draws a picture for qualities of the
right candidate, which includes being pious, having good moral values,
competent and team player®. They must possess the qualities of a Saleh
Muslim and work hard with dedication, loyalty, commitment, responsibility,
honesty, punctuality, discipline and trustworthiness. These traits re in
accordance with the Islamic Management model components of knowledge
and practice and have profound impact on both employee and organizational

D J.Hashim, Islamic revival in human resource management practices among
selected Islamic organizations in Malaysia, International Journal of Islamic and
Middle Eastern Finance and Management, 2(3), 251-267

2 Sarah Al-Nisa’: 58-59

3) S.Khan, Islamic Perspective of Human Resource Management: Some Salient
Features. the Dialogue, 9 (1), 83-106
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outcomes like organizational performance, employees trust in organizations
and the like.

Assessment of such criteria can be made through different ways by the
hiring manager, who can ask situational questions in an interview to seek the
answer and analyze it. In addition to the mentioned qualities, the second
caliph Omar also stressed on the behavioral & moral values and also on the
performance potential of the candidate. However, it is important that the
processes of recruitment be carried out in fair and just manner and the
recruiting manager is himself pious and just so that he does not practice
discrimination while recruiting and selecting the worker.

Islam encourages the delegation of positions to those who deserve it
on the basis of merit and administrative capability with traits of integrity
and professional competency. These positions are trust of Allah Almighty,
the repository of which lies with the hiring managers. In lieu of this, the
Holy Qur’an says:

“Verily God directs you to assign trusts/duties/ things to the care of
whom they are due and to judge with justice when you decide

between people”

4. Selection

Recruitment is followed by interviews of the short-listed candidates
and finally making the selection decision. Suitable and accurate Selection
Is another important and challenging HR practice. Selection involves
various competencies that include personal attributes, experience,
education, knowledge and skills that a person possesses and on the basis of
these, the manager selects the person most likely to succeed in the job, thus
fulfilling the management goals. A perfect match between the candidate
and job’s requirement is important otherwise the returns will not prove to
be favorable. The contemporary selection procedure means a measurement
device that assesses and guides the choice of suitable candidates. The
method of selection is derived from the job features and identified by
conducting a specific job analysis®.

Islamic way of Selection

Islam defines the process of selection to be based on five broad
areas, which include competency, experience, shouldering responsibility,
organizational fit and reputation within the community. In Islam, the
employee selection is embedded in three principles. The first principle is

1) Sarah Al-Nisa’:58

2 M. S. Razimi, A. R.Romle, &N. N.Kamarudin, The Processes of Recruitment and

Selection, In Human Resource Management from Islamic Perspective: A Review. World
Journal of Management and Behavioral Studies 5 (1): 05-13, 2017, 5 (1), 5-13
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justice that demands nominating a worker on basis other than favoritism or
egoism. The second principle is that the selection be made on the basis of
competency i.e., not on the basis of kinship or blood relation, age, friendship,
race, and political power. The third principle is honesty of both the hiring
manager and the hired incumbent®).

Our Holy Prophet has stated the importance of honesty and integrity
in his sayings.

“Whoever does not have integrity (actually) does not have faith and
whosoever does not keep promises (or contracts) does not have any
religion”(2

A hypocrite employee has a deteriorating impact on the organizational
success. Once a companion of the Holy Prophet (¥) inquired of when the
Day of Judgment will occur, he replied:

“When trust/integrity will be lost, then wait for the doomsday” @

The candidates must be interviewed in ways to properly find their
suitability for the job. What is pertinent in this perspective is that the
principles of patience and justice be applied in the selection. All the rewards,
benefits, compensation and job-related information must be delivered to the
candidates in truthful and proficient manner. In this way, they can
potentially prove beneficial for the employer once they are capable to do the
job. If the selected candidate is not suitable for the job in the first place, they
will not be able to prove themselves, hence it is important that the selection
be made wisely keeping in view the job descriptions and the KSAO
(Knowledge, Skills, Abilities and Other)’s of the candidate.

For the candidates not considered right by the selection panel, reasons
for rejection must be conveyed to them in a way that provides them feedback
on improving their abilities for future. For the candidates selected by the
panel, the terms of job i.e., probation, salary package, timings, benefits, job
requirement, tasks, etc, must be clearly mentioned in the job offer letter. This
IS to ensure the Islamic practice of promise, truthfulness and transparency in
dealings. The selection must be done wisely and with responsibility
according to the above-mentioned criteria and that the final decision for the
selection be made on the basis of the majority and not on the fancy glamour
of candidates®.

1) S.Alorfi, Human Resource Management from an Islamic Perspective, Journal of
Islamic and Human Advanced Research, 2, 86-92

2 Sahth Muslim, Chapter “Characteristics of Hypocrite”, Narration No.8, (Karachi:
Dar-al-Isha‘at, 2000AD), 2/18

(3) Ibn e Majah, Sunan, Hadith No: 2645 (Lahore: Dar-al-Isha‘at, 2005AD), 2/43

4 ILA.Azmi, Islamic Human Resource Practices and Orgnizational Performance:
SomeEmpericalFindingsonlslamiclnstitutions inmalaysia.1-8
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The work of Ali (2005) highlighted that nowadays in majority of Muslim
countries, employee selection is done as per friendship networks®. This is
in total contradiction to the practice of our Holy Prophet (¥), when Abazar
(RA), a companion of the Holy Prophet (¥), was sought on an important
position of a governor and the Holy Prophet refused this appointment by
lovingly saying that:

“O Abazzar! You are (administratively) a weak person and the said

post is a trust, which may put the occupant in disgrace on the Day of

Judgment...”.

Muhammad (£) also said:
“Who so ever appointed on a (public/official) post such a person who
is not the best amongzgghe available lot, he cheated God, His prophet

and all the Muslims”

When any companion used to desire appointment on any important
rank, the holy prophet (£):

“Verily! We do not appoint a person (against merit) who demands it
and who is after it™

At another event, the prophet of Islam (¥) explained the value of a
post on which one is appointed on his own demand, he would be handed
over to difficulties and tough accountability and one who is appointed
without any demand, he would be helped by Allah himself®.

The Holy Qur’an encourages appointment of the right person on the
right job ie., on the basis of merit separate from color, creed and race. This
is the principle of good governance displayed by our holy Prophet (%)
when he himself appointed non- Muslims on diplomatic and other posts
only on the basis of mental intellectual and professional integrity.

The above literature highlights that the integrity, knowledge, skills,
intellectuals, abilities and trust an individual is the main criteria for the
selection and appointment of an employee in the administrative sector. Hence,
it is proved that whatever the position or post, integrity is the critical
component of employee selection criteria which cannot be compromised at
any cost.

(1) Ali, A. (2005). Islamic Perspectives on Management and Organization.
Cheltenham, Northampton, MA: Edward Elgar.

(2) Sahih Muslim, Narration N0.4684, (Karachi: Dar-al-Isha‘at, 2005AD)

(3) Imam Zakiuddin ‘Abdul ‘Azim bin ‘Abdul Qawi Al-Mundhiri, Al-Targhib Wa
al- Tarhib, (Beirut: Dar Al-Ma‘rifah, 2008AD), 3/123, 125.

(4) Sahth Muslim, Narration No.197 (Karachi: Dar-al-Isha‘at, 2000).

(5) S.Khan, Islamic Perspective of Human Resource Management: Some Salient
Features. the Dialogue, 9 (1), 83-106
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5. Comparison of Recruitment and Selection from Contemporary

and Islamic perspectives

As such, there exists no difference in the definitions of recruitment and
selection in the Islamic and conventional sectors. However, the main
difference that exists between the two perspectives is that of the faith. Where
there is no faith or religion involved, the criteria for selection and recruitment
is only on the basis of the competency or personal or regional favoritism,
nepotism and beauracracy as practiced more nowadays but discouraged by
Islam. This contemporary recruitment and selection process usually does not
resemble the method laid down by Islamic principles. Rather than this, Islam
encourages the right candidate to be pious and just in addition to possessing
the required job capabilities. Hence, it is important that all the contemporary
recruitment and selection must be based on the Islamic Management Model in
the light of Qur’an ic verses and Hadith for both worldly and success in the
world hereafter.

Implications of the Study and Future Recommendations:

According to the Islamic Management Model, the process of
recruitment and selection involves the leadership or the hiring manager to
follow the respective principles laid down in Qur’an and Sunnah and to
discern their authorities to these instructions. Fostering humbleness, the entire
process must be carried out with responsibility and full accountability so that
the right hiring decision is made. The manager must adopt the values of
sincerity and patience while being proficient, truthful, fair and avoiding unjust
among the candidates. There must be equal opportunities for all with no
discrimination or favoritism on any basis.

The Islamic HRM process leads to the betterment of the employee,
organization and society as a whole. More and more organizations are
employing the Islamic principles of recruitment and selection in their HR
practices. The recruitment and selection must be done in the light of
Qur’an and Sunnah since they demand just and fair selection of the
capable. This study, using available literature, highlights the values and
importance of these practices which have managerial implications for both
researchers and practitioners in organizations who want to achieve
sustainable success no matter they belong to Muslim or Non-Muslim
community since Islamic teachings are for all human beings and does not
prohibit its implementation in non-Muslim world.

This study can serve as a starting point for future researchers where
this phenomenon can be explored in further detail and also can draw a
comparison between Islamic and conventional recruitment and selection
procedures, both on national and cross-national levels. Also, a study on the
extent of implementation of these practices in Islamic institutes can be done.
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Conclusion:

Recruiting and selecting new and prospective workers is a vital step of
any organization’s Islamic HRM practices. The Islamic principle of proper
merit and selecting the right person for doing the right job are valued by the
modern HRM systems nowadays because of their immense contribution to
employee loyalty, performance, motivation, satisfaction, commitment, trust
and overall organizational success. It is advisable that the government must
develop laws or an advisory board to enforce and regulate these Islamic
principles in organizations.

L X3
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National Narrative for Peaceful and Moderate Pakistani Society

Based on Islamic Principles
Dr. Aayesha Rafiq®

ABSTRACT

Pakistan has been facing the issues of extremism, radicalization and
intolerance in society since decades, which has led to a destabilized and a
divided society. Our youth is misled by anti-state elements which delude
them that the democratic system of Pakistan is un-Islamic and the
constitution of Pakistan is not in accordance with the teachings of Islam.
APS attack in December 2014 has been a turning point for Pakistan’s
military and civilian government to strengthen its resolve to combat
terrorism and the extremist views behind it. Solution to these problems is
now provided by Paigham- e- Pakistan, a declaration drafted in the light of
Qur’an &Sunnah of Prophet Muhammad (%) by Islamic Research Institute,
Islamabad. It supports the constitution of Islamic Republic of Pakistan and
aims at eradicating extremism, hatred, violence & terrorism from Pakistani
society and promoting enlightenment and peace through this intellectual
Jihad. 1t provides a counter narrative for Pakistani youth adhering to
violent and radical Islamic ideologies. It gathers religious scholars from all
schools of thought, intellectuals, academia & civil society on a joint
declaration which reflects the collective thinking of the State of Pakistan.
Through this declaration it is aimed to bring peace and stability within the
country, and develop an inclusive society and to project Pakistan as a
strong and stable modern nation in the international community.

Keywords: Islam, Peace, Radicalization, Extremism, Violence, Jihad,
Khilafat.

Assistant Professor & Head of Islamic Studies Department, Fatima Jinnah Women
University, Rawalpindi.
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Introduction

Pakistan was created in the name of Islam and it was aspired that the
foundation of Pakistani society will be based on principles on which the city
state of Media was built. That Muslims will have a separate homeland where
they will be free to practice their religion and where their lives and property
will be protected. Where there will be freedom of religion and rights of
religious minorities will be safeguarded. Justice will be supreme and human
rights will be upheld.

Pakistani nation is religious by nature; love for religion is a national
character of the Pakistani society. In Pakistan people are religiously sensitive
and religion remains a core element of people’s belief system. Pakistanis take
pride in being Muslims but a true Islamic spirit is largely missing in the society.
According to a study conducted by PIPS in 2011, 93.4% of respondents
maintained that religion played a very important role in their lives.

Pakistanis tend to observe Islamic festivals and rituals but majority is
unaware of true meaning of Qur’anic text and its teachings. Traditionally
Qur’an is taught at homes at a very early age and almost all Pakistani
children can read Arabic text of Qur’an fluently by the age of ten years but
this informal learning of recitation of Qur’an is stopped at the age of
thirteen or fourteen years when a child is burdened with certificate exams
of Matric or O & A levels. By this time Pakistani youth have recited
Qur’an two to three times and have memorized some surahs of last juzz but
are deprived of learning the meaning of Qur’anic text for the rest of their
lives until and unless they make extra special effort for it and they have
hardly touched upon original classical sources of Islam.

The organizations, institutions and individuals who impart religious
education in Pakistan have been nurtured in a specific manner. They either
belong to a specific religious sect or are politically motivated. Thus they
are firstly concerned with promotion of their religious sect and personal
benefits and only after that with Islam. Thus the resultant Islamic education
is teaching of selected texts interpreted in a manner which suits their
primary concerns. Politically motivated interpretations of Islam take place
of the true universal message of Islam.

Islamic teachings that promote modernity and moderation are neglected
and understated. Thus religious discourse is confined to selected texts and
biased interpretation and universal message of Islam based on moderation,
spirituality and peace is lost in this human struggle to achieve their worldly
agendas through religion. In doing so values and norms which support peace
and harmony in society are compromised and in the process of Islamization
radical ideologies and practices are supported by use of religion.

Lack of education and critical thinking coupled with promotion of
radical literature confuses people on issues of religion, related to radicalization
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such as Jihad, khilafat and nifaz e Shari‘at. Though international community
and international media declares Pakistan as a terrorist, extremist and radical
state however it is worth mentioning here that Pakistani society is neither
extremist nor violent. But presence of non-violent radicalism in Pakistani
society serves as ideological support and recruitment base for violent radicals.
General Causes of Radicalization in Pakistan

There is a popular assumption that radicalization is directly linked
with poverty and underdevelopment but radicalization in Pakistan is driven
by multiple factors. In the areas of low income group which include tribal
areas bordering Afghanistan, nearby districts of Khayber Pakhtunkhwa,
parts of southern Punjab and interior Sindh poverty, inequality and loose
administrative structure spur radicalization. Madrassas and networks of
sectarian organizations serve as catalysts of radicalization in our country.®
The problem is even deeper, besides above mentioned reasons an
overriding reason of radicalization in Pakistan is lack of opportunity to get
one self properly educated, which is central to the promotion of
radicalization. This lack of opportunity often comes from being poor,
moreover, the phenomenon of radicalism has been found in elite and well-
to-do class of Pakistani societies, too, rather in the students of modern
education, in universities, who are fed with the ideology of political Islam
or Islamism during their religious education at Madrassa.?

Religious-political discourse has continued parallel with militant one
throughout the history of Pakistan. Political agenda of negatively radicalized
elements has been transformation of Pakistani state and society into purely
Islamic state. Religious organizations and Madrassas in Pakistan have played
an important role in the politics of Pakistan. These seminaries and Madrassas
have been instrumental in promotion of radical and extremist views garbed in
religion. This justification of violence and extremism in the name of religion has
had critical implications on Pakistan. These religious institutions seminaries and
madrassas have failed to provide an alternate narrative to people of Pakistan to
counter violent, non-tolerant and extremist trends prevailing in the name of
Islam. Affiliation of religious institutions and madrassas with political parties,
sectarian and Jihadi groups has further added to the problem.
Religious Radicalization in Pakistan and its Evolution

The extremist tendencies based on religion in Pakistan, labeled as
religious radicalization developed along two levels in Pakistan: National &
International level. Misuse of religion by national political powers was
instrumental in introducing religious categories in politics which resulted in

(1) Muhammad Amir Rana, PIPS research study; ‘Radicalization in Pakistan’
narratives Publication, 2012, 6-7.

(2)  Zahid Mughal, ‘Asr e Hazir main Khur@j ka Masala and Shubhat ka Jayza’, Al-
Shairah, Gojrawanwala, Pakistan March 2012.
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sectarian division. On the other hand growing intervention of foreign powers
for their vested interests in the local affairs of Pakistan and in the process of
internationalization of Jikad during the Cold War era fostered structured and
organized violence, based on religion.

During the tenure of Gen. Musharaf major cause of terrorism was
religious extremism and the two incidents; Lal Masjid and murder of Akbar
Bughti also became the major causes of extreme radicalization in Pakistan.

In 2012 Pakistani leadership was forced to sit together and find a
solution to this menace of violent radicalization in the name of Jikad
internationally labeled as terrorism. They wanted the true teachings of
Islam to take place of biased and selected interpretation of Qur’anic text.

In December 2014 Pakistan had to witness the tragedy of Army Public
School massacre. Pakistani government and the military, after the tragedy of
APS in 2014 intensified their efforts to eradicate the phenomenon of violent
radicalization in educational institutions in the name of Islam. The present
Army Chief General Qamar Bajwa admitted that

“the country is harvesting what we sowed 40 years back”(l)
and he is determined to go beyond the polity of counter terrorism to de-
radicalization of the society.

Growing problem of radicalization of youth at universities, colleges and
other higher educational institutions in Pakistan demands serious attention.
For instance, the killing of Mashal Khan, a student of Abdul Wali Khan
University, on fake blasphemy charges by a raging mob of university students
in 2016. Revision of the current educational curricula and a broader
involvement of both the Higher Education Commission and the Ministry of
Education in the affairs of universities, are equally important.?) It is need of
the hour that such radicalized elements be encouraged to change their
behavior first rather than forcing them to change their ideologies. Change in
behavior is possible by way of harmonious interaction and lessening the
communication gap between two extremes. This will pave way for better
understanding and tolerance for each other.

It has been observed that committed ideologues may never give up
their beliefs but might change their behavior. Even the Saudi rehabilitation
program, which historically treated religious dialogue as primary, has
gradually adopted more behavior focused components, such as education,
vocational instruction, and post-release reintegration efforts.®

(1)  Samaa.tv. Feb, 18, 2018. https://www.samaa.tv/news/2018/02/few-countries-have-
been-as-successful-as-pakistan-in-war-against-terror-coas/retrieved Sep 15, 2018

(2)  Zahid, Farhan. "Radicalisation of Campuses in Pakistan." Counter Terrorist
Trends and Analyses 9, No. 11 (2017AD),12-15.

(3)  Stern, Jessica, and Marisa L. Porges."Getting Deradicalization Right." Foreign
Affairs 89, no. 3 (2010AD),155-157.
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Paigham e Pakistan: A Solution to the Problem of Radicalization

There has been a dearth of academic and research work on initiating
de-radicalization process and identifying need for it. There have been very
few empirical studies to understand the phenomenon of radicalization.
With launch of Paigham e Pakistan a de-radicalization tool is presented in
the form of national narrative for peace based on Islamic teachings.

National narrative evolved by IRI is a powerful resource to justify
alternative rational to counter deeply rooted religious beliefs and culture. It in
fact is a national strategy manifested into action at every level for shaping out
the local events in order to counter the negative impacts of so called terrorism
or violent radicalization in the name of Islam. In evolving this narrative the
inspiration has been drawn from the teachings of glorious Qur’an and the
magnificent era of the Prophet (£)’s life. The agreements conducted by the
Prophet (£) Mithaq e Madina, treaty of Hudaybiya and negotiations with non-
Muslims are the cornerstones duly supported by magnificent qualities and
facets of Prophet’s life. Positive interpretation of Qur’an and Sirah of Prophet
has been intricately incorporated for reshaping the prevailing mindset to
achieve and support the ideology of Pakistan in true spirit. Paigham e Pakistan
provides a narrative in accordance with Qur’anic percepts for six major
challenges faced by our homeland Pakistan.
Challenges Faced by Pakistan

Paigham e Pakistan discusses following six challenges in its narrative
building and supports the correct Islamic point of view on the issues stated
below. It supports its arguments on the basis of Qur’anic verses and the
sunnah of Prophet Muhammad (). Following discussion proceeds from this
national narrative developed by Islamic Research Institute, Islamabad
prepared with the assistance of Wafaq ul Madaris, Tanzim ul Madaris,
Rabita tul Madaris and eminent religious scholars from Dar ul Ulam,
Karachi, Lahore & Islamabad.

1. Waging war against Islamic State (Hirabah)
Waging war against an Islamic State is termed as Hirgbah in
Qur’an and its punishment is stated in surah Al-Maida.
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(1)  Sarah Al-Ma’idah:33
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Indeed, the penalty for those who wage war against Allah and His
Messenger and strive upon earth [to cause] corruption is none but
that they be killed or crucified or that their hands and feet be cut
off from opposite sides or that they be exiled from the land. That is
for them a disgrace in this world; and for them in the Hereafter is
a great punishment.
According to Qur’anic injunctions Muslim Ummah is bound to obey a
Muslim ruler. However in case of conflict or disagreement, the problem is to be
resolved in the light of percepts of Qur’an & Sunnah and it is strictly prohibited

to resort to an armed conflict against the state or ruler. It is stated in Qur’an :
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O you who have believed, obey Allah and obey the Messenger and
those in authority among you. And if you disagree over anything,

refer it to Allah and the Messenger, if you should believe in Allah
and the Last Day. That is the best [way] and best in result.

2. Terrorism against State Institutions and General Public:

Muslim scholars are in agreement that targeting innocent citizens
through terrorist acts is strictly against the teachings of Islam.
Terrorism and suicide attacks have no place in Islamic history. Such
cruel and inhumane attacks started in 1789 during French revolution
but in 1973 they were declared crime as per International Law.
Terrorism & suicide bombing has no place in Islam. Qur’an says:
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And spend in the way of Allah and do not throw [yourselves] with

your [own] hands into destruction. And do good; indeed, Allah

loves the doers of good.

Also after the demise of Prophet Muhammad (%) when Abu Bakr
(RA) became Khalifah he ordered his troops heading towards Sham, not to
hurt women, children, old age people. He further instructed them not to
destroy a fruit giving tree and do not kill animals except in case you want
to eat its meat then sacrifice in the name of Allah.

In the past years due to Suicide bomb attacks in the name of Islam so
many innocent people, men, women, children have lost their lives which is
completely against the teachings of Islam.

3. Sectarianism:

Surge in sectarianism is another challenge for Islamic Republic of
Pakistan. Although the Constitution of Pakistan allows people to
follow their own juristic school but this privilege should not be
used to spread sectarianism. Juristic schools are symbol of diversity
in Islamic jurisprudence but when such differences become

(1)  Surah Al-Nisa:59
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unchangeable and inflexible beliefs then they cause deep divides in
the society. Qur’an says:
G o8 F 0 ) ksl Glpes ot cad bas WS 2o 8 00 Opp
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Indeed, those who have divided their religion and become sects -
you, [O Mukammad ], are not [associated] with them in anything.

Their affair is only [left] to Allah; then He will inform them about
what they used to do.

Also at another place in Qur’an Allah says do not associate others

with Allah and do not divide into sects.
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Adhere to it], turning in repentance to Him, and fear Him and
establish prayer and do not be of those who associate others with

Allah [Or] of those who have divided their religion and become
sects, every faction rejoicing in what it has.
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And do not be like the ones who became divided and differed after the
clear proofs had come to them. And those will have a great punishment.

All the above stated verses clearly prohibit sectarianism. Prophet

Muhammad () clearly said that difference of opinion among my Ummah
is a blessing thereby accepting opinions of all schools of thought as valid if
based on sound judgment and on the principles stated in Qur’an & Sunnah.

4. Misinterpretation of Jihad:

Terrorists do not differentiate between Jihad and traditional wars.
The concept of Jihad is monumental; which encompasses personal
and social aspects of Muslim’s life. This process continues
throughout the life in various forms. Jihad must not be confused
with gital and harb. For traditional warfare the Holy Qur’an has
used the term “harb.” And Life of the Holy Prophet (peace be upon
him) teaches us that gital is an exception, whereas, peace and
reconciliation shall prevail under normal circumstance. Islamic
Jurists are of the opinion that gital should only be declared by the
State. The Treaty of Medina reflects the same example in which the
authority and announcement of war was in the hands of Prophet
Muhammad (peace be upon him). According to Islamic jurists, no
activity leading to war can be initiated without the consent of the

)
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state ruler or his appointed commanders. Islamic jurists also say
that war cannot be waged without the permission of the
government. And resort towards peace having faith in Allah.
Ot ooz 58 8100 Lo 555 0 526 T s o
And if they incline to peace, then incline to it [also] and rely upon
Allah. Indeed, it is He who is the Hearing, the Knowing.
5. Privatization of Law:
Privatization of Law is totally unacceptable in Islam that a certain
group takes law into its own hands and declares people infidels,
starts killing them in the name of commanding good and forbidding
from evil. While doing this they completely overlook the Islamic
principle of exhorting people toward goodness. These trends, in any
given society, lead to anarchy and chaos. Islam has clearly set the
path for commanding good and forbidding bad by upholding the
rule of law. Only the State has right to implement punishments on
citizens and regulate their characters in accordance with law.
6. Trend of Disregarding National Citizen Charter:
It is obligatory on every citizen of Pakistan to respect its Constitution
and international treatises rectified between Pakistan and other
countries and do not violate geographical boundaries in the name of
helping other groups outside Pakistan as it is not allowed to disrespect
national charter. Pakistan has entered into several international
agreements and treaties which aim to protect fundamental human
rights. Moreover, the five objectives of Shari‘ah also guarantee these
fundamental rights. These rights include (1) preservation of life, (2)
preservation of religion, (3) preservation of intellect, (4) preservation
of progeny and (5) preservation of property. Therefore, any attack on
innocent people that violates the above-mentioned ends of Shari‘ah is
prohibited and is a crime.
Oy 135017 2l G op
O you who have believed, fulfill [all] contracts.
Ot 0
...And if they seek help of you for the religion, then you must help,
except against a people between yourselves and whom is a treaty....
Through Paigham e Pakistan solution is provided to counter the above
mentioned six challenges faced by Pakistan in the name of Islam. Correct
interpretation of the verses of Qur’an based upon general principles of Islam

(1)  Sarah Al-Anfal:61
(2)  Sarah Al-M’aidah:1
(3)  Surah Al-Anfal:72
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gives a fruitful solution to radicalized mindset. Paigham e Pakistan is not
against any sect. or group instead it is against the extremist mindset. It is
against hatred which comes from wrong perceptions and irrationalities.
Corrective methodologies are used to encounter this mindset. Islam embraces
diversity in society and culture and this task is taken up with a missionary
zeal. It supports democratic values. This national narrative has been endorsed
by all religious, political, civil and military factions of Pakistan.

Thus realizing the hard reality that religio-political discourse has
been running parallel with militant and sectarian culture in Pakistan
Islamic Research Institute has come up with a de-radicalization plan
through an intellectual discourse. Same religious text which was being
indoctrinated to promote extremism and violence is now to be used to
indoctrinate peace and moderation.

Conclusion

To understand radicalization in Pakistan’s context it is essential to
discuss it in religio-political context of Pakistan. Pakistanis are religiously
sensitive people and take pride in being Muslims but true Islamic spirit is
largely missing in society. Madaris ,Maulvis and religious political parties
play a dominant role in providing religious education to people in Pakistan.
The dilemma is that they all have their own vested interests backed up by
ideological and political agendas. This results in promotion of Islamic
education based on selected texts interpreted to suit their primary concerns.
Thus politically motivated interpretations of Islam replace the true spirit
based on tolerance and moderation. Promotion of radicalized religious
material on Jihad, khilafat and nifaz e Shari‘at confuses general public on
issues of religion and acceptance of such norms nurtures violent radicals
and serves as recruitment base for them.

2013-2014 was a turning point in the history of Pakistan. Operation
Zarb e Azb was launched by General Raheel Sharif in 2014 as a result of
which Pakistan had to witness the massacre of APS children. After this
Pakistan’s government intensified its efforts to eradicate the phenomenon
of violent radicalization in educational institutions through military
operations of Zarb e Azb and Radd al Fasad. Poverty, inequality,
underdevelopment and loose governance has also been instrumental in
aiding radicalization. Madrassas and networks of sectarian organizations
further promote radicalization in Pakistan. Radicalization in Pakistan is
also influenced by internal and external political developments. Misplaced
religious notions of Jihad and establishment of universal Khilafa and
legitimacy of armed insurgency by so called agents of change have largely
influenced the upper middle class of Pakistani society who in turn nurtured
violent radicals in the country.

Today radicalization of youth at universities, colleges and other
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higher educational institutions in Pakistan demands serious attention.
Pakistan’s first Counter Violent Extremism (CVE) policy formulated by
the National Counter Terrorism Authority (NACTA) is highly welcomed
development in this regard. It is also seen that focus on change of behavior
of radicals is more effective than forcing them to change their ideologies.
This paves way for better understanding and tolerance between two
extremes. The need of academic research for de radicalization is presented
in the form of Paigham e Pakistan which has served as a tool for a de-
radicalization based on Islamic teachings. This national narrative is making
its headway to curb violence, extremism and violent radical mindset in
Pakistan and gaining a lot of popularity among general masses. Despite
criticism from various ends Paigham e Pakistan seems to make its way on
ideological and intellectual front to control radicalized elements in
Pakistan and in educating Pakistani people on more tolerant and moderate
image of Islam. An inclusive tolerant Islamic society on the pattern of city
state of Medina is the aspiration of new Pakistan Insha’Allah.
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Need to Counter Gendered Orientalism: The Case of

Muslim Women Caricatures on E-Media
Azka Khan”*
Dr. Wajeeha Aurangzeb™
ABSTRACT
In the previous century, the biggest Western stereotype about Muslim
women was her view as a victim. It goes back to the medieval era when a
white man is shown saving a harem girl. This concept continued feeding a
white Christian supremacist hero complex for a long time. Around the turn of
this century, this representation of Muslim women has changed from
odalisque to termagant.!”y The new representation of Muslim women presents
her as a threat to the global peace and harmony. The researchers are of the
view that attaching any stereotypical notion to any segment of human society
is a form of oppression which needs to be identified, analyzed and finally
confronted. The significance of this research lies in the emancipatory agenda
for uncovering the Islam phobic construction of the image of veiled Muslim
woman. The caricatures disseminated on the World Wide Web, during the
year 2017, are an integral part of the media war playing a vital role in
spreading Islam phobia. Countering and demystifying the widespread lethal
Islam phobic trends is among the responsibilities of Muslim scholars. The
greatest damage of bigoted graphic imagery is that the biased stereotypes
against Muslim woman are not only perpetuating and self-reinforcing across
generation, they also pave way for Western colonial endeavors. The lens of
critical discourse analysis helps us find that the past practice of the
stereotypical representation of Muslim woman as a victim of oppression has
recently been replaced by her identity construction as an agent of oppression.
The research can aid in changing the prejudiced perception of broader world
community about the Muslim woman.
Keywords: Gendered Orientalism, Caricatures, Stereotypical Identity,
Socio-cognitive Approach, Critical Discourse Analysis, Fabricated
Identity, Religious Prejudice.
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Introduction
Representation of Muslim Women in the past typically maintained the
cliché “seen one seen ‘em all”. ¥ The representation of Muslim women in
the 20™ century was mainly limited to a monolithic oppressed entity.
Gendered Orientalism exploited to justify colonialism for over two centuries
by using this stereotype of Muslim woman as a victim of oppression. The
current research aims to explore the identity constructed for the Muslim
woman through the e-media caricatures by using the theoretical lens of
critical discourse analysis. It also aims to find out whether there is any
change in the stereotypical representation of the Muslim woman of the past
as an oppressed and nonintellectual entity. Thus the research is guided by the
following two questions.
1. What image of Muslim woman is constructed in the selected
sample of E-Media caricature?
2. How far is this representation different from the biased stereotype of
Muslim woman in the previous century as oppressed and ignorant?
The paper is structured as follows. The next section describes the
literature related to the politics of veil and identity construction of Muslim
woman through the lens of gendered Orientalism. The importance of
caricatures as a genre and a powerful means of communication is discussed
in the Prescriptive and Descriptive Nature of Constructed Graphic
Imagery.This is followed by the theoretical underpinnings supporting this
research and the methodological background provided by critical discourse
analysis to examine the seven selected E-media caricatures. The socio-
cognitive approach to CDA is briefly discussed for the clarity of the reader
before its actual application on the selected sample of caricatures. The
seven caricatures about Muslim women are individually analysed and the
results of each cartoon are then discussed, noting whether Muslim women
perception has shown any change.
Significance of the Research: Countering Islam phobic Narrative
The reported incidents of violence and harassment against
Muslims are a visible confirmation of the baseless fears of the non-Muslim
community. The increased public back lash against Muslims particularly in
the Western societies is deeply rooted in the racist and Islam phobic
propaganda against visible icons of Islam and Muslims practicing those
icons. Many researches conducted in the domain of endorsing negative
stereotypes through media and public figures, such as politicians and

(1)  Driss Ridouani, “The representation of Arabs and Muslims in Western media”, Ruta:
revista universitaria de treballs académics 3,(RUTA Comunicacién 2011AD 11.
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writers, legitimize the prejudicial attitudes manifested in the form of
violent discriminatory actions, as observed in the recent spate of attacks.®

One of the frequently recurring prejudiced Muslim images portrayed on
the media was that of an oppressed Muslim woman caught in the shackles of a
patriarchal society. This bigoted image provided an excuse to the military
actions and Western colonial endeavors in the history. The immediacy and the
scale of widespread Islam phobia are not only inherently problematic but also
alarming. Muslim scholars need to realize the need for countering the
prejudiced stereotypes highly augmented after the onset of war on terror
where words like terrorism, radicalism and Islam are being made
synonymous. To be able to create a counter narrative, there is a dire need to
raise consciousness among Muslim scholars about the different modes of
media including print media and E-media involved in resurfacing the biased
image of Muslims. The current research investigates the socio-cognitive
trends in the recent re-emergence of anti-Muslim rhetoric in public discourse
by critically analyzing the Muslim woman caricatures disseminated on the
World Wide Web. It helps to expose the discursive strategies being used in the
creation of discourse of discrimination. The research is an effort to help the
wider world community improve their understanding of icons of Islam and
cardinal practices particularly focusing on the veil of a Muslim woman.
Observing a Muslim community from a distance may not provide the true
understanding of the whole picture. Therefore it is required that the Muslim
community and particularly Muslim scholars engage themselves to elucidate
and demystify the biased stereotypes in order to promote a better
understanding of Islamic practices and beliefs.
Women Empowerment and Politics of Veil

While discussing the politics of veil many researchers have debated that
‘the Muslim woman’ is produced as a social policy in discourses in the West.
The change in the representation of Muslim woman over time and proposes
that Muslim woman are neither empowered nor oppressed by the presence or
absence of the veil.?) The presence or absence of economic, political and
family rights both on national and international levels is what actually
determines her empowerment®. She argues that the trope of ‘the Muslim
woman’ must be deconstructed and differences between Muslim women all
over the world should be attended to achieve harmony on this issue. She
suggests that the racist rhetoric against Muslims and particularly Muslim

(1)  Sami Zubayda, “Islam in Europe.” Critical Quarterly 45, no. 1-2 (2003AD), 88-98.

(2)  Samory Rashid, Black Muslims in the US: History, Politics, and the Struggle of a
Community. (Palgrave Macmillan, Springer, 2013AD), 68.

(3) Ibid
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woman reduce the chances of National and International peace. The practice
of giving stereotyped roles to the veiled Muslim woman has resulted in
silencing the marginalized minorities. Veil is interpreted as a symbol of
Islam’s oppression of Muslim woman in the west.) The most crude and
unsophisticated view of the veil is held by the group who are an unconscious
adherents of liberalism and modernization theory but they lack any actual
detailed account of Muslim woman’s real lives. People belonging to this
group hold a comparatively convoluted view that Islam is a patriarchal
religion and like any patriarchal religion it subordinates woman. In contrast to
this group, there are other factions of society who are usually more
knowledgeable about Islamic history.®) These factions are aware that majority
of the Muslim women using hijab and veil are using it out of their own will
but the problem arises when their majority does not listen attentively to the
voices of the veiled women. Either because they do not have access to the real
life conditions of covered Muslim women or they do not find Muslim
women’s arguments persuasive. As a result, this knowledgeable faction of
society continues to believe that even a satisfying life in the veil is an
oppressed life. Consequently the stereotype persisted in the last century that a
veiled woman is either oppressed or brain washed but never an empowered
women. Politics of the veil has been used for its concealed colonial purposes
as well. History has witnessed that Western countries used Muslim women’s
liberation as a rationale to intervene in the Muslim countries. The ethics of the
current war on terror justifies itself by purporting to liberate, or save, Afghan
women. @ This stereotype of Muslim women as a victim of oppression gave
way to her identity as an agent of oppression. Around the turn of the century
the Muslim women was depicted as a nagging way word women and this idea
makes the title of a book Western Representations of the Muslim woman;
From Termagant to Odalisque.®
The Hijab in Qur’an

Before discussing the importance of dress code for woman in Quran,
it is emphasized that the Quran is the primary source of authorized law
created by Allah for the whole of humanity. This fully detailed form of
divine guidance calls on the true believers to sincerely follow the rules set
in it. These rules are to be implemented in the personal/private/public life.
The command to follow the rules set by Quran is spelt out recurrently in

(1)  Katherine Bullock, Rethinking Muslim women and the veil: Challenging historical
& modern stereotypes. (The International Institute of Islamic Thought (II1T)
Herndon, USA. 2010AD), 26,67.

(2) Ibid

(3)  Abu-Lughod, Lila. Do Muslim women need saving? (Harvard University Press, 2013AD), 58.

(4)  Mohja Kahf, Western representations of the Muslim woman, 1.
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the Quran. The concept of decency and modesty has strongly been
emphasized in Islam. Dress code for both Muslim men and Muslim women
is a cardinal part of the overall Quranic teachings. To elucidate the matter
further and to reinforce the importance of veil and hijab in Islam, two
verses are quoted here in which Allah Almighty has ordained the Muslim
woman to cover themselves modestly whenever they leave their homes.
The first verses are from chapter 24 of the Quran titled An-Nur (the Light),
in which Allah gives a general command to Prophet Muhammad (%) and

does not specify the concept of modesty to Muslim women only.
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Say to the believing men that: they should cast down their

glances and guard their private parts (by being chaste). This
is better for them.

This command prohibits the Muslim men to look lustfully at women
with the exception of their own wives. Islam has done this to ensure
prevention of any possible temptations and asks them to cast down their
glances. This may be called as “hijab of the eyes”. In the very next verse,
Allah ordained the Muslim women a similar command forbidding them
from looking at the men.
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Say to the believing women that: they should cast down their
glances and guard their private parts (by being chaste)...

This command is similar to the one given to Muslim men in the
previous verse but the orders for Muslim women are not complete here and
Quran continues telling the believers:
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...and not display their beauty except what is apparent, and
they should place their khumur over their bosoms...

The dress code for a Muslim women has been set by Allah and
mentioned recurrently in Quran. In starah al-Ahzab, verse 59, the Prophet
Muhammad () is asked to convey the following message from Allah and
believing Muslims are asked to implement it in their lives.
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(1)  Sarah Al-Nar:30
(2)  Sarah Al-Nar:31
(3) Ibid

(4)  Sarah Al-Ahzab:59
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O Prophet! Say to your wives, your daughters, and the women
of the believers that: they should let down upon themselves
their jalabib.

It is to be noted that the purpose of quoting these verses here is not to
give their detailed explanation or explain the conflict between different
interpretations. The purpose is just to highlight that the hijab or veil is a
cardinal order of Islam explicitly mentioned not only in the Quran but also
in hadith. Ridiculing such a cardinal command of Islam and using veiled
woman as a scape goat for the newly revived gendered orientalism needs to
be identified and challenged
Gendered Orientalism

After the publication of Orientalism, the construction of Islam as
Europe’s ‘Other’ has been discussed extensively.) The phenomenon is
still present in the discourse of modern media.®® Orientalism is the west’s
perspective of Islam as a static and backward doctrine that both shapes and
reflects the western attitude towards Muslims. It is a reductionist view and
a fabricated construction of Muslims in which the ‘Orient’ is seen as
irreconcilably different from and inferior to the ‘Occident’ @) An
interesting study based on the interviews of the female converts and their
relatives concludes that most of the family members had expressed trouble
reconciling to the idea of conversion to Islam. They suggest that it would
have been easier had it been any other religion.

Their perception of Muslim women as sensual but oppressed and
religiously motivated to commit violence both on state and individual
levels was problematic for them. Most of them confessed that the original
oriental perspective was directed towards the Arab/Muslims outside
Europe but the Muslim converts were also evaluated in the same light. The
same idea is reflected in an earlier research reporting that the title of
“White Pakis” was frequently used for the convert women.® A yet earlier
research on Islam phobic prejudices explains that most of the people

(1)  Edward Said, “W. 1978. Orientalism.” New York: Pantheon (1995AD), 14.

(2)  Sean McLoughlin, “Islam (s) in context: Orientalism and the anthropology of Muslim
societies and cultures”. Journal of Beliefs & Values 28, no. 3 (2007AD), 273-296,
Sophie Gilliat-Ray, Muslims in Britain. (Cambridge University Press, 2010AD), 36,
Kate Zebiri, “Orientalist themes in contemporary British Islamophobia”. Islamophobia:
The Challenge of Pluralism in the 21st Century: The Challenge of Pluralism in the 21st
Century (2011AD), 173-190.

(3)  Dorothea A Ramahi, and Yasir Suleiman. “Intimate strangers: perspectives on female
converts to Islam in Britain”, Contemporary Islam 11, no. 1 (2017AD), 21-39.

(4) Ibid

(5)  Mohamed Sulayman, and Omar Khalid Bhatti. “Workplace deviance and spirituality in
Muslim organizations”, Asian Social Science 9, no. 10 (2013AD), 237.
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associated with converts believed that their relatives converted to Islam
because they had married Muslim husbands.Y) Even the persistent
correction by the converts that they would still keep the faith even if they
are divorced, could not change this perception. The common assumption
behind this idea was that Islam in itself does not seem to have anything of
value for the converts to embrace it and the only reason for embracing
Islam was to save their marriage. Closely related to the status of women is
the violence which has been a part of Oriental scholarship from its very
beginning. Muslim man as blood thirsty, violent and aggressive was the
identity constructed for him in the last century. Nevertheless, the recent
perceptions of Islam are fuelled by associating Islam with extremism and
terrorism both inside and outside the ‘West’. It is to be noted that this time
Muslim man is not alone in this depiction. The collected sample of Muslim
women cartoons tell us that the iconic representation of Muslim women as
a global threat is used in contemporary media.?

Theoretical Underpinning and Methodological Framework
Owing to the interdisciplinary nature of this research a merged
theoretical framework has been  established.  Socio-cognitive
representations of ethnic prejudices, communicating biases in ideological
discourses and reproduction of racism are used to explore the content in the
caricature.’). The decoding of messages in visual imagery demands
application of certain techniques of interpretation from the field of comic
studies. Thus the sample, which belongs to the genera of E-media
caricatures, is analyzed in the light of:
1. Socio-cognitive Dimensions of Prejudiced Social Attitudes®
2. Techniques and Tools to trace prejudice in constructed Graphic
Imagery®

(1) Dorothea A. Ramahi, & Yasir Suayman. "Intimate strangers: perspectives on
female converts to Islam in Britain, 21-39.

(2)  Amira Jarmakani, Imagining Arab womanhood: the cultural mythology of veils,
harems, and belly dancers in the US, (Palgrave Macmillan, Springer, 2008AD) 34,
Rochona Majumdar, Marriage and modernity: Family values in colonial Bengal.
(Duke University Press, 2009), 56, Evelyn Alsultany, “Arabs and Muslims in the
media after 9/11: Representational strategies for a" postrace" era”, American
Quarterly 65, no. 1 (2013AD), 161-169.

(3) Teun A Van Dijk, ed. Discourse studies: A multidisciplinary introduction, (Sage
Publications, 2011AD), 121.

(4) Ibid

(5)  Karin Kukkonen, Studying comics and graphic novels. (John Wiley & Sons,
2013AD), 87.
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Socio-cognitive Dimension of Prejudiced Social Attitudes

Ethnic prejudices are a result of biased social attitudes of the in-
group about the out-group. In the current research the veiled Muslim
woman who is a target of ridicule in the selected caricatures belongs to
the out-group. Expression of ethnic prejudices involves “schematically
organized, shared cognitions about social objects” ) These social objects
are other social groups and their actions. This theory helps us identify the
way the “Out-group” is treated in the caricatures under discussion. Before
starting the analysis of the prejudice expressed in the Muslim women
caricatures, it would be befitting to understand that Van Djik based his
theory on the view that prejudice is something more than “negative ethnic
attitudes of in-group members.”® Communicating prejudiced ideas
cannot be simply explained as a mental state; rather it involves flexible
strategies. These strategies operate at different cognitive levels which are
called social information processing. He explains that a prejudiced
attitude is not only what people think about ethnic out-groups, but it also
involves how they do so.®®

An important feature of ethnic biases is that they are held by group
(not individuals) for people (in-group) for another other group of people
(out-group). This common feature can be observed in all the caricatures
selected for the current research in which veil and hijab is not only an
object of ridicule but also an icon of Muslim identity. These biased
attitudes may have their roots in interpersonal perceptions but their social
nature goes beyond it. It is important to understand three basic strategic
steps taken by the caricaturists for the expression of bigoted image of
Muslim woman in the caricatures. These strategic steps are taken to
establish and disseminate three personal beliefs as facts about the out-
group in the following order. It is befitting to explain again that the deictic
they has been used to convey the meaning of Us vs Them introduced
originally by Said®

I.  Social Categorization: They are Different

Social Categorization, the first step in the expression of hatred, is the

process of perceiving real or imagined differences of the in-group (non-
Muslims) and the out-group (Muslim woman). The "Others", which in the
case of current research is a Muslim woman, is assumed to be different in

(1) Van Dijk, Teun A. Discourse and Knowledge: A Socio-cognitive Approach.
(Cambridge University Press, 2014AD), 95.

(2) Ibid

(3) Ibid

(4)  Edward Said, “Orientalism: Western representations of the Orient” (New York:
Pantheon 1978AD), 16.
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many social or physical respects. The differences between groups may
range from differences of origin, nationality, ethnicity, race, language,
gender, class, occupation, status, education, or appearance.”) So the
prejudiced discourse of these caricatures is based on the categorization of
out-group members i.e., a Muslim woman as different. This concept of
socially categorizing the out-group became the basis for social
categorization of Muslims as different in the research under hand. The first
group of caricatures includes features that emphasize the difference of the
Others. This may be called the first strategic step in the discourse
expressing new racism. Since the Other is different from Us, it is also
distant, obscure and foreign. In the sample caricatures the difference of
appearance is highlighted between women from west and Muslim women
by their different way of dressing. In all of these caricatures Hijab and
‘abaya is used as an icon of Muslim woman as woman of no other religion
dress up in this way. The apparel of Christian nuns also resembles a long
robe but it is recognizable due to the peculiar for of head gear.

ii.  Negative Evaluation: They are Deviant

The out group (Muslim woman) thus created is evaluated negatively and
this is a logical result of social categorization. If the in-group (non-Muslims)
assumes that a particular out-group possesses properties which are
incompatible with those of their own, they will be evaluated negatively. In
other words, prejudiced attitudes result in “fundamental ("principled")
negativization of differentiation and categorization.”® Thus the negative
evaluation of out-group is expressed by associating deviant attitudes to the
out group. In the selected sample, after establishing that the Muslim women
are different, the second step is to attach a stereotypical image with them.
Muslim women are portrayed as violent, blood thirsty and hostile to the west
just like their male counterparts. The second step takes this polarization
between Us and Them one step forward and emphasizes that not only the
Other is different but it is also deviant from the social norm established by
the dominant group. This deviation is a result of breaking the norms and
social rules set by colonizers of the past and the West of today.

iii.  Empirical Bias: They are a Threat

The third step in drawing generalizations about the out group (Muslim
woman) is development and expression of empirical bias. It may have its
roots in individual experiences but ends in generalized models and attitudes
towards the out-group (Muslim woman). Surprisingly these generalizations

(1)  Teun A Van Dijk, “Critical discourse studies: A sociocognitive approach”, (2015AD).
Methods of Critical Discourse Studies(2015AD), 63-74.
2 Ibid
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are applied only for negative instances and never for positive traits. This
empirical bias leads to threatening portrayal of the out group. This empirical
bias has often been exaggerated and hyperbolized to make grounds for
colonial endeavors against Muslim in history.

To sum up the whole idea, the differences perceived as social
categorization lead to negative evaluation of the in-group, which results in
empirical bias. This relationship is presented in the form of a model as
follows.

Social Categorizationbased Negative  Evaluation Empirical "Bias"
ondifferencesin results in the assumption The presence, culture pumber,
¢ Appearance that there are andbehavior of out-group is
¢ Ongn - »  Personal - threatening forcultural
+ Socioeconomic deviations identity, temtory, safety and
¢ Sociocultural ¢ General matenalinterests of in-group
aspects deviations

Graphic Representation of Three Strategic Steps in any Discourse of
Discrimination

Therefore, the third strategic step involves demonization of the
deviant Other. Due to these strategic steps the consumer of prejudiced
discourse is ready to accept the Other as a potential threat.?) In today’s
world, the most challenging and threatening theme is coercion and
terrorism which is recurrently associated with Islam. The present research
shows these three strategies used to portray the Muslim women,
particularly Muslim mother, as different, then as deviant and eventually as
a potential threat.

1. Prejudice in Constructed Graphic Imagery

Political cartoons are a type of contextualized activity that facilitates
understanding the extremely complex interactions working in the socio-
political system of a society.®® Use of satire, engaging humor and creating
ridicule helps the cartoonist conceptualize meanings. The exaggerated
forms of commonly understood metaphors, symbols of social significance
and illusions to stereotypes play a vital role in reification of abstract ideas.
Apparently a cartoon may appear naive and simple but it always targets to
shape the perception of a reader. Political cartoons are neither objective nor

(1) Van Dijk, Teun A. Discourse and Knowledge: A Socio-cognitive Approach.
(Cambridge University Press, 2014), 99

(2)  Senem Oz, “The construction of" the Turk” and the entextualization of historical
stereotypes in political cartoons in French”, PhD diss., Arts & Social Sciences:
Department of French, (2014AD), 79.
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always true but still acceptable to the reader and this makes them a
dangerous weapon to shape the public opinion. They are not supported by
any factual evidence. Political cartoons may be included in the category of
the opinion news and that is why it is considered a useful medium not only
in studying the past but also in finding out the opposing viewpoints about
the past events.?) The depiction of the past events through cartoons
provides an insight into the mindset of the artist as well as the general
public. The message is understood by focusing on the interplay of image
and the accompanying caption. A short analysis results in a smile after the
reader perceives the thoughts, mood, feelings, humour and criticism of the
caricaturist. Cartoonists use exaggerated incongruities and distortions to
create humour and ridicule to mock the intended target by communicating
the desired message. Appropriate setting, humorous characters, suitable
costumes and witty situations are chosen to convey a lot with less material.
The complex thoughts that may require extended written material can be
concentrated and expressed through a single metaphor in satirical cartoons.

Rationale for the Selection of Sample

Recently the trends of research in the fields of social sciences and
humanities have changed drastically owing to the advent of advanced
computer technology. The search engine Google has emerged as dynamic
corpora and is found extremely helpful in exploring the various
characteristics of E-Media®. Google search engine is being used as an
aid not only in the data collection in many international researches but
also as a search-engine-based corpus.® Owing to the hybrid nature of the
sample for this research, it was decided to use the World Wide Web as a
corpus of caricatures. The websites on which the selected caricatures are
disseminated have been given for reference in the appendix. This practice
IS not being adopted for the first time and is a customary way of makin%
researches in the field of language, sociology and anthropology etc.
This allowed the researchers to view all the caricatures available on the

(1)  Josh Greenberg, “Framing and temporality in political cartoons: A critical analysis of visual
news discourse”. Canadian Review of Sociology/Revue canadienne de sociologie 39, no. 2
(2002AD), 181-198.

(2) Lee S Sproull, “Using electronic mail for data collection in organizational
research”, Academy of management journal 29, no. 1 (1986AD), 159-169.

(3)  Guoquan Sha, “Using Google as a super corpus to drive written language learning:
a comparison with the British National Corpus”, Computer Assisted Language
Learning 23, no. 5 (2010AD), 377-393.

(4)  Parnian, Pirooz, Franklin Dee Martin, and William E. Conrad Sr. “Multi-media
data collection tool kit having an electronic multi-media “case” file and method of
use”, U.S. Patent 6,538,623, issued March 25, 2003AD, 15.
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Internet as one large corpus. This was a huge amount of data and needed
to be filtered out by narrowing down the searches. The caricatures
selected for this article are a result of carrying out a narrowed down

search on the Google search engine by using the following phrases.
“Muslim Women images, Muslim women caricatures, Pardah

Images, veil images”.

This way we were able to retrieve the caricatures in which the image
of Muslim women is presented. The resulting data is again filtered and
only those caricatures are selected which are disseminated on the World
Wide Web in the year 2017. Since the visual and graphic imagery available
on the internet is an important source of shaping the human perceptions
about any segment of human society, the purpose of the research is served
by adopting this method of data retrieval and the data retrieved is analyzed
for the biased stereotypes of Muslim women created in the wider
international community which has an easy access to such images.

Analyzing the Caricatures
The seven caricatures selected for this research are retrieved on 25 May

2017 from the web links provided in the references. The caricatures are
divided into three sections on the basis of their thematic similarity.
1.  Militarizing the Burga

This part includes two caricatures in which the burga is used as an
icon of Muslim woman and creates her identity as a Muslim terrorist.
2. Agents or Victims of Oppression

This section consists of two caricatures in which the Muslim
woman, shown as a lover, is persuading her lover / husband to perform
violent activities disrupting the world peace.
3. Equalizing Muslim Mother with Islamic Bomb

The third part of analysis consists of three caricatures in which the
Muslim mother is shown as a harbinger of future terrorists. The Muslim
mother is not only considered responsible for giving birth to future
terrorists but also answerable for their childhood training as blood thirsty
terrorists.
1. Militarizing the Burqga

All over the world, hijab, nigab and burga, are considered the icons of
Islamic way of life. No other religion is associated with these symbols. If a
woman is shown wearing any one of these three, she is perceived as a Muslim
woman. The first caricature selected for this research shows a row of five
dummy women in burqa with a caption “burqa squad” written on the chest of
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each dummy.® The dummies are completely covered in blue burga and only
their eyes are visible. The word squad means a small group of soldiers
assigned to a particular activity. The skimmers mind wonders about the
meaning of the caricature. What kind of activity is in the mind of the artist
when this image is created? The dummies shown in the images are broader
than the real woman and they appear to be women of heavy stature. The
military connotation of the word squad drifts the mind of the viewer towards
the terrorists’ activity. The burqas are similar to each other just like the
uniforms of soldiers. The technique used here is called condensation which
merges the stereotypical representation of Muslims as terrorists with the
symbol of burga to create the allusion of Muslim women terrorists.

The empirical bias towards Muslim women is reduced to a single
graphic imagery which creates a negative impression of the Muslim
women and serves the purpose of lining them to the terrorist activities. The
caricature is just a static image which does not show any type of activity.
Neither any speech bubbles are used nor are any thought balloons visible.
The fixed gaze pattern of these dummies gives them a robot like
appearance. They are reduced to a robotic existence and their individuality
as intellectual human beings is denied.

The next caricature also belongs to the category in which an iconic
representation of clash of civilizations is visible.””) The caricature shows
two images side by side, one representing the western civilization while the
other as a symbol of Islamic civilization. The Statue of Liberty shown on
the right side of the image was gifted to the United States by France as a
symbol of their friendship. This Statue symbolizes freedom and democracy
ever since 1886. It not only commemorates the alliance between France
and the U.S. but also retraces the roots of western civilization in the Greek
civilization as the classic stature, face, and attire of Lady Liberty comes
from the Roman goddess Libertas. This Roman goddess also represents
freedom from tyranny and oppression. The crown shown on the head is
reminiscent of a halo and its spikes show similarities to those of the Greek
sun gods. The second image shown in the caricature is a statue of a woman
clad in burga. Her face is covered with a veil. The torch in the hand of the
statue of liberty is replaced by a black, spherical bomb which has a wick
slowly burning at its end. The parallel drawn between the two statues is not
only farcical but also assaultive. The robed Roman goddess holds an ever-
lit torch representing freedom and enlightenment whereas the statue

(1) http://freethoughtblogs.com/taslima/2012/06/03/we-have-enough-muhammad-
cartoons-why-not-some-burga-cartoons/
(2) Ibid
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representing Muslim civilization is a threat to the whole world and must be
dealt accordingly. The caricature is an insulting epithet on the differences
between the two civilizations equating one with enlightenment and the
other with bloodshed and terrorism.

Agents or Victims of Oppression

The succeeding image is an extremely insolent one'®. It is openly
expressing hatred and prejudice for all the Muslims. The freedom provided
by internet is fully availed by the cartoonist and the need to cover the bias
towards Muslims is not felt. A male figure is shown holding a severed head
in his hand and presenting it as a gift to his beloved. The iconic signifiers
like turban, waistcoat and beard have been used to confirm the identity of
male figure as a Muslim man. The pointed nose of the male figure is
making him appear shrewd and mean. Drops of blood are dripping from
the severed neck. The linguistic items written in the speech bubbles are
enough to make the meaning clear. The speech bubble says, “Oh! A
severed cartoonist’s head, how thoughtful”. The speech bubble has its tail
pointing towards the woman clad in black burga. Her eyes are wide open
as she is full of joy and excitement. The artist thought it necessary to add
an unashamed caption at the bottom. “ABDUL ALWAYS KNEW HOW
TO IMPRESS THE GIRLS”. The name Abdul serves the purpose of a
generalized name which can be used for all the Muslims. In this image the
technique condensation is used which combines the stereotypes of
Muslims as terrorists and bloodthirsty with the loving relationship of this
Muslim couple.

This image not only demonizes the Muslim man but also the Muslim
woman who is encouraging her lover to perform such acts. The caricature
captured in its pregnant moment because it tells about the past (murder of the
cartoonist) and present (presenting the head as a gift to the Muslim women) of
the characters in the image. Thus it belongs to the fourth category of pictorial
objects that is implied temporality picture. The Muslim woman shown in the
image is clad in burga from head to toe. Her eyes are widened because of the
precious gift of the cartoonist’s severed head. The small pink flying hearts
show appreciation from the Muslim woman for this sanguinary act. The image
builds the identity of a Muslim woman as equally involved and encouraging in
the cruel acts of terrorism. The message conveyed through the figure is that
the Muslim women encourage their spouses on the violent acts and ferocious
deeds. The same offensive idea is depicted in the next image ©. In this figure,
presumably a husband and wife are shown as suicide bombers. They are

1) http://www.mfs-theothernews.com/2012_10 03_archive.html
(2)  https://drl.com/forums/showthread.php/133560-Car-for-Muslim-women
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pledging to each other for dying together. It is not clear as if who has uttered
the words written in the caption. Both of them seem to take a vow of loyalty
and blow up themselves if the other partner does so. Presence of burga
confirms that the couple is recognized as a Muslim couple.

Equalizing Muslim Mother with Islamic Bomb

The role of Muslim woman as a mother is demonized in the next
caricature. @ It is representing Muslim women as not only promoting but also
advocating terrorists’ activities. Vilification of the Muslim mother on the
blogosphere has threatened a return to the familiar kind of crude neo-racism
against Muslims. This image of a Muslim mother is raising new questions and
speculations about the representation of Muslim woman. The fabricated views
and false identifications are being reinforced by the E-Media through
caricaturing the Muslim mother who is portrayed as a future threat towards the
whole of humanity. Sensationalist language items are added to reinforce the
images disseminated on internet such as “The Other Islamic Bomb”.

The point worth noting here is that till the previous century, in the west the
veil had become the epitome of oppression of Muslim women. Unlike the
stereotypical representation of Muslim women as veiled, oppressed and
consequently ignorant, this century has shown a change in her biased
representation. This new image of Muslim mother is neither subservient of her
husband nor abjectly submissive. She is supposed to be a 'responsible’ citizen’ but
failed to be one. It is suggested that the created biased image of Muslim mother
faces two allegations. She is the reproducer of would-be terrorists and secondly
because of close association, she herself is portrayed as-if-terrorist.

The concept of 'neo racism' is based upon cultural differences and not on
the biological difference® . Muslim communities all over the world have been
impersonated as culturally incompatible with the dominant secular cultures.
Muslims are also increasingly considered dangerous and disloyal citizens and
their depiction in these caricatures is related to the series of events in this context.
Keeping all this in mind, the cartoon depiction of Muslim mother (fig 05)
captioned as 'The Other Islamic Bomb' is highly offensive. The distorted
representation consists of an image of a heavily pregnant woman. Her face is not
visible due to the face covering. The distended uterus of this female image is
depicted as a bomb with a burning fuse at its end. Her hands are resting on her
abundant, bomb shaped belly. The hands are shown without flesh and the
appearance of the bare bones of a skeleton adds to the overall effect of horror.
This depiction of the Muslim mother particularly the boney hand and protruded

@ http://www.mfs-theothernews.com/2012_10_03_archive.html
(2)  Etienne Balibar, Strangers as enemies: Further reflections on the aporias of transnational
citizenship, (MCRI Globalization and Autonomy, 2006AD), 05.
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belly suggest an eerie doubling of threat. The message being conveyed is that the
Muslim mother is a reproducer of future terrorists and by doing so she herself
becomes a potential terrorist.

Up till the previous century, the media representations of Islamic
extremism had focused its attention almost exclusively to men. The Muslim
women were featured only in concerns about women's rights, the wearing of
the hijab by compulsion and forced marriage. The newly recurring image of
terrorist Muslim mother in this incarnation is an emerging figure in the
blogosphere as well as a new version of mother-blaming. The image of the
Muslim mother in some media representations is distorted even further. Such
representations insinuate that the cause of Islamic terrorism is actually home
grown, may be within a mother’s womb. Muslim mothers are demonized as
the up bringers of terrorists.

Domestication of Terrorism

The next caricature shows a friendly conversation between two Muslim
mothers over coffee. ) One mother says to the other, “I am so proud of my
young son. He wants to be a doctor when he blows up” Here the sting is
deeper than apparently realized. The artist is suggesting, between the lines,
that not only the rural or tribal areas are involved in the acts of terrorism but
the educated classes of urban areas are also a part of it. Even the educated
Muslim mother is playing the role of demon by encouraging such activities.
Such caricatures not only make use of exaggeration but also intensification.

This succeeding cartoon titled as “Islamic Time Bomb,” illustrates
two happy and cheerful women pushing strollers. ® They are talking
happily to each other. Both of them are wearing ‘abaya and hijab as visual
markers of Muslim identity. Their children are shown as time bombs
strapped in their strollers and are equally happy. All the human faces
shown in the image are gleaming with happiness. The glad sons represent
the countdown to detonation of a future time bomb.

The intended message of these anti-Muslim racist caricatures is
painfully clear: Muslim mothers are responsible for raising and
encouraging future generation of terrorists. The best interpretation could
be that they are more than happy to kill themselves too. Blowing up
themselves or their children to harm others is a gratifying activity of
Muslim mothers. The above mentioned three pictures are intended to
illustrate the dangers of Muslim demographics. It suggests that Muslims
plan to take over the whole world through a population explosion. The

(1)  https://photobucket.com/gallery/user/Jamin_01/media/bWVkaWFJZDoyO
Dc4OTYw /?ref=
(2)  Ibid
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term “population bomb” was coined in the 1960s and after that it has
been frequently used on print media as well as electronic media. Increase
in Muslim population has frequently been characterized as near
“exploding”.
Conclusion

The stigmatization of Muslim woman as ‘could-be terrorists' has

produced a toxic social order. @ The media should realize that
“Muslim women want what all the women around the world

want: to be protected under the law, to have access to

education, to have reasonable expectations of safety”. @

Only one noticeable exception in case of Muslim women is that they
want to practice their religion however they see fit — a right which has
already been infringed upon in France. Despite an incredible amount of
evidence to the contrary, Western media continues to promote women’s
rights in a narrow and often bigoted manner. They fail to understand that
the Muslim women neither need saving nor demonizing. Firstly they need
to be recognized as intellectual human beings who are capable of making
their own decisions and secondly they want to have the freedom to
practice the religion of their own choice without facing discrimination for
doing so.

Critical Discourse analysis of the caricatures exhibit that the Muslim
women are being portrayed as completely different from the Western women
owing to her hijab and burga. The new prejudiced representation of Muslim
woman is different from her representation in the past. Previously it was
believed by the west that veil did not allow a Muslim woman to play any
constructive role in her society. She led a secluded and oppressed life®. This
oppression led to her ignorant and unknowledgeable personality. Burga was
often ridiculed as a sign of aberrancy and was presented as a stooge in the
previous century. The change in the representation of a Muslim woman from
Odalisque to termagant as suggested by Kahf (2010) is confirmed during this
research work as these caricatures portrayed the Muslim woman as a threat to
the whole of humanity. On the whole, the analysis of the caricatures depicting
Muslim woman confirmed the biased stereotypical construction of a Muslim

woman identity.

(1)  Randa Abdel-Fattah, ““Lebanese Muslim’: A Bourdieuian ‘Capital’Offense in an Australian
Coastal Town”, Journal of Intercultural Studies 37, no.4 (2016AD), 323-338.

2 Ibid

3) Chandra Talpade Mohanty, “Under Western eyes: Feminist scholarship and colonial
discourses”, Feminist review 30 (JSTOR 1988AD), 61-88.
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Portrayal of Islamic Culture: A Study of Pedagogic

Discourse for Language Teaching in Pakistan
Azhar Habib *

ABSTRACT

The study sought to investigate how religion, Islam is represented in the
English textbooks taught at Secondary School Certificate (henceforth SSC)
level in Pakistan. However, the research has just been delimited to the
government schools of Khyber Pakhtunkhwa (henceforth KPK).

Moreover, the study has also been delimited to reading passages and
pictures/illustrations. There are two textbooks taught at secondary level: one
each at Grade 9 and 10. The study was purely a qualitative study and the
specific method employed was content analysis. In this connection, the linear
content that is narrative text and non-linear that is pictures/illustrations of the
selected textbooks were investigated. Firstly, the reading passages of the two
textbooks were explored to know about the representation of Islam and what
aspects of it are portrayed in the prescribed textbooks. Secondly, the
pictures/illustrations of both the textbooks were also analyzed to know about
their possible connection with Islam. The results of the study reveal that Islam
being the state religion and an important component of Pakistani culture has
been given sufficient coverage in both the textbooks. As far as the different
aspects of the religion Islam are concerned, the textbooks provide information
about Islam and its teachings, Holy Prophet (%), Caliphs, and notable
Personalities of Islam. Nevertheless, the textbooks do not provide adequate
information regarding other religions and groups which is important for
interfaith harmony. Therefore, it is recommended that other religions of the
world should also be given space in the textbooks.

Key Words: Religion, Islam, Culture, English Language Teaching
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Introduction

According to Kramsch culture is membership in a discourse
community that shares a common social space and history, and common
Imaginings. Even when they have left that community, its members may
retain, wherever they are, a common system of standards of perceiving,
believing, evaluating, and acting. These standards are what is generally
called their ‘culture’.®

Language and culture have close connection,
“Language and culture are not separate, but are acquired
together, with each providing support for the development of

the other”.

Religion is one of the important components of culture. Religion and

education have also close relationship. Cheng and Beigi are of the view that
“Religion and education go hand in hand”.

They differentiate between two types of countries: secular and
theocratic states. In secular states, there is officially no state sponsored
religion; therefore, religious ideology does not affect education. On the
other hand, in theocratic states religion and the laws of country are in

harmony. However, there is tension between the two,
“the need to guard freedom of religion while on the other hand

to use religion in education to indoctrinate”.

There is paucity of research on the relationship between Islam and
education. Behnam and Mozaheb® cite a number of researchers who
investigated the connection between religion and education like Canagarajah,
Cheng and Beigi, Edge, Kubota, Kubota and Lin, and Wong and Canagarajah.
Nonetheless, they view that most of these studies are related to Christianity
and other religions have not been explored sufficiently.

In the same way, several studies have been conducted to explore the
overall representation of various cultures in textbooks, such as, Habib®,

(1)  Claire J. Kramsch, Language and culture (London: Oxford University Press, 1998AD),10.

(2)  Rosamond Mitchell, Florence Myles, Second language learning theories (London:
Arnold, 2004AD), 235.

3) Karen Kow Yip Cheng and Amir Biglar Beigi, “Education and religion in Iran: The
inclusiveness of EFL (English as a Foreign Language) textbooks,” International
Journal of Educational Development 32, no. 2 (2012AD), 311.

(4)  Ibid, 311

(5) Biook Behnam and Mohammad Amin Mozaheb, "ldentity, religion and new
definition of inclusiveness in Iranian high school EFL textbooks, " Procedia-Social
and Behavioral Sciences 70 (2013AD), 1099-1108.

(6)  Azhar Habib “An Analysis of Cultural Load in English Textbooks Taught in Khyber
Pakhtunkhwa, Pakistan,” Journal of Critical Inquiry 12, no. 2 (2014AD),72-88.
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Mimoun and Youcef®), Iriskulova® , Lappalainen® , Mahmood, Asghar and
Hussain® etc. In addition, some studies have also been conducted to
investigate the important components of culture like Sherman investigated
speaker bias that is bias against non-native speakers in the dialogues of
textbooks,® Ndura explored gender bias,® Matsuda explored users and uses
of English in EFL textbooks!” and Kim investigated cultural and social biases
in textbooks etc.®) Nevertheless, religion as an important component of
culture has not been sufficiently explored all over the world and more
specifically in Pakistan. Thus, the present study intends to investigate the
presence of religion, Islam in the English textbooks of Pakistan.

Research Question

How is religion Islam represented in the English textbooks taught at
SSC level in the government schools of KPK, Pakistan?
Literature Review

Turkan and Celik have discussed controversies over the content of
curriculum for EFL/ESL.® Behnam and Mozaheb are of the view that as
Western culture is embedded in the textbooks, different countries particularly
Islamic countries do not approve the content of EFL textbooks.“? In order to
cope with it, non-English countries have localized English by incorporating

(1)  SEHIBI Mimoun and MELLOUK Youcef, Investigating The Culture Component in
EFL Textbooks: Case of 1st Year secondary school, Tlemcen (PhD diss., University of
Tlemcen, 2015AD).

(2)  Alena Iriskulova, The Investigation Of The Cultural Presence In Spot On 8 Elt Textbook
Published In Turkey: Teachers’ And Students’ Expectations Versus Real Cultural Load
Of The Textbook (PhD diss., Middle East Technical University, 2012AD).

€)) Tiina Lappalainen, Presentation of the American culture in EFL textbooks: An
analysis of the cultural content of Finnish EFL textbooks for secondary and upper
secondary education (PhD diss., University of Jyvaskyla , 2011 AD).

4) Muhammad Asim Mahmood, Zobina Muhammad Asghar, and Zahida Hussain,
“Cultural representation in ESL textbooks in Pakistan: A case study of “Step
Ahead 17, Journal of Education and Practice 3, no. 9 (2012 AD), 35-42.

(5)  John Eric Sherman, “Uncovering cultural bias in EFL textbooks,” Issues in
Applied Linguistics 18, no. 1 (2010 AD),27-53.

(6)  Elavie Ndura, “ESL and cultural bias: An analysis of elementary through high
school textbooks in the western United States of America,” Language, Culture and
Curriculum 17, no. 2 (2004 AD), 143-153.

(7)  Aya Matsuda, “Representation of users and uses of English in beginning Japanese
EFL textbooks,” JALT journal 24, no. 2 (2002 AD), 182-200.

(8)  Hyorim Kim, “Social and cultural issues in some EFL textbooks in Korea,” Hawaii
Pacific University TESOL Working Paper Series 10, (2012 AD),30-39.

(9)  Sultan Turkan, Servet Celik, “Integrating culture into EFL texts and classrooms:
Suggested lesson plans,” Novitas ROYAL 1, no.1 (2007 AD), 18-33.

(10) Behnam and Mozaheb, “Identity, religion and new definition of inclusiveness in
Iranian high school EFL textbooks,” 1099-1108.
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material related to their culture to safeguard the identity of their learners.

According to Sharifian,
“In its journey across the globe, English has become increasingly
localised by many communities of speakers around the world,
adopting it to encode and express their cultural conceptualizations, a

process which may be called glocalization of the language”. @

The Context of Study, Pakistan

According to the Constitution of Pakistan (1973), the official name
of the country is the Islamic Republic of Pakistan.®) It is due to this fact
that Article 2 of the Constitution says that

“Islam shall be the State religion of Pakistan”. @

The population of Pakistan according to the latest census of 2017 is
207774520 in which the percentage of Muslim population is 96.28%.“ It
means that Pakistan is a homogeneous country with Islam as the dominant
religion. The percentage of non-Muslim population is also given below:®
Christian 1.59%
Hindu (Jati) 1.60
Qadiani (Ahmadi) 0.22
Scheduled Castes 0.25
Others 0.07

The history of the country shows that it got independence on the base
of two important factors that is religion and language; both are the
important components of culture. It is due to this fact that religion, Islam
has strong impact on Pakistani culture. Mansoor has discussed the
influence of religion on the culture of Pakistan ..... that though the different
regions of Pakistan have their own local culture and regional languages,
what unites us is a set of shared beliefs or values regarding standards of
behaviour, qualities of character, human relations and life styles that are
admired by all Pakistanis whether they are Punjabis, Pathans, Sindhis or
Baluchis. Our religious values imbibed through the teachings of Islam
affect every aspect of our cultural life.®

(1)  Farzad Sharifian, “Globalisation and developing metacultural competence in learning
English as an International Language,” Multilingual Education (2013), 3/7.

(2)  The Constitution of the Islamic Republic of Pakistan, 1973, art.1.

(3)  The Constitution of the Islamic Republic of Pakistan, 1973, art.2.

(4)  Pakistan Bureau of Statistics.

(5)  Pakistan Bureau of Statistics.

(6)  Sabiha Mansoor, Culture and teaching of English as a second language for
Pakistani students, (2002AD).
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Textbook/Course book

According to Tomlinson a course book is
“a book that provides the basic materials for a course and it
serves as the only book used by the learners during a course. It
usually covers work on grammar, voc Abilary, pronunciation,

functions and the four Skills”.(l

Cortazzi and Jin have enumerated seven functions of textbooks: a
teacher, a map, a resource, a trainer, an authority, a de-skiller and an
ideology.® There are two types of textbooks: global and local textbooks.
Global textbooks are published in Western countries and marketed
throughout the world®. On the other hand, local textbooks are developed
and published locally.
Contents of English Textbooks Based on Students’ Culture

Research shows that contents of English textbooks based on students’
culture have multifarious benefits. Some of them are discussed below:
Identity Construction

A number of researchers have discussed the role of religion/culture
in the construction of national identity and unity. Turkan and Celik are of
the view that English textbooks produced at local/national level show
students’ culture rather than culture(s) of English speaking countries.®
Cortazzi and Jin opine that the aim of having such contents in textbook is

to make learners aware of their own cultural identity. They say,
“that until learners’ first cultural identity is established, it may

be harmful to learn about other cultures » ©)
Cheng and Beigi also posit that the depiction of culture in textbooks is
not neutral, it is in the control of administrative powers and they use it for
building “the sense of nationhood”.® As to Pakistani English textbooks,

(1)  Brian Tomlinson, Materials development in language teaching (Cambridge: Cambridge
University Press, 1998 AD), 9.

(2)  Martin Cortazzi and Lixian Jin, “Cultural mirrors: materials and methods in EFL
classroom” Culture in second language teaching ed. Eli Hinkel (Cambridge: Cambridge
University Press, 1999 AD), 196-219.

(3)  Nigel Harwood, “Content, Consumption, and Production: Three Levels of Textbook
Research” English language teaching textbooks ed. Nigel Harwood (UK: Palgrave
Macmillan, 2014 AD), 1-41.

(4)  Turkan and Celik, “Integrating culture into EFL texts and classrooms: Suggested
lesson plans,” 18-33.

(5)  Cortazzi and Jin, “Cultural mirrors: materials and methods in EFL classroom”, 206.

(6) Cheng and Beigi, “Education and religion in Iran: The inclusiveness of EFL
(English as a Foreign Language) textbooks,” 312.



Regearch Journal Al Basirah (Vol: 7. Issue: 2) 46

Habib opines that the contents have been employed for the construction of
national and Muslim identity of Pakistani learners.®
Facilitation in English Language Learning

Apart from the construction of identity, the representation of
students’ culture facilitates in learning English language. It is a general fact
that learning becomes optimum when one moves from known to unknown.
Thus, if learners are taught English using contents of their own culture(s)
and then embark upon new, it will definitely facilitate learning. Cortazzi
and Jin are of the view that the contents of textbooks based on students’
culture equip them (learners) with necessary voc Abilary which the
learners need to communicate with foreigners who pay a visit to their
countries in order to tell them (foreigners) about their own culture.®
Likewise, Alptekin has enumerated various studies that demonstrate that
known cultural schemas are helpful in acquiring foreign language more

specifically comprehension. He argues:
“Instead of diving simplistically into the narrow confines of a given
target language culture, in a manner devoid of comparative insight
and critical perspective, EFL writers should try to build conceptual
bridges between the culturally familiar and the unfamiliar in order
not to give rise to conflicts in the learner’s ‘fit’ as he or she acquires

English ”.(3)

Inculcation of Ethical Values in the Learners

Textbooks are also used to inculcate ethical values in the learners.
Cobussen posits that some of the themes in the textbook published in
Punjab, Pakistan such as, Participatory Citizenship, Patriotism/National
Pride, Gender Equality show that English is not only taught in Pakistan as
a foreign language but it is also used as a tool for teaching Pakistani
morality. Similarly, Cheng and Beigi opine that keeping in view the part
education plays in making a moral and ethical society has directed to
include religious values both overtly and covertly in textbooks ranging
from language to history.®

Methodology

(1)  Azhar Habib and Muhammad Saleem, “The Construction of National and Muslim Identities
through Academic Discourse,” Tahdhib al Afkar 3, no. 2 (2016 AD).

(2)  Cortazzi and Jin, “Cultural mirrors: materials and methods in EFL classroom”, 196-219.

(3)  Cem Alptekin, “Target-language culture in EFL materials,” ELT journal 47, no. 2
(1993 AD),141.

(4)  Tamara Cobussen, “English Education in Pakistan A study of Pakistani English and
Culture in English Education” (MA diss., 2008 AD).

(5) Cheng and Beigi, “Education and religion in Iran: The inclusiveness of EFL
(English as a Foreign Language) textbooks,” 310-315.
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The aim of the study was to explore representation of religion, Islam
in the English textbooks taught at secondary level in KPK, Pakistan. It was
a qualitative study and the method employed was qualitative content

analysis. Zhang and Wildemuth view that
“ qualitative content analysis goes beyond merely counting
words or extracting objective content from texts to examine
meanings, themes and patterns that may be manifest or latent

in a particular text”.
Cheng and Beigi® (2012), and Behnam and Mozaheb® (2013) have
analyzed religious content of textbooks using categories of linear and non-

linear contents. According to Kress, (as cited by Behnam & Mozaheb)
“linear content refers to the narrative text of EFL/ESL textbooks
and non-linear refers to the non-linear representation, i.e., pictures

and illustrations. 4)

The selected textbooks were analyzed at two levels. Firstly, the content
of reading passages (Linear content) has been explored to sift material related
to religion. Secondly, pictures/illustrations (Non-linear content) have been
scrutinized to know which aspects of the religion are depicted in them.

Data Analysis

In Khyber Pakhtunkhwa, Pakistan students study two textbooks at
Secondary Level. The textbooks are developed and published by Khyber
Pakhtunkhwa Textbook Board, Peshawar keeping in view the guidelines
given by National Curriculum Wing, Pakistan. The selected textbooks are
written by Ruhi Zaka Malik. The name of textbook for grade 9 is Text Book
of English.® It contains fifteen units. Similarly, the name of textbook for
grade 10 is English Reading Book which consists of thirteen units.® The
units of the textbooks have three categories: Reading and Thinking,
Writing and Speaking, and Formal and Lexical aspects.

The analysis of different reading passages indicates that the textbook
for class 9 has three passages that are wholly solely related to Islam. They

(1) Yan Zhang and Barbara M. Wildemuth, "Qualitative analysis of content,
Applications of social research methods to questions in information and library
science, (2009 AD), 308-19.

(2)  Cheng and Beigi, “Education and religion in Iran: The inclusiveness of EFL
(English as a Foreign Language) textbooks,” 310-315.

(3) Behnam and Mozaheb, “Identity, religion and new definition of inclusiveness in
Iranian high school EFL textbooks,” 1099-1108.

(4)  Ibid, 1100

(5) Ruhi Zaka Malik, Textbook of English grade-9 (Peshawar: Khyber Pakhtunkhwa,
textbook board, n.d).

(6) Ruhi Zaka Malik, English reading book grade-10 (Peshawar: Leading Books
Publisher, n.d).
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are “The Holy Prophet Hadrat Muhammad (¥)”, “The Medina Charter”
and “The Two Bargains”. Moreover, two passages have a number of
references to Islam. They are “Allama Muhammad Igbal” and “Quaid- a
Great Leader”. As for the textbook for class 10, the analysis shows that
three passages are purely related to Islam. They are “The Last Address of
the Holy Prophet (%), “The Caliph and the Gardener” and “Hadrat ‘Umar
Farooq (RA). Likewise, two reading passages are not directly connected
with Islam; however, they contain various references to Islam. They are
“Begum Rana Liaqut ‘All Khan” and “Muslims of China”. The sections
below present linear and non-linear contents of the passages.

Linear Content of the Textbooks
The selected textbooks underscore the following aspects of religion Islam:
Islam and Its Teaching
There are a number of references to Islam and its teaching in both the
textbooks. There is a reference to the first Kalima of Islam in the very first
reading passage of the textbook for grade 10,
“All glory be to Allah. There is no god but Allah and
Muhammad (&) is the prophet of Allah » @)
A person becomes Muslim when s/he utters this Kalima. Islam is

also defined in the passage,
“Islam the belief in the total submission to One, True and the

Only Allah, the most Merciful and Mighty 2,

There are references to offering of prayers to One Allah, keeping of
fast during the holy month of Ramadan. It is also informed that Muslims
are brothers and therefore, it is forbidden to kill one another. In addition, it
is also mentioned that drinking of wine and gambling are forbidden in
Islam.

Islam from the Perspectives of Pakistani Leaders

In the passage “Begum Rana Liaquat ‘Ali Khan”, it is written that
when in 1942 there were rumours of Japanese invasion, Quaid-e-Azam
said to Begum Rana Liaquat ‘Al Khan,

“Be prepared to train the women. Islam doesn’t want women to
be shut up and never see fresh air”.(3)

Likewise, in the reading passage “Quaid A Great Leader”, it is
informed that in August 1947, he said to his people in Karachi,

“You are free to go to your temples, you are free to go to your
mosques or to any other place of worship in this state of

(1) Ruhi Zaka Malik, English reading book grade-10, 2.
(2)  Ibid, 2
(3) Ibid, 54
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Pakistan. You may belong to any religion or caste or creed. We
are all equal citizens of one state”.
It is written in the passage that he was reminding the people the
teaching of Holy Prophet (3) that in the eyes of Allah all are equal.
In the textbook for class 9, the reading passage “Allama Muhammad
Igbal” contains several references to Islam. Igbal stressed that Muslims can
have achievements if they become good Muslims. They have to understand

teaching of Islam given in the Holy Quran. He said,
“No philosophy, no religion, other than Islam, can discipline

us as a nation”.

He was greatly upset that Muslims had forgotten the teaching of
Islam and did not realize it. Moreover, it is written that he was of the view
that Allah does not change the condition of people if they do not change it
by dint of hard work. In Islam both individual and the community have
great importance, it was termed as “Millat-e-Islamia” by Allama Igbal. He
was of the view that Islam offers different way of life as compared to the
life of West. Islam orders to give away our superfluous things in way of
Allah. Private ownership is a trust from Allah and we are just guardian of
it. The desire to have more and more has been the cause of the down fall of
many nations, therefore, Islam stops to follow them.

Holy Prophet (£)

According to the religion Islam Hadrat Muhammad (%) is the last
prophet of Allah (God). It is due to this fact that both the textbooks
explicitly portray different facets of his life in great detail. In the textbook
of class 9 the very first reading passage tells about his birth and early life.

The first line is
“Our Holy Prophet Muhammad (#) was born in Makkah in

571AD"

Likewise, the first reading passage of the textbook for class 10 is also
about Holy Prophet Muhammad (%8). The word “Our” is significant in the
sense that it has been generalized that everyone in the county is Muslim. It
is informed that he was from the noble family of Quraysh and the family is
traced back to noble prophets, Hadrat Ibrahim (AS) and Hadrat Isma‘il
(AS). It is also informed that he was brought up by his grandfather Abdul
Muttalib and later on by his uncle Aba Talib as his parents passed away
when he was six years of age.

Quialities of his character

(1)  Ruhi Zaka Malik, Textbook of English grade-9, 28.
(2)  Ibid, 12
(3) Ibid, 2
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The passage on Holy Prophet (%) informs that he was different in
boyhood than other boys of his age. He was kind and merciful to
everybody. He was honest and truthful; therefore, people called him
“Sadiq” and “Amin”.

Life of People before Islam

The passage on Holy Prophet (£) informs that many people of Arab
were not spending a good life before Islam. Instead of worshipping One
Allah, they worshipped various gods and goddesses. They offered prayers
to idols of stone instead of Allah. They would gamble and drink wine.
They were quarrelsome and would kill one another.

Revelation

The passage on Holy Prophet (%) also refers to the first revelation. It
is informed that when he was forty years of age Allah chose him to show
people the right path. He was given the first message and after that he
preached people to leave worshipping stone idols and worship One Allah.
Difficulties Faced by Holy Prophet Muhammad ()

The passage also points towards the difficulties faced by Holy
Prophet Muhammad (2) when he started preaching people of Arabia. They
turned against him and compelled him and his family to live in a narrow
valley in Makkah; however he came back and started preaching again. The
textbook refers to the migration of Prophet (%) to Madina. The people of
Makkah became his bitter enemies and decided to kill him. Nevertheless,
he left the place leaving Hadrat ‘Ali (RA) behind. The Holy Prophet (%)
and Hadrat Abt Bakar (RA) covered the journey of 300 miles on camels. It
was a dangerous journey as the enemies were in search of them.

Life at Madina

It is informed that the people of Madina had already gotten the news of
the visit of Holy Prophet (2) and they welcomed him warm heartedly and
were good Muslims. Muslims from Makkah also joined them. Many tribes
became Muslims and the number of Muslims increased in Arabia. Now they
started offering prayers to one Allah, keeping fast in the holy month of
Ramadan, stopped drinking wine, gambling and fighting with one another.
Conquest of Makkah

There are references in the textbook to the conquest of Makkah, the
destruction of idols in Ka‘bah and that Muslims started worshipping Holy
house of Allah at Makkah.

Peace in Arabia

The textbook also informs that all the people of Arabia became good
Muslims. They became honest and truthful. A saying of Holy Prophet (£8)
is also given in this connection,



Portrayal of Islamic Culture: A Study of Pedagogic... 51

“One day a woman will travel by herself, with many gold
ornaments, from Hira to Makkah and nobody will hurt her”.(l)

It is written that the words of Prophet (¥) came true when a woman
travelled from Hira to Makkah and back all alone for Hajj.
Groups in Medina

It is informed that when Holy Prophet () migrated to Medina there
were different sections in the city. Immigrants/Refugees, the faithful
followers of Prophet (%) who had left their kith and kin and followed him,
Ansar/Helpers, the newly converted Muslims of Medina who helped
Prophet (%) through thick and thin, the idol worshipers, and the Jews.

Bi’r Roma

The textbook for class 9 refers to the well of sweet water owned by a
Jew who sold its water at high price called Bi’r Roma. As Muslims were
poor and there was scarcity of water Holy Prophet said,

“Is there anyone here who would like to purchase paradise for
himself in return for Bi'r Roma? "

Hadrat ‘Uthman stood and bought that well and announced that
anyone could carry its water free of cost. This well is now called Bi’r
‘Uthman and still exists in Medina.

Medina Charter

It is written in the textbook for class 9 that as there were different
sections/groups in Medina, Prophet () realized that for building an
Islamic Empire harmony and tolerance were very important among
different groups, therefore, a charter was formulated known as Medina
Charter. Some of its main points are also given in the passage. They are as
under:

e All the groups/communities would form the common nationality. In case
of attack on anyone the other would defend it.

o All the communities having different religions would be free to perform
their respective religious rituals.

e Individual minor crimes by any non-Muslim would be treated
individually with no liability on the community to which the perpetrator
belongs to.

e Protection would be given to the oppressed.

¢ Bloodshed, violence and murder should be abominable in Medina.

e All disputes should be referred to Holy Prophet (%) for decision.

The passage informs that the charter pronounces principles of civic
equality, freedom of worship and racial and religious tolerance. It is

(1)  Ruhi Zaka Malik, English reading book grade-10, 4.
(2)  Ruhi Zaka Malik, Textbook of English grade-9, 53.
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written that this idea was also behind the creation of Pakistan as Quaid-e-
Azam told to people in 1947,

“You are free to go to your temples; you are free to go to your

mosques or to any other place of worship in this state of

Pakistan. You may belong to any reIi?i)on or caste or creed.
1

We are all equal citizens of one state”.

The passage also informs that the General Assembly of United
Nation in 1948 approved Universal Declaration of Human Rights
containing some clauses of Medina Charter which shows that Islam is the
greatest protector of human rights.

The Last Address of Holy Prophet ()

The first reading passage of the textbook for class 10 is about the last
address of Holy Prophet (¥). It is informed that on 9" Dhul Hijja he
addressed the people. Some of the main points of his address are also
given. They are as under:

e Your lives and property are a sacred trust and you will be asked about all
your actions on the Day of Judgment by your Lord.

¢ Both husbands and wives have rights over one another. Wives should be
treated with kindness. Both should be loyal with each other and sins
should not be committed.

e You are forbidden to take interest on loans.

e Murders committed during days of ignorance should not be avenged.

e Muslims are brothers and all are equal; an Arab has no preference over a
non-Arab and vice versa.

e Treat your servants with kindness. Provide them such food and clothes
which you yourselves eat and wear. If they do something which you
cannot forgive, they should be let free and should not be treated harshly.

o In the last he asked the assembled people if he had fulfilled his duty and
they replied that he had fulfilled his duty in the true sense.

Famine in the Time of Hadrat ‘Umar (RA)

The textbook for class 9 refers to the famine in the time of Hadrat
‘Umar (RA). He tried his best to lessen the hardships of people by buying
all the food brought to Medina to be distributed among the people. He also
offered to buy flour loaded on a thousand camels owned by Hadrat
‘Uthman (RA); however, ‘Uthman (RA) turned down all his offers and told
him to distribute all the flour in the name of Allah.

History of Muslims of China

The reading passage “Muslims of China” in the textbook for class 10
refers to history of Muslims of China. It is informed that in 8" century
Muslim armies reached here and the General told Chinese Emperor to

(1)  Ruhi Zaka Malik, Textbook of English grade-9, 28
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embrace Islam. However, in 719 A.D. Caliph Waleed bin Abdul- Malik
died and the General was Kkilled. Thus the Muslim army turned back,
however, some settlers were left who were allowed by Chinese Emperor to
live in peace and build mosques. Afterwards many other Muslim travelers
and merchant reached China by sea. The passage also refers to the famous
traveler, Ibn-Batiitah who reached China in 14" century and wrote about its
fine roads and good government.
The Four Caliphs of Islam

The selected textbooks have references to the four caliphs of Islam:
Hadrat Abu Bakr (RA), Hadrat ‘Umar (RA), Hadrat ‘Uthman (RA)) and
Hadrat ‘Alt (RA). Hadrat Abtu Bakr (RA), the first caliph is mentioned in
the textbook for class 9. He accompanied Holy Prophet (¥) when he
decided to migrate to Madina. Hadrat ‘Umar (RA), the second caliph is
mentioned in the two passages “The Two Bargains” and “Hadrat Farooq
(RA)”. In the first passage, he offered to buy flour loaded on thousand
camels from Hadrat ‘Uthman (RA) in order to be distributed in the people.
In the second passage, learners are informed about his birth, relation with
Holy Prophet (%) and education. In addition, several incidents are narrated
that show that being caliph he led a very simple life and did not like pomp
and show, and people had an easy access to him. He was strict in the
enforcement of law, was kind and sympathetic, and honesty and integrity
were his main qualities.

The third caliph Hadrat ‘Uthman (RA) is mentioned in the passage
“The Two Bargains”. The two incidents narrated in the passage show his
generosity. In the first incident he bought the well of sweet water from the
Jew at the time when there was acute scarcity of water in Madina. On the
second occasion when there was severe famine in Arabia at the time of
Caliph, ‘Umar (RA) he gave away food loaded on thousand camels in the
name of Allah. The fourth caliph, Hadrat ‘Ali (RA) is mentioned in the
first passage of the textbook for class 9. When the enemies of Holy Prophet
(%) decided to kill him at night, he decided to leave for Makkah and left
Hadrat ‘Ali (RA) at his place.
Geography of Arabia

In both the textbooks there are references to the geography of Arabia.
It is written that Arabia is a desert. There was scarcity of water and the
available water was also not suitable for drinking purposes therefore,
people had to cover long distances for water and sometimes they had to
live without it for a day or even more than it.
Sacred /Important Places

The textbooks refer to important places of Arabia. They are
discussed below:
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Arabia: The land from which Allah chose Holy Prophet (:) for the
guidance of people.
Makkah: The city where Holy Prophet (:) was born. The great Masjid of
Allah is in Makkah.
Madina: The city where Holy Prophet (%) migrated. The great Masjid of
Prophet (¥) is in this city.
Mount Hira: Holy Prophet (:£) used to go to a cave for meditation in this mountain.
Jabal ‘Arafat: A place in Makkah, the Holy Prophet (¥) gave his last
address to the people.
Holy Book Quran

The holy book, Quran is mentioned in the textbook for class 9. It is
informed that Allah showed in Holy Quran how to spend life and Holy
Prophet (¥) spent his life according to it, therefore, Muslims go according
to the teaching of Quran and the examples of Prophet ().
Islamic Months

Several Islamic months are mentioned in the textbooks. They are
discussed below:
Ramadan: Prophet hood was bestowed on Hadrat Muhammad (%) in the
holy month of Ramadan. The holy book, Quran was also sent to earth in
this month. According to teaching of Islam, Muslims keep fast during this
month.
Rabt* Awwal: An Islamic month, Holy Prophet () was born on 12" of
Rabi* Awwal.
Dhul Hijja: An Islamic month, Holy Prophet (%) addressed to the
assembled people on 9" of Dhul Hijja.
Pillars of Islam

There are five pillars of Islam. The textbooks refer to four of them.
They are as under:
Kalima: The first pillar which is a prerequisite for a person to become a
Muslim.
Prayer: Muslims offer Prayer five times a day.
Fasting: During holy month of Ramadan Muslims keep fast.
Hajj: It is compulsory for rich Muslims to perform Hajj once in his/her life.
Angel/s

There is a reference to Gabriel (AS), the holy angel who would bring
the message of Allah to Holy Prophet ().
Prophets

Two prophets apart from Holy Prophet (%) are mentioned in the
textbook for class 10: Hadrat Ibrahim (AS) and Hadrat Isma‘il (AS). The
family of Holy Prophet (£8) is traced back to these prophets. Hadrat Isma‘il
(AS) was the son of Hadrat Ibrahim (AS).
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Important Personalities

Two important Personalities having very close connection with Holy
Prophet (3) are mentioned in the selected textbooks: Abdul Muttalib, the
grandfather of Prophet (¥) who took charge of him when his parents
passed away and Abu Talib, the uncle of Holy Prophet (3) who brought
him up and who stood by him through thick and thin.

Non-Linear Content, Pictures/Illustrations

In order to reinforce the effect of reading passages, they are
accompanied by pictures. There are six pictures which have connection
with religion Islam. They are discussed below:

1. There is a picture of the great Holy house of Allah at Makkah on page
three of the textbook for class 9. Muslims from all over the world visit
it during Hajj days and for ‘Umra. It was made by Prophet Ibrahim
(AS). There are references to it in the passage “The Holy Prophet
Hadrat Muhammad (£)”. Ka‘ba the important part of masjid is visible
in the picture and people are also visible busy in worshiping. In the
passage it is written that after conquest of Makkah, the stone idols
were destroyed and Muslims started offering prayers to one Allah.

2. On page four of the textbook for class 9, there is the picture of the
mount Hira. The cave where Holy Prophet Hadrat Muhammad ()
used to go to for meditation is also visible in it. It is at this cave that
he got the first revelation.

3. There are two pictures of the Masjid of Holy Prophet (%) in the
prescribed textbooks, one on page 5 of the textbook for class 9 and the
other on page 1of the textbook for class 10. The minarets of Masjid are
also visible in the pictures. There are references to it in the selected
textbooks. The Muslims have great regard for it and they pay visit to it.

4. There is a picture of desert with the reading passage “The Two
Bargains” on page 53 of the textbook for class 9. Camels, the animals
of desert are also visible in it. The picture shows the geographical
condition of Arabia. There are references to it in the textbooks. The
picture is significant as it is with the reading passage in which the
story of Hadrat ‘Uthman (RA) is narrated. He bought the well from a
Jew as there was scarcity of water in Madina. Secondly, when there
was famine in Arabia, Hadrat ‘Uthman (RA) gave away the food
loaded on thousands camels in the way of Allah.

5. There is a picture of Holy Quran, the sacred book of Muslims on
page 2 of the textbook for class 10. There are references to it in the
selected textbooks.
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6. There is a picture of a Masjid with reading passage “Muslims of
China” on page 121 of the textbook for class 10. Chinese Muslims
are visible in the Masjid having white caps on their head. The
passage informs about the history of Muslims in China.

Other Religions

The selected textbooks do not provide enough information about the
other main religions of the world. There are just passing remarks about
some of them while discussing Islam and Muslims. In the passage on Holy
Prophet (%), it is informed that before Islam Arabs worshipped several god
and goddesses made of stones and did not pray to One true Allah.
Likewise, in the passage on Allama Igbal Hindus are mentioned and said
that they dominated Muslim in social and economic life. Moreover, the
point of view of Allama Igbal that Muslim and Hindus could not live
together is also mentioned. There are references to the places of worship of
other religious groups in the words of Quaid-e-Azam,

“You are free to go to your temples....mosques...other place
of worship. You may belong to any religion or caste”.

In the passage “The Medina Charter”, different groups living in Medina
are discussed. It is informed that apart from the Muslims the other
communities were idol worshippers and Jews. One of the points of Charter
was that the Muslims, the Jew and other communities would be free to follow
their religions and religious ceremonies. In the passage “The Two Bargains”,
the story of the Jew who was the owner of sweet water well has been narrated.
In the passage “A Visit to the Swat Valley”, the visitors observed Budhist
remains on the top of hills. It is said that the monks who lived in these
monasteries spent a simple life and preached Budha’s teaching.

There are also passing references to church in the passage “A New
Microbe”. It is written, “A supper was given at one of the churches” and
“on their way to the supper at the church”.®) In the textbook for class 10
there is only one reference to non-Muslims in the passage “Muslims of

China”. It is written,
“Ma Chang, however, did not feel cut off from his fellow
Muslims, although he lived so far away from Makkah, and

among so many non-Muslims”. @
Findings and Discussion
The study aimed to seek about the representation of religion Islam in
the English textbooks taught at SSC level in the government schools of

(1)  Ruhi Zaka Malik, Textbook of English grade-9, 28
(2)  Ibid, 96
3) Ruhi Zaka Malik, English reading book grade-10, 107.
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KPK. Religion is an important constituent of both culture and education.
The results of the study reveal that Islam being the state religion has been
given extensive coverage in a number of reading passages of both the
textbooks. The number of such passages is ten. Six passages are directly
related to Islam and four have various references to it. It has multifarious
advantages keeping in view Pakistani learners such as, it helps in the
construction of national and Muslim identity,") it fosters English language
learning in the sense that students already have some know how about their
own culture/religion and if the contexts and content are based on students’
culture/s, it will be easy for them to learn and more specifically their
comprehension level will be increased.'” Moreover, they will get sufficient
English voc Abulary pertaining to their culture which will enable them to
convey information about their culture to those who visit to their country.®
Last but not least, religious content will make them good human beings.

However, there is the other side of picture too. The selected
textbooks do not provide enough information about other religions.
Resultantly they (textbooks) may deprive the learners from getting
information about other possible perspectives. Triyoga suggests that all
main religious groups should be incorporated in materials while discussing
and illustrating religion or churches. In addition, negative opinions about
religion should be avoided.”” The researcher is of view that as the world
has become a global village interfaith harmony is vital and contents
pertaining to all religions and groups can be instrumental for peace and
stability in the world. UNESCO in its guidelines regarding textbooks under
the program Education 2030 Agenda also emphasizes that the textbooks
should demonstrate that different faiths can exist in the same area and
should focus on their interactions in which their similarities are
highlighted. In addition, they should refrain from ranking religions and
passing general judgments about them.®

(1)  Azhar Habib and Saleem, “The Construction of National and Muslim Identities through
Academic Discourse,”.

(2)  Cem Alptekin, "Target-language culture in EFL materials,” 136-143.

(3)  Cortazzi and Jin, “Cultural mirrors: materials and methods in EFL classroom”, 196-219.

(4)  Avilia Triyoga, Cultural bias in textbooks. Retrieved from http://ariliablog.blogspot.com/2010/06
feuttural-bias-in-textbooks.html

(5)  Making textbook content inclusive: A focus on religion, gender and culture (Paris:
UNESCO, 2017AD).
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Conclusion

Learning of any language becomes easy when the content of
materials is based on cultural schemas of learners. The aim of the study
was to know about the representation of the religion, Islam which is one
the most important components of Pakistani culture in the textbooks
employed for teaching English at Secondary level. It was a qualitative
study and the data were analyzed thematically. The findings of the study
show that sufficient coverage has been given to religion Islam in the
prescribed textbooks. The textbook for class 9 has three passages that are
purely about Islam. Similarly, two passages that highlight the history of
Pakistan are replete with references to Islam. As far as the textbook for
class 10 is concerned. Three passages are wholly solely related to Islam
and two passages contain several references to it. The passages of both the
textbooks contain detailed information about various facets of Islam
through linear as well as non-linear content of the selected textbooks.
Some of the worth mentioning aspects are as under:
Holy Prophet (£), his life, teaching and qualities
Other prophets, such as, Hadrat Ibrahim (AS) and Hadrat Isma‘il (AS)
Pillars of Islam: Kalima, Prayer, Fasting and Hajj
Quran, angel and Islamic months
Four caliphs: Hadrat Abt Bakar (RA), Hadrat ‘Umar (RA), Hadrat
‘Uthman (RA), Hadrat ‘Al1 (RA)

e Interpretation of Islam from the perspective of great Pakistani
leaders Quaid-e-Azam and Allama Igbal

However, as far as other major religions of the world are concerned
adequate space is not given to them keeping in view the fact that people of
other religious groups also live in Pakistan. Thus, it is recommended that
coverage should also be given to them as well.
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The Sources of Farahi's Qur’anic Commentary: An analytical
Study of their Effect on Tafsir Literature
"Fue K #
ABSTRACT

Mufasirin have always been the center of intrest, Tafasir are the
embodiment of Scholerly work, and due to their contribution and great
services meanings of Qur’an become very easy to understand. There are
specific principles of Tafasir. Allama Farahi is also one of those
Mufasirin who worked on sources and methods of Tafasir.

No doubt, the knowledge basis on the solid sources Masadir
glitters with its own solidity and conformity on the sky of knowledge.
Talking to the Qur’anic commentary, the most solid source is the Holy
Qur’an itself as recommended by the main stream of Qur’anic
commentators Jumhiir Mufassirin. Allama Farahi, one of the latest
commentators, apparently argues the same but practically his Qur’anic
commentary differs it because of binding the interpretation of Qur’an by
Qur’an "Tafsir ul Qur’an bil Qur’an" with his lonely concept of "The
Coherence In the Qur’an" called Nazm ul Qur’an, that is a mere logical
matter. So its impact on the Tafsir literature differs not only from the
fore commentators but also leads the incoming commentators to base
their Qur’anic commentaries on mental basis rather than solid Hadith
sources. So, following is the analytical study on Farahi's Tafsir sources
and their impact on the Tafsir literature.

Keywords: Tafsir, Sources, Farahi, Qur’an, Hadith.
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Intellectual and Critical Analysis of Mugaddimah lbn-e-
Salah (‘Ulum al- Hadith)
*/Wiﬁf/ﬁ
HJI}C}WI,«/%?
ABSTRACT

Mugaddimah Ibn-e-Salah is an important Book in Hadith Jurisprudence.
Ibn-e-Salah has extended the work of the farmer Jurisprudence. Scholars in
his aforementioned book, and all those minute components, which were cited
in the books of Hadith Jurisprudence, were inscribed in a specific sequence
given coherent form, but on contrary keeping in view the other aspects of
Hadith Jurisprudence, modern terminologies or Jargons were also introduced.
Mugaddimah of Ibn-e-Salah has been awarded a self-evident position in the
knowledge art of Hadith Jurisprudence.

But the scholars, smeared with the qualities of Ibn-e-Salah have
critically analysis errors and omissions of Ibn-e-Salah and pin pointed all
those places where stance of Ibn-e-Salah has been considered weaken. The
mode of picking merits and demerits and analysis because a source to bring
reader closer to truthfulness and doctrine in vogue, which has been bestowed
to the scholars of Muslim Ummah by Allah Almighty.

This article aims at to critically analyse Mugaddimah Ib-n-e-Salah;
how mohaddithin follow the principles of Hadith. What is the limit of
difference of opinion? Mugaddimah Ibn-e-Salah is the excellent example of
Scholarly and intellectual work, but there are certain issues which still need
research, all the such issues related to this are discussed in this article.

Key Wards: Mugaddimah, Ibn-e-Salah, Hadith Jurisprudence, Doctrine.
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Domestic Issues of Pakistani Women, Psychological Effects
and its Solution in the Light of Islamic Teachings
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ABSTRACT

Every society holds its own norms where various differences may
occur be it cultural, ethnic or creed based. In Pakistan, the love of Islamic
traditions is existed in adjacent to the impacts European and Hindu
civilizations where their ancestors lived. The people’s trend is varied due to
this mixed cultural and religious and territorial traditions. People living in
Pakistan belong to various tribal, ethnical and territorial backgrounds. They
have their own traditions and archives on which they prefer to live with. The
woman in Pakistan faces educational, domestic and tribal violence of various
kinds. There are certain issues about daughters among which the most
serious is that their parents wish to marry their well-educated daughters with
well-educated persons.

As it is assumed that marriage is the only and ultimate end for every girl
in Pakistan. The girl is either threated from the brother if she dares to refuse
marriage or goes under physical thrashings from the parents, and majority of
girls in Pakistan are likely to be forced to discontinue their hopes of attaining
an education from abroad or within their country and be sent off in marriage
proposals to older men. On the other hand, married working woman will
probably have to find herself dealing with her husband’s ego and obscure
insecurities now and again. Men in Pakistan usually believe that they are and
should be the only breadwinners of the entire family. That’s why; a woman
fall to be a psychological victim of her husband’s misbehavior, that results
into depression, tension, anger, sense of inferiority, complex, anxiety and
suicide attempts. The present research paper aims to discuss various issues
that woman face before and after marriage and that have impacts on woman in
her whole life that ultimately leads her to psychological problems. Various
issues with instances have been discussed.

Keywords: Women in Various Religions, Social Challenges and Risks,
Psychological Effects.
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“While still fragmentary, data reveals strengthening
associations between domestic violence and mental
health. Depression, stress related syndromes, anxiety,
drug dependency and suicide are consequences are

observed in the short term context of violence in

women lives.”?
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According to the statistics of violence against women
contained in a report to parliament by the ministry If
law, justice and human rights, there were 860, honour,
killing(mostly women) 481 incidents of domestic
violence, 90 cases of acid burning, 344 cases of
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(2)  Dr. Fawad Kaiser, unfinished domestic violence in Pakistan, Daily Times,
March 9, 2015



rape/harassment. That is just the official toll. Less than

half of abuse is reported.(l)
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“We must recognize that in Islam, our physical bodies
have a right over us to take care of our health.
Optimize our nutrition, get enough quality sleep and
exercise regularly.”
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(1) Elia, Abu Amina (2015) http://abuaminaelias.com/curing-depressions-and-
anxiety-with-islam/, retrieved on14th March 2016
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Exploring Methodology of Shaykh-ul-Islam Ibn-e
Taymiyyah in Muqaddimah fi Usual al-Tafsir
*M;L'f){!f
**u;l,v‘

ABSTRACT

Taqi al-Din Ahmad Ibn-e-Taymiyyah was a great revivalist, jurist and
interpreter of Noble Quran of 7" century. This academic work was designed
to explore the methodology of Ibn-e-Taymiyyah in Muqgaddimah fi Usil al-
TafSIr “oTa s (3 dedis”,

Qualitative research methodology was used for the analysis of data. The
review of literature revealed that it was his unparalleled academic work on tafsir
which had addressed even minor doubts raised about authentic Hadith and
presented their solution. In addition to that, he had addressed the complications
faced in each phase of tafsir. He had collected the academic pearls in very few
pages and made it clear that how the Noble Qur’an should be understood and
interpreted? Many of the exegesis of Qur’an did not reflect real message of
Qur’an. In this connection, Ibn-e-Taymiyyah disclosed that merely knowing
Avrabic language was not enough for the tafsir of Holy Qur’an. The Qur’anic
interpretation could not be correct until it was compiled in the light of Qur’an
and Hadith because he was the real interpreter of Holy Qur’an.

After prophetic age, his companions (Sahaba), and their followers
(Tabi‘in) interpreted the real meanings of Qur’an. In this context the real
message of Qur’an could only be understood by consulting the interpretation of
Holy Prophet (), his companions and their followers. He also highlighted the
fundamental principles needed for the exegesis of Holy Qur’an. It was therefore
recommended that his work should be included into the curriculum of Islamic
studies to make our students aware in order to differentiate between right and
wrong interpretations of Holy Qur’an. Finally it is the dire need of time to
revive the tafsir literature in the light of these principles so that the modern
exegesis could by analyzed and corrected to reflect the real message of Qur’an.
Keywords: Methodology, Shaykh-al-Isiam, Ibn-e-Taymiyyah, Muqaddimah fi
Usil al-Tafsir.
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